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The most obvious reason why students drop out is to get away from
school. Whatever causes them to feel threatened, insecure, uncom-
. fortable, unsuccessful, alienated, or belligerent must be changed. If
we want to do something constructive for young people who are prone
to drop out, we must be willing to modify our traditional concepts of
secondary schools. Alternative programs are one possible answer. The
purpose of this book is to provide information about a variety of
alte: native education programs that-are working effectively with dls—
ruptive youth.

~ This population has been a-targeted concern of The Council for

Exceptional Children for many years. One of its Divisions, the Council
for Children with Behavioral Disorders, has 5,000 members. Publica-
tions have been produced on managing inappropriate behavior. Con-
ferences have been conducted on children with serious emotional
disturbance; learning and behavior probleins of handicapped stu-
dents in secondary schools; and education’s responsnm!ny for disrup-
tive, alienated, and incarcerated youth. All of these activities and the
cadre of people involved helped identify alternative programs around
the country. CEC staff contacted the program directors and requested
a response to certain questions about their schools. The editors then
screened the information for appropriate inclusion in the publiction.
\ The book is in response to the needs of the schools to develop
-adequate programs. Its intended audience includes program devel-
. opers, asrectors, supervisors, principals, and other building and dis-
trict administrators who are responsible for setting the tone and di-
rection of irnovations and improvements in school programs. The
nation’s critical problems with th‘OﬂiCd“y disruptive youth and the
schools’ lack of initiative in assuming responsible leadership in effec-
tive programming are prevalent. Unaccepmble behavior frequently
results in the administration’s taking action to suspend or expel pupils
from the regular instructional pyogram. On the other hand, an ele-
ment common to successful alternative programs is the strong support
of pdministrators. -
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~ The book has five sections. In the Introduction, Rosemary C. Sarri,
Professor of Social Work, University of Michigan, draws upon her
experience with the problems of chronically disruptive youths and the
people who impact upon their lives. She explains that the effectiveness
of alternative education programs in reducing malperformance and
delinquency depends on how well the alternatives are conceived and
mlplemented If they are conceived of only as a social control mech-
anism for those students already in difficulty, they are not likely to be
effective for prevention purposes, nor will they lead to needed mod-
ifications in traditional school programs.
The second section is author«d by David A. Sabatino, Professorand
Chairperson, Department of Special Education, Southern Illinois
Umversuy at Carbondale, who has written extensively on norm-vio-
lating youth of high scheol age. He addresses some critical issues and
3 concerns such as thg gene ﬂ}l 1ack of formal efficacy studies that would
- defi muvely establish pproach over all others. Despite this need,
3 certain programs succeed at least part of the time with some of their
students, and their functional value is convincing.

The third section of the book compiles detailed information about
- four alternative programs. None is singled out as THE model. None :
- promises a miraculous cure They all provide descriptions character-
. izing target population, class placement, program resources, program .
: content, student management, program evaluation, and program

funding. The examples cited are representative of numerous others,

_and many of the programs share common components.

The fourth section follows the same outline of organization as the -
third sectipn. However, only brief overviews are provided for 12 alter-
native prggranis, since space did not allow us to print extended de-

_ scriptions/of all 16 programs..

Finally{ the Appendix contains citations of reference materials,
teacher nwnuals, referral procedures, accreditation reports, hand-
books of information, and operational guidelines that the various
programs use. These materials may be ordered from the ERIC Docu-
ment Reprot’ucuon Service, Box 190, Arlington, Virginia 22010. Con-
sult Resources in Education for the ED ordering number and cost of

-, each document. Directors’ and/or prmcnpals names, addresses, and
phone numbers are also provided in the text for anyone wishing to
make direct contact with a particular program. All of the individuals
contributing to this volume are to be commended for their commit-

. ment to students » ho have difficulty with traditional school programs.

{their attempts at alternative interventions have reduced the number

of juvenile offenders going into courts or correctional institutions,
there i3 hope that others will do likewise.

I
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CHAPTER 1
- Introduction

ROSEMARY C. SARRI
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Recent reports at both state and national levels have aroused consid-
erable concern about the educational performance of American
youth. Despite the investment of substantial resources, findings from
the evaluation of educational programs as well as the performance of
youth are disappointing. They clearly indicate that some fundamental
thiiking about contemporary approaches to elementary and second-
ary education is urgently needed. Nonetheless any new imnovations -
will have to be implemented with reducegd resources since it is also
dlear that the allocation of resources will remain stable at best, but is
/ more likely to continue on its present downyward spiral. -

{ reasing numbers of youth are at serious risk today because of
poverty, family disorganization, educational handicaps, substance
abuse, mental illness, delinquency, premature parenting and, last but
certainly not least, serious and persistent unemployment for youth
and young adults, These problems provoked Kadish (1968) to ton-
tend that children and youth were the newest minority group in the
United States.

Adolescence is a time for experimentation with new lifestyles, phi-
losophies, and modes of behavior. Our society does not provide legit-
imate opportunities for these youth. Instead of encouraging and toler-
ating their experimentation, which may produce far more productive
and capable adults, we subject them to rigid authority. We require in
our crowded urban communities high levels of conformity to adult
behavior and lifestyles, thus creating an almost perfect set-up for
frustration and hostility, Itis not surprising that young adults respond
to this situation with even more hostility and/or alicnation. In wrn,
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society attempts greater control—a self-defeating strategy at best. It is
essential, therefore, that we examine some of the key sodial institutions
in this society to ascertain how their current functioning might be
changed to increase their effectiveness in the socialization of youth
Obsisusly, the school is one of these institutions. '

-

THE SCHOOL IN CONTEMPORARY SOCIETY

‘The public school was ance the key institution in the assimilation of
rural and_immigeant youth into en industrializing suciery. With the
growth of the service-oriented society, the fundtions of the school
changed, but more recently the change in the energy situation and the
loss of world leadership in industrial output suggests 1o many that the
United States must educate its youeth more effecuvely for the futuref
leadership is 1o be restored. From one point of view, the schools are
still agents for the maintenance of the socetal status quo. In faca,
Yarsons (1966) viewed “pattern maintenance” as the prmary fundion,
of the school.

In Western souety a number of Jongstanding myths about educa-
ton have recentdy been dispelled. For 4 lung time the. myth was dhat
the key to success, upward mobility, and the good life was through
education. Most believed that education could prepare people for
oppartunifies and that pessons were not integrated into the main-
stream because dhey werenot prepared—not educated. 1t was thought
that all that was necessary was to provide equality of educauonal op-
portiinity. However, research and the expertence of minority groups
and women showed dearly that equalits of educational vpportur ity
was often not available. Jencks (1972) and others hase noted that
education ofien s not pusitively correlated with meome and other
measures of successful achievement.

Allongitudinal study by Levin (1976) n several Western Europran
countries was even more persuasive. Education was examined wterms
of equality of access. equility of educational partiiipation, equalits of
cducational results, and equality of educational eifects on bife chances.
He concluded that if equality of educational opportunity is siewed as
a mechanism for social mobility or 10 assure that Jl talents will be
found, deseloped, and allocated un the basis of mernt, then the fesults
are nearly the opposite of those anudipated. -

Thesc critiques are serious because they challenge long-held ideuly-
gies. Havighurst (1976) sdggested that rather than fucusing on equal-
1ty of educational opportunits. we should focus on equaliny of educa-
tional outcomes. He stated that all vouth wexcluding those who are
serintshy handicapped) can master thesecondar® school cowncubugn

caud, therefore, a strategy of equal end produas makes sense. More-

veer, secondary school shouid prepare persons for 4 meaningful life,




not yudt for further educatiun or an sceupaton. Pubhe schools, said.
Havighurst, have more prowmse for poor children and poor children
have more need of public schools than anone else Yer, Ernest Bayer,
barmer U S, Commissioner of Educanun, seported thatn 1979 25%
of all hugh school stdents feft school before thes were graduated
(Washinzton Crime Ness Senvwe, June 1, 19792y The Children’s
Defense Fund (1980; re ported that thousands of dementary schoal
childeen uever enter secondary schools. These south are dispropor-
uonateh fiym pouf, disadvantaged, sminonty, and single parent fam-
shes who Lack resources 1o see that their duldren are fully educated

A related problem confronung schools todas s the emphasis on
credentiglism. School credentals sre mreasingls bocoming the single
most nuportant requirement for upward mobilits Phe situation he-
womes partieularh problemestic for south who do not complete sec.
ontasy school, and m maay communities of e nined States today,
fewer than 9% sho enteg high school graduate 1 years later. One
shust mesitably ask. Fur shat kind of life are schiool dropouts being
prepared: Departments and Buards of Educetion have an obligation
1o proude a postive answer to that question. The situauon becomes 4
Catch 22 50 that the emplusinent system moreasinghy excludes south
without ¢ ligh schuol dipluma o 1ts equinalent. Such vouth thus
expenence discrimiimgtion on the basis of schouling rather than being
esaludted onthe basis of whether of not thes are capable of perform-
g the parneular job at issue Characenized by o worship of aeden-
tials, the swstem blocks ol entry mto the wark sitaation or up the
Lidder. One south described it apth” “Afer they save me all the tests
stid said that 1 could (8 out the cinployment papors, thes came back
w4 few miputes and ~ud that 1 couldn’t becaose | dudnt have 3
oiplons” (Sarn & Viper, 10740 ’

Revent acions by umons to dose smembership and discourage ap-
prenteeships yives further mdicaton of the stnousness of the situ-
aton The publi schonls and agencies changed with vouth selfare czn
best attack this problem effocnes. Conperative effoits by local, state,
and federal governments 2. well s by wluntan and private edu-
canspal argemizations aro abso necessarsy ,

One o} the most exoimg and effecing mechspsins for ading south
whes have had ditfreults sah tradiwnasl secondans educanen m the
U ntedd States has been the ahiernaime shool s mechanesm has
Been o existenoe bar s ivmg p{‘ﬂfxi of tigne g vanety of formis—
primantsy for vecatonal educanon. bt abo fur speaal education for
disachvantaged. handicapped. dehnquent. or malperforming vouth
Stnce the mud-stres. the term allerateor education has hecnused wade
B 1o refer o miore fiCuable edos stmnal structares that focus greater
attesion on ndnoglualised and oxgernnental education for the stu
denits i senies Homeser, as long ago s 902 John Dewey expery-
mented with g atne aliernatn e strncures. sniehin the 17954« Nells
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Summerhill Schoul auracted much auention. Later, m the 19605, o
number of street academies, free schools, and tutorial programs de-
veloped in_several states. Scme of these schools were designed for
inner-city yogth who had been expelled vz dropped out or were
achieving beldw expectations, while others were for middle dass, sub-
urban youth who were disillusioned with tradiuunal approadiin
Gradually public schools saw these innovations as desicable and devel-
aped their own altervatives. By 1978 the Nationd! Alternative Schoubs
program identfied 1.300 alternayve school programs in-the 50 states
(Flaxman & Homstead, 1978). .

WHAT IS AN ALTERNATIVE SCHOOL?

Alternative education is variously conceived aod defined. It maght be
as briel as an experience in a witona or remedial program for ¢ few.
weeks or as long as a vymprebensne lrarning program of several
vears, as several of the communities m this publication tepurt. Several
elements appear to bt found m most t?wmugé:g‘uing alternatve edu-
cation programs. First, they are designed for mdiniduahzed msteuc-
Hon, tailorzd 10 4 student’s needs and nterests, with dearh” stated
sioals and a plan for their achiesefent to whuch the student agrees.
Second. there must be a dear system of rewards for both effort and
autput Programs sre usually sinall in size »ith low student-reacher
rativs Teachers are expected 1o develop positive and wantig re-
lationships with students. Finally, the school's admumstranon must
establish a climate of respeqy. with fair and just disciphnart pro-
cedures. Some aliernative schools may alw have parental us well as
student_involvement in curricelum. Socd work senuces are often
profivied 1o help students handie persund and socal problems. Ex-
penencial lesming and wansition cxperiences 1o young adult rokes in
the community are onsidered essential components in gnany aherna-
tive shools. Most alternative programs place tugh wsiue un mno
vaton, creatwity. flexibility, and pariiapawrs decision-making be-
tween students and staif. In nearly all instances, aliernative education
ts canceved ¥ s 5 means for promoting education and soal devel-
apment for youths who have encountered difficultios in traditioral
educational structures (Gold, 1978,

The effectiveness of atername wducation programs m seduung
school malperformance, delinguencs, and other dsruptne behavor
dependsat least in part on how well the aliernatives arr concenved and
implemented Many programs have been developed unls o hundic
spezific probiems created for the whool because of the distupiive
behavior of certainvouth. I programs are conceived of anfy s s social
control mechamsm for those alreads 10 defficulty, they are not likeh
0 be effectine fur prevenvion purpenes, nor will they lead o nepded

4




schools will be identified onh s places tar “hard-core,” “problem.” ot

modificauons w tradivonal sthool prograss. Raher. sllernative

~druptee” youth. fndeadual rather than organteational characrer-

stics will be viewed as the crincd causatine factors The findings from
Fuzell's (197497 study 81 alternative schouls i Chicago indicated that

m

_ sndsvrdugl student behaviur impru.od, but there was almost no change

distrnicr-wade ratios of suspensions, truandies. or disruptive beflad

wr. Fuzzell argued that the program had almost no effect on overall
school programs. -~ ‘ -

There s evidence, however, that slterative schools gun reversy the

process of educational malperformance and delinquency (Barr, Cot-
ston & Parrett, 1977, Gold, Y978, Polk & Schafer.'1972) Programs
describest i ths book also indicate that there Can be substantial im-
provemens m academig achienement and srtisfaction with scheol as
awell us incrosed attachment to school, wiile at the same time delm-
yuenry, droppag sul. sandalism. and other disruptive bebavior are
restured. Al coneur that & crtical goal for aipernative education is 2
mcrease apportundy for acdemic success wthout compromising ed-
seatronal standards. 1t can break the vvde of schosl falures parental
repection, and delmaquenes (Rlliott & Voss, 19733 Svnthesis of the
findings from numerousetduations of alicraatee schoul programs i
all parts of the United States suggrsfs tha. the following dements are
cratrcal to surcess Most nf the programs described i this Golune
sddress these ~amne elements 16 the design ond umplementaton of

thewr programs.

ot
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 tadhentuabized matrucbon with cortwuls that are tatared o oyndi-

waidual interests and needs

Clear rewards for mdivdos! mmprocoment an o compe-
tents ’ “
Lanng and comprient teachers who devglop waim aud meamngiul
mterpersonal relatmadips wath students ’

Strony and supponing feadershupn the whoed adminstraton that

ctalrshes the cimate [or mplementston and o correned with

pormane behavior by south

A sepeall student populanon of 1o fowry
1w student-adnk ratios. asseried by nrans o be the most ontad

slemeat m ackenng goslonested mdnodualied stistroe Lot
Tesahidits . innovatnn and 3 positne sitruds fomard change By the

aelenristration 4nd aff that fachitares program offeanenes anul

st reases student atnfacnon
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All of these facors suggest that f shternatnr eduaations o suceerd,

w2 ool boards and sdminpstrstion must commst themseles o lterna-
uve educatonal modabines for g sgmbicatt proporton of sspdéns
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and. perbaps, to some extent for off students $am farge ;miﬁi;g - ,5:
ondary shools i the United Siates hase breome highdy bureay. -
aalzed. therebs hampering and someumes prevenung the aciever -
ment of the gouls far which thes were established. K i quite possibles”
thatin the futire mans elements from sieratne edusason programs

can be implemented mto the mainstrean of clementen and seoomid-

ars sthools. thereby unpresing educan =n for all students. )
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CHAPTER 2 .

Issues and Concerns: .
Problems with Alternative Schools

DAVID A~SABATINO

I 1972 the Natonal Schools Public Relations Assoctation prepa:*cd a
repart entitled Alternatny Schools Prongermg Districts Create Options for

Students That repoit was an inigal document on the state of the artof
alternatve programs far secondary students It represented the fivst
complete, siagle source reference to the nearly 200 alternauve edu-
cational projects that wers operaling 1o the Crnited States at that ime
The philosophy that gave the impetus to alternative programs lit-
eralhs came out of the woodwork. It was a bold new stance. reflecting
the mond of the tatonn the mud to jate Tod's This was the age of
Aquanus. the overt search tor personal freedom T
People were emoving the fruits af not the proreciion, of the system
However mam educators were opposed to socalled nontraditional

educatonal alternatnes for the tollowing feasom

| The: teit the traditonal formuet wath redar tracks ibusiness, a(a-
demn. etc 1 speaal education, and vocatonal edudation provided
reasonable alternatnes reflecing the needs of socen and, there-
fore. the future needs of the student

2 Thes felt that opening the rradibonal vwatem o self-tndulged. vol-
untan, eleded alternatves created a fesbihits that endangered
the student » future and that of wets

Underlving thew feelings was the impact . f the war m Viemam. iy
weial consrquences. and the response of same of the nanon’s vouth
who protested b crosang the Caraduan hne 1n order to aved thew

mtary obligation

.
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. It short, iraditional school prograwms were viewed ns suceess, . hecause they
 reflected ihe limes and were Yustified because they prepared students for en-
- ance into the social order. On the mht?r*?m&{fg:my seconstary edu-

= ~elorsreasoned that an alternative educational irogram:

1. Allowed more alternadives than the students’ det.is\?cnvmaking ca-
pability, maturity, or experience permitted. o

2. Led to a dead end by rejecting the importance of the 17 Carnrgie
L its needed {or gruduation and a successful life.

3. Questioned the authority of secondary educators. in -hat an ex--
pelled student would, in fact, have an altermative to the school's
rules. . L -

4. Reinforced students 1o refute the rules of soqety. to make their
own rules, and o five in a house of glass, supported by the social
order, while their very presence there amounted to throwing stones
at those who pay the bills for this society.

In short, the rationale for aliernative progr ams was questioned by trad-

toval secondary educators as a socielistie, valueless deterrent to a 200-year-old

successful practice.

€

P
The iisue then, became what real educstional value alternauve pro-
- o, . B
grams oftered 1o the student, society, and the educational commuruty.
Had an educational movement been instituted that was nor based on
data? On the contrary, alternative programs were developed because:
i. Traditional programs were nat serving all vouth satistactorily
. (Coleman, 1966).
2. Of the secondary school-age youth 17.1% were dropped or
stopped from attendance (Washington, 1973)
3. Of the secondary schoolage vouth 10.9% were reported to be
handicapped, while 6.9% were in fact, being served (Navonal
Center for Educational Statistics, 1978). )
—— - —d—Theattiude of the traditional educator wasone offocusngonthe
- academic and vocational program. not on student function.
Academic and vocational achievement was viewed as a privilege,
. not a right. Therefore, filure was seen by many to be a self
determined act of the student, not a factor bevond the control of
the student. )
- Traditional programs treated all students equally, generally fock-
2 Stepping them into the same curricula regardless of ability, read-
ing level, motivational factors, or social-personal adjustment
factors (thase variables identified with mild handicapping con-
ditions), .
& Traditional programs emphasized the development of giftedness
or talent and received finanaal support in keeping with society’s
priorities, that is. first for the gifted athlete. second, the academ-

ically wlented; and third, the sociat rule-learner i.c., the good
kidy. -

S
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* Alternative programs could prov ide for cthnic, cultural, and lin-
guistic detferences; their development reflected a conviction that
1o one curriculum is suitable for all students all the time. " To
nsist that there is only one curricuium is 1o confuse the means of
educiition with the end™ (Silberman. 1970}, The dropout rate for
mner-city Blacks remains in excess of 30%, and for Spariish-
speaking vouth it reaches nearly 505 (Havighurst, 1970).

~ Alternative programs could. provide students a choice, and fre-

quently they could give the right to make and enforce rulesto the

majoruy (students;, not the minority (school officials). Alerna-

-4

v 1

tives are a part of the American heritage. the opportunity

refute tradition and search for more seli-fulfilling options.

9. Allernatve programs frequently Rave not been full-blown alter-
natives to traditional programs. They hase merely offered an
“improvisational and in many instances, last-resort alternative
program to those students who have failed to respond to con-
ventional schooling” (Shanker, 1972, p. 4).

10. Aliernatives are just that, various types of programs. nota specific
program. Therefore. to ik in general about altervative curriculs
15 really to discuss alternatives of programs—schools without
walls, mmi-schools, schools within schools, dropout centers,
schools for special learners, open schools, cthnic-centered schools,
or selt-programming opportunities. The term alternative scheool is
genenc in the fullest sense of the word.

" HOW EFFECTIVE ARE ALTERNATIVE
SCHOOLS? ‘ i

The purpose.ol the introduction was © establish the absence of spec-
Wfieny and the vange of variation i goals and objectives of al_rnative
~ programs ¥ hose charactenistics in themselses contribute to the diffi-
culty of assessinng the impact of alternative programs. ‘T'hen too, alter-
natne programs are generated by social condiions, the economic
dimate. the mood of the nation as reflected n its legislaton and
fundmg pattern, and finalh by the educaconal communities’ accep-
tance of change.

These vartbles are difficult to measure, but readily contribute to
how elfective an aliermative program s percened o be. Cerwinly.
.alternatine pragrams are a tvpe of educational experence. and us that
sense they share the absence of defimtive measurement of ther effec-
thoness

Generalls. the crines of aiternatae programs contend that such
programs must -

1. Provde basc shalls

B}
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2. Abide by therules of a democratic sodiety.
§ 3. Employ a staff willing 10 work in a aomraditional mmosphere,
= 4. Avoid dependence on a few advocates. L
3. Recognize the success and failures experienced by othe- alterna-

. - tve progranms. ‘ T

Provide certified programs leading 10 vocation or coliege entry.
- Use innovative teaching approaches, not old procedures in new
- - settings. T ; -
8. Inform the public and educational communits of the program
o and its effects. : ‘
Avoid pampering students. i
10. Avoid preseating a one-sided (the student’s) point of yew as-an
= overreaction to traditional programs. L
- 11 €ollect data on effectiveness and etficiency. .

i

I3
i oy

How effective are alternative programs? The answey depends m parton
S what is being evaluated. Bremer and von Moschzisker (1971). wriing
on the evaluation of aiternative programs, noted that » formative,
day-to-day evaluation is necessary. Evaluation should provide correc-
T 7 tive feedback on the practices of tcachers amd administrators. In that
_ vespect, evaluation has had almost no effec on the development of or
improvement in ediicational programs. Bremer and vou Moschasker
summatized their feelings, “Anything worth evaluating cannot be
) ‘evaluaged and anything that can be evaluated is not worth csaluaung”
(p. 132), o :
Bremer and von Moschzisker's point may be weli takes, or as Cohen
(1976) has stated. the service wotive in special education has consis-
tently outrun the scientific motive. Evaluation methodology should be
structured into the school program at the onset. To esaluate is o
¢ measure.” Any measurement lacks meaning unless the standard s
known_ Before students and schools can be properly evatuated. crite-
ria must he established. To return o Cohen's premise. most alterna-
tive programs are initiated in response to a crisis awakenmg, usually
. to an old problem:, for all the wrong reasons. that is, politival or soaal,
.noteducagional. Therefore, ‘educational criteria go unst-ted.
- Evaluation requires definitive statements of purpose, with objecuves
" couched in measurable criteria. Fo. example, Seaule’s Meary Middle
School has five definite objectives with dearly stated and yuantifiable
criteria:

it

L. To reduce absenteeism by 20% from the previous vear.

2. To reduce suspension by 20% from the previous year.

3. To raise reading by one grade level over the previous year, :
4 To raise mathemaics performiance by one grade level over the
** previous year. '

5. To improve students’ self-concepts.

w 16
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- When such cles objectives and criteria are nenexistent, evaluation
Asrablems emerge. ) ’
Vincenzi and Fishman (1978) reviewed 75 alternative programs in
. Philadelphia and classified them into fear types: disruptive/truant
: o programs, career programs, individual progiams, and nontraditional
S school pattern programs. There is not much clarity in the distinction -
or aniong the four dlassification strucuures. However, in that massive
dawa collecuon process, exarining auendance, behavior, and aca-
demic achievement over a 2-year period has demonsuated that stu-
dents with previously poor atendance records were in school and
progressing academically at a mean vate with those in traditional high
schools, .
i Evaluation design differs from research design in that control
rroups are rvarcly used. Social and academic progress is based on
general populations fror regular high schools rather than on learners
with similar characteristics in aliernaive programs. In an evaluatjon-
~— . .. research design on the Middle Years Alternative Program (MYA) in

Ann Arbor. Michigan, two hypotheses were testec:

! First, that onlv minmmal differences in achievement exist between stu-
dents in alternative and traditional classrooms and second, that class-
. room setting does make a difference in preferred learning style. The
- _ evaluation was designesd 1o measure five variables: (1) academic achieve-
ment; (2 student saitudas, (3) parent autitudes; o141 eacher/counselor

attitudes: and (5) cognitive style. Measures of academic achievement

were school atendance records and scores on the Michigan Educational

Assessment Program (MEAP) and the Galifornia Achicvement Test

(CAT). .. There were no statistical differences on the academic and

cognitive style measures between the 81 MYA students and two control

groups: non-MYA students at the same school and a disurict-wide sam-

T ple. Opinion survey responses indicated that all groups were generaily
enthusiastic about the program, but it was concluded thar the MYA
students did not recessanly have higher self concepts. {Thompson &

Shein, 1078, p- )

: Generally, then, alternative programs g claim academic achieve-

: ment similar to that of traditional programs. Truancy is curbed dra-
" matically: the dropout rate is generally reduced by up w0 one-third.

How successful are the students in returning to hume schools? The
return rate to regular programs is approximately one-fourth of the
alterpative population. with another one-fourth to one-hall com-
pleting the alternative program (Simon, Levin, Fieldstone, & Johnson,

R,

1973). .
=’ WHAT SHOULD BE EVALUATED?
] Alternative schools, not unltke st cducati-nal programs, face an N
{ ’ educational cvaluation dilemma. The points of that dilemma are: (@)
li \)4 l l
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the program goals are different than the student goals; (b) the philos- -

ophy is rarely examined empirically, and it becomes an unchallenged -

acceptable; and (c) the student objectives are not analyzed statistically,
-but are reported on an individual and group frequency basis. There-

- fore. the data generally are not usable.

Consider a casé in point, which is mitch more the rule than the
exception when examining evaluation data. The evaluation was a
5-year-long review of an altc  “tive education project with 2,000 to

2,500 students. The project youls were:

1. To base educational objectives on the needs and interests of the
students. , s
2. To make sure that tasks assigned to reach these objectives are ones
- at which the studgnts themselves can rcasonably be expectad (and
expect) {0 snccee%.
3. To structure the school program in such a way that if goals | and
2 are accomplisheg the objectives will be reached.

- 4 - * o
The project philosofihy can_be summarized as follows:
2

1. The studém—leach%;\atie has a significant effect on classroom

~ learning. "~ - ' ’

- The "I teach, you leghn” relationship is not sacred.

. The school and comunity offer a multitude of resources that are R

too frequently left ungapped by the classroom teacher.

4. Peoplelearnio succec:éiy succeeding, and school activities should

logically-progress from dne success to another.

5. The dévelopment of a positive self-concept is more important 1o
the alienated school child than is any predetermined structured
body of knowledge. ' :

6. The positive aspects of school rewards and the negative aspects of
school punishments have not been powerful enough motivating
agents for a substantial number of students.

7. The student can profit from school experiences without being,
confined to an externally imposed, rigid curriculum..

8. Adequate time is required for teacher planning, observation, and

*evaluation of student-performance. T

9. To be effective, the tedcher must allow himseif or herself 1o be
seen as a real person and must be willing ro accept the risks and
pains involved in this humanizing process. :

10. More effective learning occurs when the student is involved inthe

initial choiceaf classroom actifity than when the teacher controls

all classroom options. :

The cost of student-centered curricula is cheapin contrast to.what

the community and nation pay for unemployable and/or delin-

*, quent youth,

12. To be a significant person to students, the teacher must seek

feedback from them and act accordingly.

LS. 12
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13. A person's ego development is enhanced by having the oppor-
tunity to be heard and by seeing others respond positively to what
is said.

14. Emotional stress frequently interferes with daily academic pur-
suits and must be dealt with before learning can occur.

The five measurable product objectives were:

1. Bytheend of the 1973-1974 school year, 60% of the students who
had’ poor attendance records (absent more than 12.5% of days
enrolled) during the previous school year will demonstrate at least

a 10% comparative increase in the'number of days attended or will

reduce absence to fewer than 12.5% of days enrolled.

. By the time of the final 1973-1974 posttest, 70% of the students
who had ratings of 1,2, or 3 on the Self-Regarding Attitudes scale
pretest will demonstrate 2 positive change of at least onc scale
point in each of the specific self-regarding attitudes contained in
the rating instrument. ’ . )

3. By the time of the final 1973-1974 posttest, 70% of the swudent
population will demonstrate acceptable performance (minimum
rating of 3) and 30% of the student population will demonstrate
superior performance (rating of 4 or 5) on at least four of the five
behaviors specified on the Self-Regarding Altitudes rating instru-
ments. - -

4. At the time of the final 19731974 posutest, at least 60% of the
alternative student population who had pretest scores greater
than one standard deviation below the norm on any subtest (read-
ing, compesition, snath) will demonstrate improvement of at least
five standard score points.

"

5. At the time of the final 1973-1974 posttest, at least 60% of the’

student pepulation who had pretest scores between one-half and
one §ta:}g§ard deviation below the norm on any subtest (reading,
composition, math) of the TAP will demonstrate improvement of
at least 1we and one-half standard sco.e points.

A summary of the project’s progress (Blanchard. Knouff, & Nelsen.
1974). it seems. pays little auention to any of the studen gouls and
presents a rather subjective opinion. We quote: 5

Current progress of Management Gomponent Objectives is excellent
Specifically. of the five management objectives, progress toward ¢
accomplishment of four objectises (the enrollment of students, revision
of the program operations manual, preparation of performance objecs
tives, and preparation of a media production) has been excellent, and
one objective (revisivn of the .. Curricalum Summary) good, -

Progress of Educaton/Traimng Objectives has been somewhat mixed.
That is. of séven objectives, progress hus been excellent on one (success
experiences m instructienal dlasses): good on another (acceptable and
superior-behasior performance), far on a third (Uttprosement in “poste

13




tive scif—regnrding" behaviors); and undc’:lermincdion the remaining
four (auendance improvr e by poor attenders, average attegdance
ofall. .. students, basic skiil improvement: students one standard devi-
ation below norm, and basic skill improvement: students one-half stan-
dard deviation below norm). With respect te the acceptable and superior
behavior performance object;ve, the alternative education staff has been
able to mcrease the number of students demonstrating acceptable por-
formance on each of the behaviors but has only been able to increase’the
number of students demonstrating superior performance in one of the
behaviors. Progress hus only been fair on the objective pertaining o
improvement in “positive self-regarding” Lehaviors because the major-
ity of students with initial ratings of three or less are still in need of
improvement,.., ° :

In conclusion, the overail progress of the ... project toward agcom-
plishing its stated objectives has been aule goad,

The data summary on studeny performance is unusable. For exam-
ple, the table reporting student wrnover fails to relate to any of the
program objectives or studenc objectives (Table b.

The summary statement on project effectiveness concludes the
evaluation report. It takes a vindictive swipe at measurable objectives,

[y

TABLE'1
Analysis of Student Turmover
Sept. "T1-April 74

Disposition of case . Number of studenis

Returned 10 regular ... high school classes 51

Transferred w other [aren high schools

Family moved from [locale]

Transferred to other local institutions . ..
(community college, evening high school

Married, lett school

Left school for full-time emplovment

Dropped all educational programs and net working

Court assignment to group home

Assigned to-home teacher due to extended iliness

School Board expulsion

Currently enrolled

“Total : 210

[ - —
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From Bianchard, R Knouff, W, & Nelken, R . Manual Jor developing a schonl.
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Effectivensss .
When speaking to the quesnon of - effectineness. i et be pomted
out that the ternunal goab of the project are realls so dittcrent than
those of almost amy other Amerivan secondany school. There is nothing
mnovative ur exemplary about [the program] in terms of product objec
_ tnves. the sraff hopes o "wdp voungsters to become proficientin the basu
shills, to be capable of making sound decisions, w utilize effedtively ther
leisure time, and o become, n general, happy, productne members of
the soqien. )
What 15 mnovaine and exemplany about [the project] are the processes
Jbvowhieh the project appraaches these common educational goals. s
i the areas of philosophy, organization, perseaal relatonships, and
apetaton Jhae {the adminstratonj hopes to demomstrate procedures
and protocols which sill serve as modeds for the national edutadional
COMMtY. ) -
Itis unfortagate, therefore ot the satonad vabdanon program s«
exchuishely conderned woh measurable produa objectines

We wish that the evaluation reporton this one projectwould be dted
as a rare example. On the contrarn i tends o reflect a npical attitude
of 1chellious educators too busy aiticizing the system. its standards,
and its procedures unduding evaluanion devicesy, o olter an objeane
review 61 the project’s work or worth

ANTLEVALUATION ATTITUDE

Bass (1978) providetastudy of alternatives, noting that the staff were

frequenth persons wearsy of the structire nnposed by the traditional

ssstemi There 1s hude question that the traditional sysiem has been”
inflextble and less than adaptable 1o the learming dharaceristics of all

vouth. especaths those who Ll academnealhy and sodaily.

However, the thinking of the folk heroes of many alternative eda-
vators may be 1cflected g seleaiion of quotes, drawn rogether by
Gross (JUTH

*

fo e groat degiee, shonl s g place shere duldeen learn o be
stapad  [Holt] Panl Gondoon would ot gine a pesms to the presemt b
shmnstratas amd would Lageh dumantde the presom school machne
ey bamathan Kozod demonstrates that the schosbs of one of our majuy
eraes ddestran the nunds and hoats of black dafdren George Leonard
Poaer Manan, and Bdgar Fredenberg see schoals satling the finest and
ttarst passionate dnpulses of woung prople The ngh school studonis
whe Jormcd the Montgomerns Counts iManJands Stadeat Alhaace et
fied that Frean what s knows 1o be true as full-nme students, s e
sabe tonn that the piﬂlhx schowols hase ontscall nGratng aned alnolately
destrucine clivdts on hutan bewsgs and thea cors - odural desire
to lear, cenfidence, iamadualis, orvatnan Srecdom < 1 thotght and

u’ﬁit"!)n! o JUTH 1 2 .
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Gross (1971) made no bones about it. He advocated the radical’s
platform:

1 Students, not teachers, must be at the center of educaton:
2 Teaching and learning should stay with the students’ real concerns,
rather than with antifical disciplines, bureaucratic regquirements, or
__adubis” rigid-ideas about whar children need to learn.

- ~F The paraphernalia of standard classroom practice should be abal-
ished: mechanical order, silence, tests. grades, lesson plans, hier-
archical supervision and administratien, homework, and compul-
ory attendance. .
Most existing textbooks should be thrown ot~
Scheols should be much smaller and much more responsive (4 di-
verse ¢ducational needs of parents and chuldren.
Certification requirements for weachers should be abolished.
All compulsory testing and grading, including imtelligence testing
and entrance examinations, should be abolished
In all educauonal institutions supported by tax money or enjoying
lax-exempl status. enlrance examinations should be abolished,

9 lLegal requirements which impede the farmation of new schools i
independent groups of parents—such as health and safety require-
ments—should be abolished. -

10 The schools” monopoly on education should be broken. The best
wav to finance educauon might be to give every COTSUIEE a voncher
{or lim to spend on Ins educanon as he chooses, nstead of ine
crezsing allocations e the school authoritics. (p 24

L ] U e

o

These statements and the educators who made them are not con-

cerued with evaliation. They seem foregn 1o most hard-working,
systern-sensitise secondary educators, Yet, they comvey an attitude at
one extreme, which may be no more insensitive to evaluation of tradi-
tional programs at the other extreme. In short, educators believe
things. especially programs. Evaluators doubr things both by their na-
ture and because of their job. Educators (believers) end 1o be uncon-
fortable with doubters; therefore, they gnore evaluation as 4 Process.
This is not a conclusion, but 4 speculative assumption that bears fur-
ther questioning. :

*

COST FACTORS .
Oddly enough. admimistrators have beea highly interested i the cost
factors of alternative programs Generally spesking, if the facihties are
similar to those of the traditional program. the cost tactor 1s also veny
similar, . '

In severul cases, aliernative programs use community o1 other
cheaper facilities and reduce indiidual per pupil cost 1o as much as
3700 less than that of the tradsuonal program m the same <y (Ken-
yon, 1979)~ -

\)4 * i{) 3 ‘} -

"ERI

v
|




PARENTAL EVALUATION i

Also oddly enough. a reviex of evaluarive data (Limar & Edmonston.
1976} on alternative programs has demonstrated that the majority of
them sample parental apinion” In most cases. the parental attude is
strongly pro aliernative education program {Smth, 1975)

H

ABSENCE OF EVALUATIVE DATA
in this review of aliernative program exaluation, fow of thethesapies
or programs that preselect students o the basis of known handicap-
ping conditzon provided evaluative data. The reason, in part, seems o
be related to the administrative organization under which the pro-
gram falls. 1f jt1s a special education program, the chances for evaly-
ation tend to be much higher than if it s a special project -

GENERALITIES ABOUT ALTERNATIVE
EDUCATION ' N

3
Robinson (1973), m the cditonal lead-in to the Ph Delta Koppan's
special issue on alternative schools, <nd this. i

Although no census report is avatlable, it seems srfe to conjecture that

amaorts of the aliernatve advocaies—at least those vorking within the

S¥stom—are not wocial revelutignanes, but humamstic pif.dmiﬁgiﬁﬁ

who beleve that students wll fearn beuer w congenial surrounidiagy

ip- 3% ’

#
- Advocates arge student choiee, sell-realization, and deasion-
making T he alternative idea promotes intelligent decision-making by
student and teaches. it has not discovered the answer o an effective
tearfing formula. )

That 15 why much of the evaluation dilemma exists. Fanuni (1973
and Bremer 11973) smd i yuite disunaly Allernauve programs are
specialized efforts, for speciaiized audiences, designed to olfer a con-
unuum of secondan programs not pow avalable in mans secondary
schools 1t,1s not their objecive o becooe a replacement for the
secondars program, but a conunvation of that program  Therefore.
the pramary difficults wuh alternatie school evaluadon desgn or
procedures at present is that_the substantve queston 15 not oneal
program esaluation, but of construa br concept gvaluaton. Hickey
© {1973) clanfied the problerm when hewrote that the peo conflicung
demands are (a1 she unreasonable ngidis i radional produc.
onented esaluation, which i sot applicable 1o altermate cduction.
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and (b} the view maintained by alternative sensitive cducators that
their programs “transcend” evaluation. : ‘

. n evaluating a soclopolitical, economic, and educational construct,
at least the follgwing variabies sast be considered-

" Community atitude Followup of survey data
Staff aitude Halding power of 2 program
-~ Pagental auitude Changes in student-teacher
Smdent atdtude relationship. .
Community participation Decisions made by the student
Aademic achievemem Self-concept
Acadeinic participaten . © Achievement motivation
~ Auendance data i Development of a preferred.
" Disaiplinarvibehavioral data learming sivie
 Theestent and nasure of Success in job entn
Feadback Success in fiving. :
The fist is incomplete. but it represents a few of the variables that
affect. and. in urn asc affected by, an alternative program. They
therefore must be included in the measurement of alternave edu-
aation Whit remains. then, 5.an absence of evaluation data, especally
whete specialized studenis or therapeutic alternative schools are i
place Whatis se vitally needed is first, a cdarits of concept n objectives
_with eriteria: second, a willingness 1o Jears from evalvation data (pro-
grammers must be believers, cvaluators bave the right 1o daubiy; and
fnally. removal of an mutade that evaluauon data are final, that they
. are 1otally subjective, thr gued evaluation plans derelup no negative
findings. and that negative findings mean ‘the program s mefleane.
Ineffective as opposed 10 what® There is no comparative base for most
alternative education programs a1 their students, Therefore, the con-
wept by which a program’s objeaives are formulated 15 the only factor -
at risk Is not every educational concepr generally untried and un-
proved. open for constructive reviews That is all ewluation is When
that fact is accopied, the well-planned, fulbome effort by oll staff 10
evaluate may begin. Until then, evaluation of ey educatonal pro-
gram shall reman at 1 Jow ebbeeso fow. in fuct, as to be nnwsable, and
that satnsfies those who do net want o be cenfused by <atg
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Learning Center 11

2366 Eartlabe Asenue East
Seattle WA sz .
306: 343-23440

Darrell Anderson John Krueger
Program Supervisers

The program = admipisiered joinlly h‘s the local education agency
{(LEAY2nd the State Juveniie Renabilitation Dmon. Ipservesa mm&-
Sistricx urban znd suburban geographic arca.

Lesrming Center 111 the smzilest of six sumilar programs Q;)sr‘ieé
on hasicaliv the samd ainmzzm ard managenyent model, and
senving essentlly the same categony of cienit. This parcalar pro-

. TS SeTVES 2 chem group that i é;;:faéﬂ for gm:zai sducstion and
Funded wih montes atiared fs:sr he education of handicapped st
dems.

1 rurmng Cenmter I operates upaeT 30 G"ﬁﬂiﬁﬁ&? seithin the iﬁi
fnown as Ineragendy Corpections Programs. There 82 fuli-nme pro-
gram manage’ respensible for this adrmmTanye program gt The
hesinest commuTn 18 mvoived primants throegh the soxial serve
agenass hit ot SpoRSOT the progyamis. The commupily & I
cotved in hke manper. 28 wihe rehaihtzton admImSTaTON. Exchof

2 SPOTSOTING agenoes 10T 2 parucular program Has fts own internal

srust 1o teach 2 spevic arce of the commuty Akthough the degies
z giqg@s:{:i carses, 25 T | proOTams 3T %:z*zmti% et
rvotved than MO progiass operaied soieh v L&‘{i The philos

o, I hehund this svRel i Bzaed on the premss that the {i“!rt%:t;tm"iﬁ

gﬁ 10 VOUDE ;}%’z“&f o3t the h&;‘z of hoah the sducsbonal and

sycyal servior SYESEN Hen{e 2 5855 focos upon thewe skilis can pro- T

vide the bass fa rrerdsaphuars rarang oon nters The educenonat
svsrem oyves 38 e e vohade 07 3 sactung e ﬂzmir:“ m skl o
carypve and for delveind 2genT seTVETS

o
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relatives. dnd 30% are with their familirs, but these famihes are usually

The primary focus of both 2gEncies is on how well a vouth can
mamizin school adjustment. All other alternatives, such as Jjobs, addi-
tonal training, or counseling services, are deals with after a yourh has
achievedSuccess in school School performance is the prmary reat-
ment peasure. - i

1

- L Imtenrac

2. Work in a group setting. i :

3. Disctiminate appropriateness of a behavior 1o 2 setng.

4. Communicate peeds in 2 mANRer necessary to bave thote needs
z = E té_ % .

3. Work independently

5. Complete 2 tash.

7. Anend regularly.

8. Be punctual or keep appom ments.

Their overall academic characteristic 8 2 Jow level of achievement

Previous schoolinghas been limited to tnadequare elementary school-

ing o institutional schools. )
With regard 1o their sodoeconomic level, 50% of the vouths haveno

primary family unit and are in group homes, 20% are Iving with

extremely disfunctional Al are of lue soctorcopomic fevel and live in

mr;éx “ﬁtﬁ are ailunder

released from an institut; g
Hhicyl € Seattle area; they have been suspended
special and aliernative programs It g often
before long-term incarceranon or mentyl




- CLASS PLACEMENT

For adnusson cratenia, the program directons look for g composite of ;
adpstment problems such as-a histon of school absenteezn, dhs- :
funcuonal mterpersonal relatons, low scadcune dbibny, repeated - =
sututionalization with mimmal adjustment, current supersision by 4
correctional ageno, and prognosis of talure m any other special
) education giternatine or mainstream school Refersals come from
counselogs working for probation, parole, or diversion services. ]
- As soon 45 students improve their interpersonal functioning thev .
sre mtroduced to o more normal setting on a part-time basis with stafl
supetvsion and support. Students are mamnsteeamed to the next most
normal emaronment when they wan show a4 perceplage increase of
on-task behavior. shoo! auendance, interpersonat relations, and

- amsunt of tme spent in scliool. : X
- Graduanon from this school is possible but does not ecaur since
students are moved to a more academi enviroRment as soon s their

behaveor indicates that they can adapt snceesshulv™ - ¢ h

PROGRAM RESOURCES

Professtonal sapport ronsisis of one teacher. several preenile parole
counselors, and one patoic servies speaahst The aoteria for select-
- g teachers s as follows:

1. Duagamiicpresariptive education tramng,
2. Behavior munagement traiming and expeneme .
’ 3 Experence w the juvenile justice system. .

Erens teachet has speadd education certification Additional training
s behavior management and behavior developrient has alwavs been
- neemsars Teachers salines ate on the <sme local education agency
E» : reacher salan «ale )
| staff deselupment takes place in couperation with the University of
: Washington,  The program takes up the maor part of one school
| pove hologist's irme, primanly m matiers of specisd education compl-
- ance asessment Social worker support s pronvaded through the fune 2
tans of the Jusemle Rehabiltauon wounselors A nos-LEA facilits :
space » prosided by the [uvenile Rehabihitation department. Javeide E
Rehabihitation prosvides swome programsupporl. equipment, materals, :
; and resources m addition to thowe the LEA provides )
The educational model focuses Both agenaes on teaching the shills "
: thic tspe of south needs for sunnal incsoens Edacators and socal
workess are both mvolved m a vouth's ol program, tor example,
educaton avend parole ar probaton hearmgs on 3 vouth’s behalf,
and st worken ofien tutor g the dasenam By integraung the =

Qo . - 73
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ctucationad and sooal senn e maodel on a ungle tcan that has se-
sparstbiliy tor avoutlts communts program mans « L the paditional
" esape outes we dosed. Aa meragency tean makes i fess kel tha
asouth will Lul either due to wstem seglea and oveiaght, of G e
routh’s own inabiits 1o cllecmels communieate s o1 her needs
[he pavolis fer thow mohed e agndicant. Socal workers hase
sl S Tiouns of contact with their dients o which they can obsene
“therr das -to-duy funcoimng and e diredt and inneedise mionma-
- tion and impact on then progress A social worher's sxperine wan be
drawn upon when o vduth s fist espernenang dicalues and not
alter expubang or dropping owt of school. School time wan aso be
Wed o dearn how o 1l eut Diosion of Vecationsl Rehabiliation
forms, contat emplovers, ohran public ssastance, < appropriateh
wik vn g welephone. . ¢
Une of the frustratons of educaton s hgung © work withowt
suppottand sithout mformaton abowt the 18 hours o student is not
inschool Aninterageno model supplics eatensine ba hground infor-
manon on abilives, home ensironment. and other fo- s affeching a
south’s ;wrinngmw, Contact with and inpadt on thuse Lactors be- ]
comes easier and B3 part of s educational respunsitnhinies. Support B
from the soaal work member of the team allows ofi-hours handling of 3
contingencics and wrises. For example, a social worker may be able to ;
Jise group home contact 1o improve attendance, puncuahty, or fre-
quency of study. : ,
Youths and ther Lamdies are able to recene bettes and mote fre
quent senvices than betore. Novonlt e thes able frdsas from more_ .
o rommunity support ssstens, but when the fambs stracture s not ablke
1o handle a stuation, there are tso ot more professionals able to assist.
A fanuh @n learn nes s of refating. handhng eierzences, and
beng responsible anrd accountable.

e s

-
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PROGRAM CONTENT

L

The goals of the program e w ) .

b Provide educatonagl prograns i acoordutios with the «niteria for
an aeademic or petiormance credentsal,

2 Provude educatonal and soaud adpustment learnimg o dired the
studens twwasd re-entry into public or private school programs.

4 Provide generdd education sk skills programs preparation for -
entrunce mto mdependent vmg.

1 Provude an envbonment in w aich students will aevelop posinse
soctal and imerpersonal abthines

3 Provide for the development of the students abuhits 1o underiake
independent action and  make free chowes withis the framesorh

O ‘ 26




of acceptable standards of conduct established by sodiety.

B, Provide asuceessful school experience for vouths whom no one ebse
is able to work with and she have shown an inabilitd to function in
anmy other environment _

Learniaz Center Il is a day treatment center. fmprovement of social
behaviors isthe prima y goal. cducatonahimprotementis a treatment
technique. The curriculum iy focused on basic sunvival skills and is
completely individualized. Emphasis is placed on abilin 1o complete
the Seattle Schools Mmnimum Competency levels of funcioning The
program is housed in a formerly, unused section of the county de-
tenuon center, heneser, the lochup capabibities of the setting are not
’ part of the program.

The. program runs {or a traditional schuol yedr, with summer em-
ployment being an option for youths who have shown the abaliy to

v

handle a structured work situation. B

STUDENT MANAGEMENT

Student management techniques are based on the following concepts

1. Tradinonal tcdmiq%e.s e not worked? so there is constant

searching for different methods of management. Most situations
are approached from that point of view.

2. These youths suffer from feedback loops that are o infrequent. ”

The staff try 1o increase that feedback in many differentvays, such
as datly indinidual conferencing, group conferencing, weekly “re-
port cards,” graphic Hlustraions, charting of behasior, and reward
systems.
3. Failure is success, success s failure. For most of these yuaths fallure
1s the most familtar school experience they have had and.is hence
g security. Success is usually highly anxiets -produdng. Siaff ty to
wean them from this fuilure reinforcement gycle. For example, a
- distincion » made briween actual distuptions and those used to
reduce success anaiety. The vouths are helped o discriminate be-
tween the two, T

Management and mmprosement of behaviors s done through any
means, exclusie of physieal punishment or psychotherapy. Manage-
ment is a shared responsibility. Day-to day. on-sie- supervision of both
sodial senvuwe and educational staff is carried out by a encial work
admunistrator who is responsible aind accountable (o both systems An
educational adnenistrator who s not housed i the program manages
wems of an educational nature that cannot be handled by exisung
staff. This admnustrator also helps decade overall program goals and
direction. Crisis support s provided by correctional counselors.
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PROGRAM EVALUATION

Smdmt progress i» indicated through 4 combination of achicvement
tests, attendance information, charung of on-task behavor in relation —
to the amount of time in dass, ability o maintain effective interper-
sonal communications, and ability 1o work ndependendy and Dillow
through on tashs. Frequent feedback and communication .. students
in as many different modes as possible are emphasized. Students and
their counselors receive information on progress daily, weekly, and
monthly i avariety of meetings, conferences, and dovuments. An-
ticipation and intenvention of problems is faclitited by tlns process,
and it builds a strong ream identification. Daily information is sum-
marized, and the results are given to the students, parenis, and parole:
probation counselors through indinidual meetings arnd by mail. Feed.
back about on-task ability and aporopriateness of behavior is given
daily 1o the students and their parole or probation counselors. Specific
behaviors are targeted by agreement of counselors, tearhers, and stu-
dents. Amount of tme.in school, amount of time on-tash, behavioral
interventions. and major events are trachid and the results are re-
viewed periodically with the students and their parole counselors,

Grades are oo emotionally laden to be easily handled by these
soutl.s, Progress is noted by pomting out changes in skill levels. Cred-
its and grad . lesding w gmduduun are meaningless in the sense that
mmpk:imn of suiwol s not a realistc goal for these students. Staying
out of insdtutions, earning a living, and incressing their belief in
themselves are realistic goals.

The most valuable factors in being able 1o conduct such a nontra-
ditional program have been staff supportand the co-funding from the
state juvenile corrections system. During the 3 years the program has
been in effect no student has ever been suspended or expelled. While
youths have been returned for short institutional stays. management
supports the use of all options 1o heep this from happening and build
successful expertences.

PROGRAM FUNDING

The program is funded cooperamnedy under 1w bastc sources. some
realiocatien of state jusenide rehabilitavon monies and state hand.
wapped montes. Learming Center Htself receives no grants from the
two sources mentioned, however, other units wathin the mteragency
program area, while not recetving funds for the handicapped, do
recene either some categorical support from the stie or an extra
measure of the base educaton funding used throughout the local
education agency  To date, sudal service has provided the facility,
5
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transportation, counseling, and site management. Teachers, curricu-
lum, teaching aides, management, and reintegration services have
been school district supported. Sersices to out-of-district students are
billed to the fesponsible LEA through the standard interdistrict con-
- tract. The costs for a student at Learning Center 11 are two and
one-half times as expensive as for a regular Basic education student.




Bellefaire School

e ~

- 22001 Fairmount Blvd.
. Cleveland OH 27013
-~ (216) 932-2800 )

Vince fulian, Principal
Ronald P. Weutzner, Assistant PrincipaliSupervisor

'

~ Bellefatre Scheol s an integral part of the Bellefare Residential Treat
- ment Center. 1t 1s also an official public school serung adolescent
vouth m the Cleveland Heights Uninersity Heights school distric. The

_school was maugurated in 153 as a part of the Cleveland Heights!

- Universin Heiglus school system. Throughout the year, the Belle-
faire School, as well as the residential treatment center, has served
children throughout the United States and Canada, althaugh more
specifically 1t s a mid-west regional center and emphasizes local place-
ments in the greater Cleseland ared. In addition to its in-town 32-acre
campus, Bellefaire has a 60-acre camp in Pierpont, Obio. The camp
facility s used extensively as an ntegral part of Bellelaire’s treatment
program, - :

The faculty partiapate in the gosernance of the pragram by
serviny. on 1aricus revies boards that meet regularly There are 12
review boards ex siuating all aspecis of the school program. The Palicy
Review Buard has the primary responsibility of directing the other 11
boards. The resiew boards forus on such areas as behavior, placement.
vocational traimag, and assessment. These ongoing committees aflow
the teacher 1o act as a member of the deasion-making team. Belle
faire is accredited by the joist Commission on Accreditatian of Hospi
tals 25 a Psychiatric Facilies, by the American Association of Psychi-
atric Services for Children. and by the Child Welfare League of
America.
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TARGET POPULATION :

Bellefaire serves approximately 100 students, both boys and giels,
ranging in ige from 8 1o 18. The median age is 14. The students are
severely behaviorally handicapped as well as muluply handicapped,
severely behaviorally handicapped/educable mentally ‘retarded and
learning disabledBiehastorally handicapped. Forty are welfare cases,
The acadenmic abilities of the students are widely divergent. Generally
speaking, their imtefligence lesels are average 10 above average, there
are a few who bavd low 1Q scores and several in the gifted range. A
large number of the studenis are dyslexic in one or more areas.

Some of the swilents have been invohed m the juvenile Justice
system, usually bedause of minor infractions of the law. Children
treated at Bellefaire usually hase incapacitaung neuronc or haracter
problems with seridus {ailure of functioning within the farmaly, the
school, or the cominunity. Thes. come from all types of public and
private school backgrounds. The full range of socieeconomic levels 1s
represented, from welfare populations to families from some of the
finest suburban arcas. The student population 1s priv.arily Caucasian,
with about 10% Black. Half of the students are Jewish, and the other
nalf are Gentile. The school serves students from the residental por-
tion of the Center as well as the day treatment, group homes, and
those students who anly attend Bellefaire for the educational of fening
and return home in the ciening without any other involvement at the
Treament Center,

CLASS PLACEMENT

Fire setters and suidents on hard drugs are not awepted. A mulie
factored assessment provides the socal, psschological, and educa-
tonal data necessary to place students in.m approprate program.
Much of thus informdrion s comgiled by the sending agencs or school
district: Students remain i the program for approximatels 2 years
Thevarereferred by ihe courts, parents, psychologists, child gutlance
chinies, wachers, menwal hospuals, and other social agenaes The i
take studs by the chaal stalf indudes a professional assessment of the
child’s disturbance as weli as arcas of strengrh. There is an emphass
on developmental, socal, and academic ustory us well as current
adpssument Psvehiatric, psychological, and medical informaton s re-
siened, as < the qualits of famils and, peer telationships Fullowing
preliminans revies of matenal, the fammls sviss Bellefaire o berome
sequanted wath the program and o enable the agencs 1o enharice ita
knowledge of the cduld Famdies are able o partiapate m mutual
gealsetting
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Approxmmately 20 students are mamstreamed on g part ume basis
mto the Cleveland Hesghts Upneisits Heights school syster Belle
Laire Schoal has followup placement Staff help the student make the
transstion from the mstitunon 1o the community Data are collected on
how well the students rate i the educational program Because of the
relationship of the Belletare School with the Clevelind Heighe< High
School system, students are able 1o fewene the same diploma upon
graduation Students can gradedie from Bellefore as oppmed o be
g manstreamed After-care senvces for dhldden who raiam m
Clese Land inddude casewark and sproal educaton Lacal and regional
children who must mose gradually from Bellefane's proteced ensi
runment i Ining n the coamumn mas be placed inone of fve group
homes, an adolescent group residence, man indsadual fostes home,
all of whach are supersised b the Josash Cliddren s Bureau, an affil
wte of Bellehaire OQutof tosnchildron are oleen reforred o agioncoes
i1 their hotie commumties for gl -care wraes

PROGRAM RESOQURCES

Student-teacher fatios wary soth the loeds coniept ot Belichane Breard
1, the most restriciine dassroom, has aostadentteacher ratio of o'l
Losel I vepresenis the magonty of studentsand has 2 ratinol 8t 1
Level HLL the communis-bound program. hes 2 rato ol 1o 1
The achoo! has 16 SBH (Sevérets Briuen b Handicapped) upis
snd two wational mstructors, OWE and OWA 1Ocrupational Work
Expenence and (dcapatonal Work Adjustmonty The ather staffoon-
wsi of 4 fulltime sccupational therapst. o careet consultant. cae Ll
ume seadimy consubtant, one hall-ume cesding wache, o full ame
subntitute s school monitat, snd s o sntcocmtomst who dealswith
suspeastns and cimcrgenass Supplemonting ths stall arc acorpi of
30 solusterrs from the commmumity who seise as ieacher ardes All of
the tedchers are cergliedin LD BD and were hared through the Cleve:
land Hesghits Unnersas Heghts Baard of Bducauon Pach student o
supported by e atment team composed of the teache 1. case worket,
child it statf teatiment wam leader and ubit soosl worker In
ardditn te masttcgning students ieto the Cloveland Hoaghss Ung
sersiy Heaghtn siatem seivies can be purdhased from Geeveland
Hewhts m ordey 1o conich prdgrom offeruegs The weacherschave the
e sedars seale ws the regular publie scheal teachees weaahoan adde
ot 5300 hiffesenigd for e ung stadonts i sproal edacion
Tear hiers alvo have the opuon of working i the sumnes program o
addition ] repnburscmint he sammer program o 6 wecks o do
raton std v sponsored by Rellebage Help and couporation are sy
coeped from the Utated Was . the Jossh Conunuait bederstion 548
Breared and pran saher agenons and organizaionson the commumts
34
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The Bellefare School sorhs dosels with Johin Carroll Unnersits . A
grant fsom the Martha Holdty Jenmings Foundatuon, it admos-
tered by Johu Carroll Uneersity and the Bellefuse School, has been
wsetl to develop an on ate traming program for prospedtine teachers
of studeuts st behavior difficultios Tn an attempt o nasrow the gap
between praciice and theon, a number of BelicLare faculte bave
serveed as fecture copseitants ot John Carrell, winle Jolin Carroll facul
tv hase held courses onsite st Bellebore, Prospeane wadhers sere
nternships at Belivefare Schools utgue Soueck summer session
Belletlaire abo serves as g traming faahos fur studont eachers from
Kent State Unpverats throughout the whool sear

PROGRAM CONTENT
" The treament program ot Bellehore woan integrated progiam of
group g, cducinon, and pachotherapy designed 0 aeet the
umgue neods ol cach ohild snd amih

*

Gmul;; Living

*
*

Each of Bellefare™s eight cottages Jtinmigmiﬁrx 1210 11 dhddien

—These small umits ensure mdmdaadyation and mantein Jic mtma s
of 3 small reatment unyt wathm the everall Bllefaire proggam The
umt superasar, child care workers, and psschigion wonssitam plan 4
therapeuty mdien program designed 1o foster Yhe grouwth aud devels
opment of each cduld as well usthe group

Education

+ -

The Bellrfasre Schsl i wason T montha of the seat, i ot ganyed
on an angraded bases and proude an sdeadoasd carse dlusg for cach
child  leachers e sclectrd jomdhodny Bellefasee and the Board of
Eduration . .

-

Psychotherapy

Indpnadusl group. and ek prnchotherap e the prodomnsam
metheds of padhatherapy ased o Bellefasse The omount and B of
psschotherapy e determned aeordng tothe necds of ihe chid snd
famih Some children are treated wath psuduangban by one of the
chadet analvats op the goatment statd

. e
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Mbool o moswfamen om 5 30 0w oo 230 pn dab The da
treatinent progtoan oxtends antl 3.3 pan w3thoa Sanadas prosggtam
abver mehuded Students and sossdents oty 10 group vng alter
schesd Al students ro o mdisudual peachathicraps and are direcied
m rocretional sod skl s Mier sohosd hours, paschntng wase
wisthers work with focal paenes

Oner tvesr athe sivrlnsduativad cdocstion plans e boing com-
pleral. patent conteromees sre held to discss the dnld < sohost proe
gram for the commg verr Lho wadher and the educamnal supeavsor
atahve each studeont's acadenm streogihs gind scabiewes and then
pres e g program designed to corrodt doabilities as sell as 1o rem-
loree oxaating shills Both funge-terms aand short werm goads e tslored
cothe antdonodaal dedd i indsle soademn @ well as previcational
turt iix;fg Program objettives sdude helping the staaent o .

i ﬂneﬂu;x sieabstn s lf-mage s wonthy haman bemg “whis m ahle

1o comtrthute to s or hier gronth and the guaih of athess

CMastes el regralasese dath Inansg <kl gad et sl R
Lationns .
Mestor the maputasr -;sp-uh of behaaog gt of dofisiine-
B .
fdeatifs appropriate pessongl goadbond Ieon o pablonesohang
PR e a5 medis of putsaiing persorl goads
Moaster the ol e esaars, o optimally pursur ot wes-
Hiongl goals

! Relate and commuonnan wath adulic g consttadine goie-anid-
ke sclatmandup, resngozang the authorns of aduds without bes
af Iits or by ow o et )
Relare 1o prors it g robstr oo, goe sk fade solatonsdip endd
derpr wdindw tion brom group anoboment and siom
Invesr oo and e sasbapon Bon comomungs soaties
Brsoing prepod bor cientual imsen o s comuunay puhln
sl * .
Revene vwanonal tranmg of ke o she 1 not academieally or
weated

" Be provded sith voumseling and ditcaison mthe areas of sareer
augrencws values dardication and chareoer budding

£l Ll <

STUDENT MANAGEMENT

Vsatygne aspeat of Bellelang »othe Sep L prend Approah ~ S
thents are phas 0!y dlasa basedd on Ioveds od Boehaparal RN TS T
catfrer thoa oo o esinbririuy he e weHnepi s ehnaddesd x;g!n
tos o he— g adomnn imd smatamal Nidents progross upnard an
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for thegt belavior. Uhe program also attcmpiato watch e her sles
and treatmedit theories 1o the students” behavieral Yl

he ﬁr&! level s aetnafy-onented, where studenes fearn fundamentals
ant. mote importantly, tearn to susagerd. ~Taansusanal™ sidents at
tend ure of four Jasses i buildings outssde of the regular whal The
stab] unlizes team teaching and bebavir management techniguees in
otk academu and presecational actiities to butd confidense meadh
student and to ephuce fear of falure with & wigs of sutceses. km-
phasts s placed s sutvival shalls, hantdson oxpenence, and an s
demyic point svstem. :

Lovel 1, the apen school, places the smdctz! in the Bellefaire Schol,
in this setting, attention » fogused on mdivduasliecd mstructun cther
i vocatonal or aademsc areas. The vecational gack 5 guided b
OWA (Occupatonal Work Adjustmen) fur students who are 1 and
15 vears old. The OWA student has cLissroom msirucoon in job aus-
tudes, gob shalls, and career “planning. During the remainder of the
day. the student sroris af campus jobs for which he of she b rom-
bursed.

_ Atthe apen schoal, all Bellcfaire students ean take advantege of the
many speesal programs offered. Students ase sheduled for academic
anel skill sgminars combting of photographs. electronics, gym. math
{utoring, music, shop careers, and haman golenual cotrses.

In Lesel HIL commaouty Sownd, the student begins to spend part of
cach day in one of the susruunding schual districs. Approximateh 20
siudents attend dlasses @ public schools throughout Cleveland
Heights and other suburban districs” These ommunity-bound st
denis have worked their way 10 the highest level and are capable of
functioning well in the public school or in an off-campus work cyperi-

cenee. The OWE {Owcupauonal Wark ix;x:m:mt} program guules
students 16 vears and older in this arca. At this phase, the academs
bound or rocational-bound student reslyes the greatest degree of
selfsactualization, and he or shr o gren the mowt ts;}pﬂﬁumﬁ 10
assume responsitahity.

The Level 1Y phase deals wath follmup and plurment of the students
who bave left Bellefaire dunng the pastscar. The role of the Followup
Coardinator s to help sudents duning thu difficult transgtional pened

eracen msteutionad and communits hsng {Iﬂumciing and gudance
are offered swdents - they seek 3o find jobs of continue ther cdu-
witzon s the commumty - Thes are also helped with finanoal maners
a5 well as sunvisal skills. Informavon is ubaingd from Lened IV Stec
dents in order 1o evaluate the school's effectnenes

Bellefanre strongls belicves in provenine meaaures and promotos an
elaborate recognition sssom cepstng, of commondation wols, prin
apal's lunch dub. studeht-ofthe month, studentofithe yoer, and
honors anguet However s<hen ixhamzr problems do occur, the

Pry




teachers hive an clibutate suppuoti svsicm to reiv on atter they hae
exhawsicd all af dhe follosng irbennon .
L
I The whool monnor prosades ble spose simeruesang and ime sut 4
2 Tt ot i tsentson staf! membet supetroos i howse suspens
Y .
3 1 the student does ot sospond 1o thee thorco s o brhusior roses
* board srede oo of Lacult and adminstiaton sbo doslop behaor
sontracts sith stedents whe are hunving difGoults sath thor man
. agement . . -
The acst sntenontion 1o soad the student o the platzment i
foviow board, where 3 dewermination o maede tegerding a change
i thass placement o & drop from one level w another =

™

When ali these approaches fad, schoal persunnd meet with the totad
ticatinem team w dovelop good strategies of consder docharge. The
Bellefare Schuol also huas o student leadership corpe. Staff and admin
mttaton work vety dosels with these students i urder 1o abtamn thor
supportin tehavar problemnshat cooutin thf sghool such as k}x}{i&}
am oy snoke breaks

Frnalhy, porhaps dic most iifi‘%ﬁa?i}:i’mmf management technague
a: Bellefatre » the lovel conpept, where students ate placed B 2
prartnlar lovel ssenrding o thar behavar readiness Teachers are
then matched o these partinular fesels auordng o the wachers
pepschaliny, phikaophy. and behaaor style The lnvels conceprdeals
with the emnottons], lrhavoral, ﬁﬁ%:psbs:rg} and sademu needsnf -
ihe snudenn by employving a matthng o Loved 1 i primarils N
brhswraig, Lol H & drening, and Lewnd iii{ 1 Faalitatse. z

ol

Lesel |

Brbgusoratn intensonon features s hoghhb structured dgsarcom Thes
= the most restrane appriach and should be wed fur studens who -
aie Lacking i ivocs cununb [ emphasiess the si‘:ﬂ;mrg af %{h&s;ﬁ: =
through ssitematx - whbzston of tontingonoos. . =

Level 1T |

-

Frrectne iteryontien o fof studesis sbo have gﬁum‘:é lumsted degrees
of togmine control and whose daily toho coval chome are reasonabh
" sosponsbic The mitcovenuons that are emphasuzed mdude Glasser's .
Realas Theraps, Drehun Adlerua Pawcbology, and Redls Nawral- :
st Approarh The teaches vaing direcine intenentons whually de-
selops a comracival arrangement regandurg bohucoral expoiatons
~ _ agreed ppon mutuall snh the sindent .

*

.v‘
i
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T ke tea hess Heport
. i

sdenis from Sth

e a“hf‘?‘ Lael IV

S:‘._i‘flfﬁ{! are mmiehraed seeral

terd inlermation -

¢ w hoo! program One of

auf iﬁg” STV 38 & ?;E{f" 1unE AN {z*iﬁ'“ o hzlp 3{;&351‘1{5 make E

sthooth fanuien ol ddaionsd bie (o 4 fole m the communds,

The I rovuw ’baafﬁs mongor Sy 2spect of the school program,

sncludeng v b areas o0 behavesr placement. polics, and recognition.

%0 that on an ongoang bass w2 are constands evaluating and moskang

adpsament 1o the program One of zt;f sy olyectees af Bellefare

School o o maesream sudents 23to the community for obs o wedl

&5 1of arademe programrung Al the present, or  cerage o 20 »o-

dent per vest oty mamareaned it 4 pubdc gjm-aé szm;:. Approx:

mraely 15 sudents haove off-ampus ln Factans contnbunng o e
sucoss of the “Siep L;}aar:ﬁ Approzb’ !

Seabubtn of the teaching safy

Relstwemabop wih the pubd b codemnm
i‘hi""ﬁi‘; part ol the rsarientml rreatment prog
The behavor el conorpe

The mawctung of teacher » sl ared

Tt nerds of Judens

Thr recoparpon <seuem

Irtnaduabized oeafne wmurus

Brwrekdh e vme

[F AR I (R

PROGRAM FUNDING

e ot Boicfarrs < relsnorshup wrnih Cins

Ptrghﬁi By consgered a part of the pubh
fare oo chmibde Inr wxte f ;f‘{':g Irs ?"{‘é{fﬁi; ia:;ﬁ;: fgfﬁﬁi for 16
SBH unse av vl o tuuoaxatsnd oot Addiona’h o poruon of the
SBH suporascr 5 salars o rotursed B the stare .

Befirfar= arremeh has 2 gract from o provate foundauon catbed the
- ferneugs B aton,d Foundation, wheh o helpung to tram teachers
who w3l work wnh SBH wuderts The <hood recenes funds Rom
Prget M & well & the Jowah Foderabon and Lo per seoadent
mxprnditure at the Belictare Shool » approsamateny §3. 300 That s
the oxcesdcost frgure 1o tuvon m the sthex L ompared with epprox-
graten a2 RZ U fpurs for regular vusdenn anending Cleveland

Hesghts 1 nneray Heghte w ot




;!MW

Longfellow Education Center

3017 East 31st Street
Mwnneapolts MN 55406 ,
(612) 729.7358 , .

Robert W, McCauley, Director
' Jodie A. Evikson, Educational Coordinator -

The program was establnhed and opened to furmal referrals and
students in June, 1979 Longfellow Educavun Center (LEC) is admin- N
stered under a speaal contract to #916 Speaal Intermediate School )
Dutrit from the Twin Gues Area Educabonal Cooperamve Service
Unit (ECSU), whuch receives funds through a grant from the Minne-
sota State Deparunent of Educauon, Federal Projects Office. The
grographuc arza sened mdudes the scven<ounty metropolitan Twin
Ciues regon—i9 whool dutnas, induding St Faul and Minneapolis
The regon ndudes nner-ay, suburhan, and exurban (semurural)
Teas

" TARGET POPULATION

The {.nﬁgftﬂma Educaten Center s dengned tosene muluph hand-
iapped vouth who exhubit sexious emovonal disturbance. It was estab- —
ushed to serve 60 senously emotionally dsturbed adolescents, ages 11
10 16 and grades 6 through 9 The average dass size s 10 students. Of
the 60 students, 822 are White, and 187 are Black, Nathve American,
or Hispamc

The pnmary handxapping wondiion » senous cmotonal distur-
hance of svere behavior dsorder However, dild. en have also been
5 drgnosed as Icarning dissbled, edwable menrally retarded. language
dhordered, «nd neurclogicalh impaured One child B albso blind, a )
second has cxperionoed a senous @de of encephaliis L
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Students’ azademic dhiracensues are heterogeneous —indiduall
and as a group. Each student <an present a range of characieristies—
such as the veny poor reader who has exceptional knowledge of sa-
ente concepis. Ty pically, the students range from the lower five per
centile ranks 1o the npper prreennle ranks (909 s reading, mathe-
matgs, linguage arts pelhing, writing, expression). language and
speech, and gereral junior lugh whool curnculum subjeas. Appros:
mately one-third of the students hase begn dassified as learming dis
abled, language defident, or educable mentally 1etarded in the past.

Students” behavioral charaderiats are heterogencous but wan be
clustered under the gereral descnipuion used by the Longiellos Edu
cation Center program, which states. “The chdd ¢ lubits & pattern of
devclopment. behavior, and learning oser a sigmifuant pu(md of ume _
and with sufficient intensity such that

L. "Persistent probiems are preseat in general learnig ot \;“L%ﬁk
behaviors™ for esample, the studeni plavs Trusmt-vet of and in
school, % naltentive 1o directions, tasks, angd performatice ex-
;x:ﬂaxtans, does not complete assigned t,islg dovs no accept
changes in routine. s verbally abusive s phvse |, e ening or
abuatve. refuses o wothiply with basic school sefeny rules, dows not
utilize choxe of lesure-recreation ume positnehy, requires wn-
unuous supervason by staff, or does not correlate behavior, fecl-
mgs, and coiequences

2 “Sausfacton imtrpe:mmi relationstups ang nieractions wath
peers, home, or other significant adults (e g toachory are gener-
alty lackang ™. for example, the mdnidual has no friends or assod-
ates with problem brhavior peers Negaine ileracuons ofcur
frequenthy. The student does ot find relstaerslups 3 source of
support, motivation, or remforcement.

3. "Periepions or descnpuons of el are conssionds expressed as
negatvr, derogatorn, x.mdﬁgmrr 07 aut i weadert with family or
whool expectatipns™ for exampdr, the studenc cadis hmsell oF her
self names; and decs nof believe Y sie of he wan achiose make
pmﬂﬁ*ﬁ of desclop positigde

4 “Leaming er achicsement » below bome and schie J expeuations,
or 15 varable from school i o schoalterm v srar o vear™ for
exampic. the student has generalued defot o seadenn sialls o
makes minimal progress i base auﬁm;s sk arcas or gencral
curnimilar areas

5 “General pervasne mosds of atacty, dopression, unhappiness, or
withdrawal from mieractons are present’ for example, the stu
dent trembles, cnes, tetches, o1 hyperventlsies when i behan-
wral or emotzongl arms.
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- parenis faned nddren s end nghts

-

6 Physical dlneswes or fears are awociated sath peranal or schosl

problem” {or example, the student engaos in cxaerssise absenitee-

Tism. oxhibits phobi reactions w speafic stuations, s frequenth
wants to be sent home from school due 1o slinew

Students have recened a wide range of —peast cducauon swenve
prior o placement.a Longlellens. The third srea ot placement ariteria
1 Prror Servae,” that u, the inssteace that students feve had at least
part-tme speaal servres for o significant penod <f dme that hae
proved sosuccessful Most often, students base bren i selfcontained
classes, programs, of schools priot o LEC placemenchat 1 fistory
of tutonal or masagesent 3ide scnuce, o have been i residenual,

-fApial, or correcuonal programs prior (o placement.

o speafic wrdeses of seaorwononue statue are colledted on st
dents, The range of, souoeconomic status appurenth s from poor
urbin andeuburbar vouth (working and wedfare famihes) w wealthier
urhan and suburban Tamilics (protessional and management employ
ment {amihest OF students i the program, 0% are from wingle
parent, foster parent, or group home situatons, 109 are from fame
hes that hase known Indones of sleohol or drug alnec, and 109 are
trom {famt - n which apparent o known mstanoes of Jduld abuse
have squrred

Approxmach 3 o bd% of LEC students have buen unolved with
the pivente ptee sssicm The pniman seasons have been for com
sunhy offenses such as breahang and entenng, home problems sud
as runmng away, school problems such o ttuaaa o LEC problems
such s assault on astaff member Placoment s st duc to mvobement
in the poerle ssstem howoer (o, myobomont wih that system
15 4 carrrlie of ather bfc probiloms bong exprocnocd by the duld

CLASS PLACEMENT

The anvestep sdoatifiansn, reterral and placement praces s e
ugned ws g callabeorgtne deauon pubeny praes The parone the
ehifd, dhe ool abesl D distnct, and RO e sll partapanis an thr
devion-mahing process Fach stop o desgnes? so as 1o kelp all par
spants deteimne whsther o1 sol o proceed ot pest step The
proces s e vontmuaed of tetmitcd be ans pand guantsntosmed
copient 31 ate step Furtheomoro the pos est s dewgned o ensare
A
Stnce LHO oy mctropohtan sospons program emd mans soutoes
could poteatadh refer studepts o g bl oducabion gienaes wouris
melfare st praros bl school sttt adl refesn s poest e made
through the student s currom Fscal se bl dintyut and sugned olf by
the il Director ot Speoad Fdue gt Al prewsnt who hace worked




- with a referred student can submit data relatnve to the seférralio LEC,
but only the school district can actually conduct the referral. Further
morv, enly the local school district 1s responsible for tition, billing,
S and transportation of a student placed at LEC.

- Once a student has been placed at LEC, attempts to integrate the

- hours and oumside the schuosetting.-LEC s T 3ellcontained, 100%
special educauon day placement. Significant attempts are made to
o matntain the chiid in home-community acivities and programs such
as soctal clubs, sport teams, recreational groups, and peer support
groups, :

As a child progresses through the prograni. she or he is moved into
the Transivon Program. This phase s designed (o miegrate the stu
dents into a less restncine educational placement m his o her focal
distna {or other appropriate district) Transition emphasizes inte
gration by plaung a child n a vwcational assessment and job tryout
program, part-bme aitendance in the less rostnaing edudational pro-
gram. and more ntegration 1nte communily gvents oy programs

. Students arc intally placed in LEC for 1 school year or less. Major
. mdisidualized edutation program revsions and evaluations of the
placzment occur at 6-month intervals. A stadent potenually could e

enrolled at age 11 and dismissed at age 16 (LEC's upper age limit), but
the general critenion is that a culd must show substantial progress uf
S= order 1o remain beyond 4 2-year poriod Lack of progress s seenas 2
misnatch between the services of the LEC program and the chuld’s
needs, and more appropriale cducational programs would be sought
) Children typreally are enrolled for 1o 2 academic years Progress
is determinad by the aduevement of speafied objectnes sn the areas
of Routine Management, Reinforcement, Soaal Behavior, and Aca
demic Skills. These are labels for aress that spell out expeclations
relatne to managemend of seil arvund schoul reatine, to awepaice of
comequences correlated with behassor, to appropride and pogtise
. nteracuons and selanonshaps. and o macesed porformance on
scheoi tasks and curncula
. Of course, realities of age determine student graduation, voung
sters whe reach age 18 fene even though they may not have acom
pliahed all objectnes Abse, students move out of the program due to
other, out-of-school problems sudh as artests i the community, par-
ents suddenly moving outside the metropolitan togion, or parents
refusal to continue placement in the next School year
. Transiion from the LEC ocaus most ofien o the local education
- distrct and ol g combinabon of programming components.
Many studenis retarn w & blend of reg “ar school programming (v
maor or semor ugh lesel), speaal eduryon support of resource pro
gram mstrucion, wotk-studs or vocational education programming.
andior suppors counsehng frum peet groups. counsclors, therapists,

Q ( - s
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or cmms{uﬁiu based cluld counsehng programs (g, youth wun-
seling services mvailable threugh communty juvenile correctional sys
tems or themical dependency peer suppont groupsi. Transition oceurs
) 1 to 3 months prior to audual dismissal from LEC, on a part-time or
= full-ime _basts mn the lnal school program  Consultatve assis- E
tance is provided 10 the aew pragram, primasily by the LEC Lisison |
v Teacher, :

. PROGRAM RESOURCES

Personnel

w

To accomphish program ohjeutnes snd senve 60 students, LEC em- -
ploys the following personnel. o ditector, an educational senices coor- )
dinator, six dassroom 1ichers of the emouonally disturbed, a crisis
teackier. o learming disabilizies teacher. an adaptive physnal education
teacher, a haison teacher, a psychanc nusse, a soaal worker, twelve
program assistants, and othey mstrucional o consultative support os :
necessary. The pupil-teacher rauo s 1010 | .
Al teachers must have appropruie state lcensure or be able w :
obtain license sarance or a provisional eense from the state. Un
heensed staff those on vanance or with N pronisional license) must
obtam the Appruprmtc hicense withm 1 or 2 years through completon
of a state-approved, bniversity based tramng program. Salany s de N
termuried by aegotiated waotrad with the #2916 Spedal Intermediate
School Distna. No sanauon oxsts Jor speaal education versus other :
tvpes of wacher
Stalf are hored alter anoxhaustne intenaes and ovaluation process -
In keroing with goud professional pracduce, legal requirements and
regalations, and affirmatne scuon procedures, intervens wdhere to
knowledge and comprionee soquired for & b and speafied m wh
desenptions

.-

PROGBAM CONTENT )

The progran’s gois are four m number

I To provude appropnate paahocdocainonasl dugnosts wenues (o,
suspested unnensed and undersened seserel emononally dis :
turbed vouth residing »thm the Twon Cines Metropolitan region

27 Vo provude an sntemne, daily educatonal program (sclf con-
samneds 1o apsenved. sndersenad, and more rostietnels placed -
sauth fages 11 1o 161 who are severels emdtmnalby disturbed or *
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have multiple handieaps of which wrete cmotional distorbanoe s
she, primary handicap

<

3 To maxunize cach student’s opportumty lor e entn inte g more
normalized tless restine s sotting by provudmg tramang apd dem
onstration 1o the students resaleat dntone salf, sumalating hasl
or subregional program sltvrnatnes for students requinmg less
mtensise speod education senes by provding comultatne wsn
tance, and provding vaming opportunite ot roprescentaines of
b interested focal educanonal agences (LA

1o provde behaviorsl management wammg. fannds support, and
referntl serves and famady coumching «wrvees as midnated by the
stardents and fumbv's needs

o

la order to seedmplish these gods over a pecioa of 5 rears the Lang-
fellon Educiion Contor s comprised of thiee pse companents gl
uation and educaton, outreach and {anuh serene ’

Evaluation and Education Component

An ndiadualized dwagrostn and tdtment plasand s s made
aswilable 1o appropratels seferred dhiddion. Thow senacees unobe
assessments of sntelleduadd, cducational, emotiongd, swaal, medial,
negrologieal, and senson motog functotnng of ndadual chaldren
and IRersi e asseaments ami plans relatine to the maich beiween
mduadual childiens necds and envronmental lactors and o
ponents. Duning the referal process, the bongiedlon Education Cen
ter fehes ou assesstnent nformation and reports avalable from the
LEA and other porsons and agenaes Fusther evdduatons are con
dudted as a suppler.ent as peeded Withan the LEC progran: progics
assesaments are grade by the cottinuous vollecnon of dasstonm pey
tormance dita anid more formal penodic evaluations

A daily edurational program s provded to saerel emononalh
distuthed children sho mas bevi e sened m s w2l conamed epvuon
ment designed according o widat d dhdd dovdopmentand learing
prinuples Suh prouples are anplumented through ssicnatodh
arvanged istfudctiond programs that Laobtaie Q5 poogros towaerd
prescribed goals Chddren cotes the peogram indo s solf contained
dassumit tLevel Fin LEC patlanantand, astho srebehaswonalh seads,
mose o cutfaoulum structeres calling lor grestor amounts of «df
managrment. responsilaliy, and o lesenmg of structute ated supee
stafon (Leovels 1] and 13 COlaldien recered dassteom estruciion,
resuusce prograih instructon, adapted phowcd cducstion cnss supe
port it and caplonson cheatnn, and provocausnad wuttyrula as
part uf the geperad servaes nlierecd by the progras
A
X 2 1] .
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QOutreach Component

Arcacher educstien program and Comsuliags aastasge trdstings
tomg déseloped tor indepdual, anall gr g sod daind or agenny
wide wse The magor putpeaos of these etlott will be to 6o masimuze
wdsadusd chaddrens susoestol reentry s mone sormadeed edu
catiotal cpmnty _and Bife scttings. i disse sanate salid progeam
mung compap-on aimnl strategies or coghonalh disterbed duldren,
o enbamoc partapoaupg disttee awd sgonoes swnva oy ti:&i!iﬁl'ﬁg
shuldren. and ) progude thosnapproprote examgg of anldbs 1o guxd
erafehy disturbed dabdica Irom ool dearut placcmonis o mote -
3 £Ts ELRVE FTTY -2 )

Cmtrrach wervnes are mtrpded prmonds o proade wene e 16
LEA « that hasevnrodled stndenes e the Longfrlloe program How-
enet, dnttuts and sehe agenoss Bgusting of sogunng the doed-
apment of professong] poidormare o slalls o senve deturbed south
,Siﬁ&) $HIs Ty sy s {"(ilﬂ RiEE Y

Family Service Component

Setvner b oamthes of RO stddentaan provadedthnangh cocanety of
pregran cHerenomd eliomhips doeagned o sappet famih
cliange st growmtls m o sath the amohopath dototbed adoeles
rent Behaver munagoment tronmyg Gaspu fatna bacschaal ge
Latonsiups sed contracng, port 1P plannmg and docdopmeit
Lamghs couterhng aned reboreal and motual hosne schend pooreatnnad
rutneies arr avoakablc T HC prownncl st veqoird to buse frogquent
aned ;gxg;gs;!g;u st tiens with studenes farcbee and parcnte or

gn,;!{g}.u}g, RS L ”;s..;ug:ngh L3 33 uug.t;;!;ii frx sfide L1th ihf_‘ Li(

Daily Educational Service

1 LEsfisfsestid 151 ‘%S_.i%f:hii{ii thiss 1t 1 ihg [ RTIEY {;dui_élgzungf
Aivpr As medesd belore the progian o x 1Y oD acentaaned don
ptogian o canetionails distoriagd serEng wlalrwonty Thr pregran
[AR L3 1] rlead e g gl tansine Lo re o ntasd pf.ni st and LI | ;R;Z{tv
wal appiopoes plavcinent tog chddoen rusag s other sprsisl
aottinngs b he progrom oporgtes daneg the tadisss] acaderoie sear
Swrptemdacy 16 fong s amd provdes o 0 oweek Balt day porousace ror
spteeal- sspoart progtagn Ubnddeon e rr ancpaortedd oo the whosol
thitongh erzandt mnonds grede G the due ol = foldhistrnr ondumanh on
ahus san e o puble by from thos rarsont o staanane—the
Pasade brorne foe 9% o the sesadonts anth o commnunie o sted

sttoug hetre seeptos e o T st ihe anunfenn




The surnculum offenngs of the LEC cange from ¥A§;¢ shalby 1o
Jomor hugh level conrses The s of students need contin ed
dc‘w}npmem s reading. matheomtns speibag snd sotng, and La,
guage skills Most students fall el the 30th porconule on normatase
svaluation watrements oad indeate soatiered o defoent b -
demic skl on onteten: of curpoehan referenced assowrnt sy
racnts Furthernore, oy stdents e aggng in general knowledge
areas ie g, «onad studies, Jtoratare, linguage orts, sornoes, meeag
art), Lenguoge conceprs and asage, stuch shdls, sndegendent learnang
akilhs, s the abihits su generaly meet the saned exprctatom held for
secondary «hosl studenes

Howover, a Large gooup ot students are saffnowath shilled i basw

cademic skilis that shin neod e crdinandy as.olable nus Lagh
esavicnbun 3 hos curnals such o hioraitire, algebra, hustors, olu
wal processes, and music and ant e pronuded Phyacs] cducausa s
provaded to sl students, rongang from o 1 1o 1 tnovement and motor
desclopment shill session 1w Lirge group dassetN = 1612

Alt currwalum olfermgs #ic rehded to the P gaals and objedne
preparad for dachistwient Whena didds saproad seads are seloied 1o

Thast atadein shalls and destoom responses, s ot her curtcclam

program soshanted mthat doanoen A modifanon w cmphuass oo
curs for students poaseeng it basic acadenm sialis. Whidchewer
ﬂﬁphmh g o the stadent™s'catrngbamn the TEP aoa s g gude
and %iﬂff-sm,, dixuineny o z*{'ifﬁ‘mu msttuctional L m s Tt~ of
ahdls 1o b sought, and o ements 1o be measured

Magy stmlents recone inde sdualieed ntrucnon tor o L styE pEatnnn

of the duv, vypooall of mstruction s feeosed on the attaimment of

o skallh Howover, group antrus sonal arrangements ate cmphsgd
wath students as froguesizh as possible For segaons of i;ﬂﬂa il and
wognine gans, the L program approsueates the gl unior
hugl a3 o bas porsibile, streasang cooperatig groap ononted mcth
ods and malang progress i« gloup contexg .

Dhredt tt}gzi;mg atatrgics o unplementod o the program doeld
ups. Bhrest seachang strareges are thesg dernad from g Lok snaban
ot behunorad ratmng formulaton Sanph statod ssttacond and
surralumm approes ey are based o0 ahid rarmng pronoples and
conce pin Thes stategios omphasize g stiuciur Gl use of nmc on-ask,
shie acceletation of wotate aod profeeat fosponees frequent rom-
torvement of seandent potiormano. moddwation of weadhing and o
reylu secording 1o sl puiuzm‘smr uar of sequenved mae-
abs_tanks, o vkills, descleraton ol ertos tepronae o ne hresprading.
contmgous sarptonng uf stydent progoes implementaton of clin
tivr classtoom manag, -ment presedure- anad use ol anppont o es
m dieet work wr b ostndenes Fhe FEC o hughl interosied < the
sppliataon of rorpng prnoples an st preglram tor Qoo i both
ok i and foagndnre doman
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STUDENT »* JAGEMENT
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The Longichon program sttempls to e camnpachesane appicadhes
ta student bebavor dovglopmicst as welt s management The LEC
swrws the prman sopativtains of speos] oducation to be the el
opment ot noe ol orand strengthemng of preor st bebasiors tha
fahiste poutne, produdne mtetgations aod omputments with
proes. parents commmumtics. ond profosionads To sespond 1o thin
soypatidbality the €2 ooy alestas 7o L Tiane anagohend sy e
that uporporate clfoane Iehasor dodupmnt and matsgomen
strstogies intu wrarneosh e sonton eprs ralle uaang o testringe
iiiaitaticiiiii]

+ Beluopsr develapment and managenest prescdares can be otga-
arered yrdef fan Pras appriaches pEoone phdrapnnng strateges

st Bl pot sotepipfoton Siralogu

Positive Progrimming Strategies

Foestooe progeamtiong st g riapliee thie doscloprinnt of {as
new Bolupots, by wswad skolls o alionsg aducation rhosutage
et atd wappost i provennsste sl disraplog beliassar o fom g ot
brhgvmrs o b suragthonod thiodnada deed 2 sl it (g group
it s bone norm sleselopsent aad problom sclong. fhe redae
ettup dowclopmenc and e wcBosraponiont and el o

spranastubin.

Behavior Interference Strategies

Briipeor sptrrierrne b slafe e~ oo« gu ddetecase of 198 dener-
sl charnpone < Lperongs belusears hoarrial sty mmpulacon or
ardatncsy o projartds abuae of detructon o phssai throgt, at-
tarh o gasaulf 0 negeine aul povprady e e bons wah
rers woachess paronts, gadsonunomis sl dengsimnor o
surficer th srtuesd whplet a1 non et of poagned (L
wth gned o Behsosors proonhsnd serjdaneg s ey arhyagefs off
safatenge afuef :r::;kst;sriizhh
FIEEETRYI LN PPN 1 PPIS SRR FFEY et Faris
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3!&‘3}? studenes (fc‘iszs? 3 woiar of oommatment of molnaton for
progress, asset an spralyng anmodute behaoois oo e developed,
and frequentls #H0°% of the tungs sorh postnr mictaons of gaun
with student

At the end of the das_ravoup meetng s held again The rcacher
feaews the gouls wath stadents, soeks and eneourages frcdbgk on
geals, and degermingy Winth students hane soomphshed thor guals
for that s This schivorsent o revorded. cathes on a sy adents con-
ttart ar i osome other form Appropruste pomis o ronbones ac
awarded at that ume

Mans teaherns abo use group based ronforcement sitatenos wath
their mstrucoona groups  This wsuaily s g dassroom e ioken
conony asstein As students engage n behavions relded 1o Lk ac
complshinent, imeching sl mnictacuon oxpouations, aed sl man
Sgement gains, they catn points that cun br used for purchasng
products, apesol ovents, free e, recrcatonal st outol-
schronl ficld s, relabionshep ume, and w on Tokenson aaes eme.
phase funilnr. spphnang sl mtctacons, espesulh romfotong
naturalhy occurong ol mtersconn bach group when ssdem o
differoniset fousos un the exontal group expectations found sithin
aclnaroom ¥:£:ﬁ§ £373 [ ;mugmg on hme, ha g mratrrals roady,
kaowing and working on one's uals. brung hedpful 1o uthers, -
Bapsing i groap lesons, weedipg reme sl from the Zroup and
238

{losrooms thomsehaes are grouped atordmg 1o 0 Tloeds saem
and cach Imed holds 5 somenha didleres group lecus Ther are
thres lseh of dasaruoims gt the 1RO

Lecel ] Entrs charios Phie foeus i ob indiedoadeed scadome in
siriptinny, brhuoom Aovelopinent and management, inlean-
areh attutturod programs, and bossy o management A4
progross igoars, mors sade-by sade {peralleD group work o
sought, wwreasod smphays & plucd on eginning inler-
v fon skalls and higher expotistions for «f management
arc held

frel?t  Adigwneed clanraes Phe fogus »noon small ond Lirge group
dvademr amitmon, whavor deselopment and nﬁmgé—
taent. and higher cygotations for swli-management and
developinoit { Losroes arr orwhicd mote toward couper-
e mieration fermng group iehionship skt and
grapproprate oot hghl scedemg porforsunce

Leve! I Tramssban ddawsnors The feows »oon lage group suadoms
mstnoion agcspproprate behasor declopment and
ALaagement . cspouiations to woif-regulite mos parns ot
school b acad communts hie and separaton from the

=
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program to local distnet of sther approprate, les wame-

e programs. Clsstoom structute ss dimunshed (o general

* expeetations of & junior high schoo! dassroom, and heay

» emphion s placed an coaperaise. resparsible soculizanon
skills and intoraciens

Each yudent has 3 code” strtos rebited o buss whonl proaleges
Students can change oodes thinugh thor behngor A summan of
sode privileges » shown an fablc 3

A drop to Cade A occurs automate sk for ihe Iolfoming behagon
{at phaarcaf aesault, (b excosana vorbul stuise 107 use ot possesason of
drugs td runming awas from the program o tveancs. and (6 beug
caught ymcking - .

) . " TABLE:
Suzmary of Code Privileges
® i =5 = =
Lade 3 Cogfe { ifoir £
St I BErpormsm ! Reporsto dpee | {hooses where
- chynyponm in FOSHD I} BEIT- to be bedon
. MOTIR wn? jram ten s o toutade,
fram bap Mo Hoa drer e chim rooiEaban
frer o i fixern foxsnI}
2 hoosorpd In 2 Loy o ol 2 Mamugsepn
$alf brrwren arnd o ebrdule Doo,
chavees 3 0 shrough tudd . ret mred hall
tudding No g on bl [LELEVCY
hal! pooaes R N =
1 Xo morvung 3 Has g 3 {an neguoiner o
Lyrak 1 tor- trrsk u orevre break taras
fralacfl fraowia Ti=s 0
i Noomnol. 7 1 1angnon § (s wok muh
= b=l 1aeld = hodpird forld warhers o plan :
g Eayet frld tipm of 1 )
A ¥
dids
* Segmporer 2 {Gnge ragrad ¢ Lan horome E
ey a] trer e {an r iBjruie? (oron .
e =rk o e 1] ke oporsts :
PRt HfTTrnd B ]
_ — N e S - A
. .
Fach studeni begins on Code U when entolled inohe PHORTAn and
remams g Code O ountil i ar she suher s dropped o Gode A for B
werific Brhoior probloms of fonfzads o mme to Code E =




A anuckent 5 on Code A for the row of that schood da and through
1he nest dav 1 oo further sidations of code brhavior gour then the
studem autopatsllyvewmns o Code C

Te e32n Code B, the audent negotutes 4 ontre 1 with the thacher
frr 3 o of 1 school devs The oontract moledes an sgrovment

tn mamtsn Code C fot that penod and 1o attamn af least feptodood.

ual bebonioral gouls dunng that ume  Furthevreare, the Sudent most
sgree 1o develap a Code £ "mamtenance contr#1” onee beof dir b
stharved Codde E : .

Anotber bask approach to behgvior dnelopmont wed extznsneh
atthe LEC uommrazting. A vanets of coftfach are esablafed betnoen
teachers and chddren, relited most often o goabs. wedel ko
changes, andior dasaroomn oken sutatics In order o sl m -
oz goals, recenng foedback. camng pomn. and 20 of, bt studenss
are gren an entyy contract when they bepn st LEC T contract bots

for 2 school seeks, and & ather renegotated for a thired sech e st

cotctuded. The student then nogotuaes a speafi, mdn duabuod con

tract, bisting for 2 speaficd penod andglated 1o bebannral gosl to

fe schucved. Contracts are most ofien! relited 1o lovels geals, ande

changes. and 1EP chieapves . < :

Cre? management ooouns thiough the snplementatson of Cnss and

tame-out phins for each wudsnt. Schoal datna poboy's w mpleseont
an “aversne-deprabon program’” for any stundstes wha =3 placed
sut-cf-class e out, » physcalh eesrarsed, o B romoved from hs
ot hex peneraily availalle mstrucvonal stuaton texe dunng Fmenth
The ascrsoedeprisanon program o dev 1 cofguboson wih 2
posttive bohuraor dovelofnent progy i, and o ntoaded (o deetrase
seif . ghmerve, assauftor, destnactive, of dangerow bebssors Aoyt
sve-depivanon program must be docurcented 25 aceded, be o
vaewerd by both the Chutd Stady Tearm and a bulddog Reves Toas be
carefolly mpplemonted. moftored:sed ovaluated.

Wahm the LEC. & Cran Team has been cabiched to 5d the
program (o (37 provent (hses wheve posabic, (B mirnup OB w s
10 pestroctufe A Mudent's emohions or beb raoe and (0 engage m pest
crums soumehng whore spproprate hes wam ooets & el wokh
5 TEsiew Sndroiis who entet tprecut procoduitTs Gf CXpeTener Gy
forms of (ran apd o derormne who would Ligh be cfieow @

- Bers e oriented (o dirort teaching of cruneing of stugents v how e
“aveled or decrexry TeCurfing OTNASTLIGON

The LoD abo has 2 Cran Teacher, »hose roin o w oot studest

and vaff whoa thry onter 2 oreos and tocsndut lme-cat proceduiny
wherny ssrg&:éﬁ The ume-out precedott o devteed to ssermatalis

present 3 soyars of MAIE TOUMUNT coiguIti s o TLten OIS
in speaipd dEmptne bohnsons
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SPRING
(Special People Realizing
Individual New Goals)

SO Yodods W, N F
Adlania (A 3030y

i 875 7703

Petan Jouss Ihrector

Grugu bas 21 peachoedumational centers, grographealh dotnbued
1o sehe spprosanatchy 166 schood dounis The target populaton
conpTes serely ermgsonalh dsturied indnoduals L‘p uniil the
school yoar 9791980 the pasihocduononast netwotk sened duk
deen el up to the age of 14

SPRING we [ounded m Ociolxer. 1970, wath the st oo
ey o develap 3 model L 7 serung soerely emotionally doturbed
shubidren cvet the age of 11 The sovond aad thard olgectos, respec
toeph  wrie to anent agenoes. <hools, and deowson mukens to the
reeds of thes soungiten (haaall o Sddnang offorti aod o e 3
hmaed number o wnareh ompstimalh dosorbed sdoleeents and
thest Lyt

Ertnally SPHISNG sonved onby students in the Atlants Puble School
Searnt rosson mwben ovnnaalh raognucd it aced o s
serrrh emetaanalls duturbed chuldren over the g of 1 and, when
thoar funds we.o allocarena, SPRING expanded srr - e w0 three othey
s houl syt o sddimn the sshor pvhoeaducssonsl ornters wore
allmares] funds to began sersng severely omohonaily deturbed ado-
Iessonts, and the SPRING ol = o S cymnmondesd tut sdoptem and
sdapiabon on a2 aine wude oo

SPRING o admunstried by Mverth Moo { hddren o { rrier ope o
thr 74 prwwherdusaponal conterx Sorth Mors Uhsldiens (onegan
1t sa admmnstcted By g board cenpaiing ol the four = bhoed AUPT-
witrtdents Iremn the Tout s~ hoal sodemhs i woise s

<t
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The achool sya.comn are the Atlanta Publc School Saaem, Falion
County Stheo! Svom, Gemnnett County Rhool Ssavom, and Bufo, d
Cuts Schools. The populstion senved sicdudes mneraatsy, subutlan,
and rural SPRING has threr wies, une seraag pamatih spner b
Bluk voungstens, one sepang prmaniy whitecolly Whate, end one
servng prunandy bluccollar White children

TARGET POPULATION

SPF NG sorves approsouaeh 150 crgdemis dating o o hoad soar,
€ mainly between the ages of 13 and 15 ond o grades Rthrough 12
Team teachung o emplontd o s great extent The averagedassuc s
1 to 10, ard esch cdass has an ade
Nearly 50% of the voungtets sened are shuymphietin . wgh 3 fee
autphc-libe chddren and one wtalh suiety chdd The sost hase
vanets of dugpoes, prmanh unsocadied” and ootz aggres
sovr T Approsmmatels oneethird of the SPRING students are pohed
i the jusenle justce syatom, but the s patal SPRING student 1 more
lh.ety 1o be hsolved s the mental Bralth sestem Academe Iowehs
sange from Orw grade 1o college loeh, and 100 renge from the
retarded to the sory gufeed One gorl hus an 1 oozt 150

| CLASS PLACEMENT
|

Reforrab are soioieed from whools, hosgrtals, sanous profeanntals,
- prronn, coare, Deparment of Banuby and Children s Serous, and
aihet agenae Drpending on the school systom, mther reletrals are
- channcled through the sthoo! sstem or at least the syatem @ made
aware of refenrab After a refertal sroucood, sgmifant urnios swch
as parents, schoob, and other agenoes wre cantaced o gather pre
trmnary informatun A sieening o held w doiermine ahothoror ge
the teferral looks appraprate enough 1o proceed sath the intabs
: process. 1 s, a pvchologral tov s admnuiered. o bome vont o
- made, and 1 fanmly pavi hosocw] history 8 taken In addstsun, ifurog
: tson frota schouh and other agenors o gathered A duc prowes otall
115 » held to detcrmmne shether SPRING can best mert the olynins
of the mdnwdualued sducaton program (IR and whother (onsc
quently, it o the most appropraie placemen; for the student
The dorctmmator of whether an sdolewent o ey conatonalf
dusturbed or brhussec s doerdernd. and o0t wooalh malidjosed debie
quent, o cuhuiallty different from the domirunt soaoty i Tea «alur

P A - 7ox: Providd by ERIC




wieh, 1o cofiples prablem Mated ample | the queston »x whether
the stusdent »an o, and therelorr tmeoinatod tedhange ox whether
# o fus creronment that s s pan Project SPRING has condduded
that i s bertter to ose alnead judsgment and spdeodeal evalusins
wntead o} adberugy 0 g road, ngd dasaleaton systom that ma
cxcdude students who should be waduded and iscdude students whe
should e esduded  Information clstnr o the adolesonts prob-
s ~atid eyt ke deteranaatan of oobonal deturtbance—o
obtaned through pybodogaal e dduatsan whech wadutdes peisonahis
and progerine tosmgg. 4 wxnl (s hstony imcduding lamab hstors.
smplom patute . and mentsl slafus and splotmaton osbtamed inan
othrr agrnoes

An additeangs! i for detecipnnng eeeenret tintorinnos o th
Quare chasadziapon svvem o ot shatdered e,s«}@!tyrﬂ 3‘@
sutruments the Bohuaroa Problom Cledklng iQua 4 Petcrson, 1979
and the HBrhagwor Cheodlor tor the Anghan of Probiem ﬁfhdsma
f100m bate Huaory Revordds o Quae P71 doa puminate far e3legonies
whrcnieod agyrewnr poranght deordor anmasture s adegoate
duardes | snlz ultes sl dobnguest. and pavchotn thaatder These in
strurmcats 3te not waeed s the sole anp o for doonmmng placcmen:,
Bt the do srld sabable wmtormaten gnd ilzh-:!jt: hfi‘p i ety
“n;n.f‘ §;L§u"ﬂ Egii

*he ,--u 3ﬁ3§ ;3*’;

iif arf e Fiaad HEAE sicsgldatenol s g sty i'i!';)tﬁ:ihh:

Y] §}§z<,,g;{ fr i 4 3aRisvhie devery anpssetssdds {nu*&xﬁiﬂrxhr'

ot ab abrdsreed thyvugh wngor.gd Pl Pty tfvatrmenii
bt o branefi gtastes cmeorp. 1k ol choysfer dheaotder or

worte ofgank roiarthe’ nd
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Definitive Criteria for Discharge .

These ontena incusie the Jolloang . .
The student o mansircarmed Tully 1o regulan clss placemont

- The student » mamstreamed @ s spoaiie job gaining progrem

- The student s mapstreamed W {ull nme employment

. The student o mamstrcamed o o les soanone dicrnatne pro

ke A ol e

-
*

45 .
% The student graduaten

& The student moses oot ol e

Evaluative Criteria for gzs{:&arge

At tmes student should br teninated tor resons uther than the
abene such o chrone ruano . msttutenslaattion o1 fadure 0 1o
apendd 1o pose hoeducstunal trcatment o suchcases. the Progect stafl
must rels of ndo pduasl caluaton and good dincal judgme oo mabe
a deomn This cass be difficedt, bowover ot o the Projea Baectoss
teypunubaliny o ctante that the progiam s proading the masimum
servies posabic g student s sttendsog unb once s month, he ot she
5 profably not grieng the boacfin of voamzn that enother stadem
could o rocerang

some sarmbles the wal! noad to oxationg s casey of truans s seladde
131 reassha the stdent goves o sonatte ndata et e £ e 10 wf the
parvnts, (0 cential the parests sl buse e the adolewent, idy the
stpdents prosons rooerd of arendame e or she mn e gong
ti:mﬂgh & Lrspa) o oo T amehrtent sl the studeat 13 the «in
dent s g, and (g the sudent s atsaties s hude pot i < hool Tn o
gf andpnirofialization the man coublos 1o oxamne are focateon of
the placment and evtubatesd length of mavastonalicaton

One last sdea shoudd be mentaazi regarding ormnmaton, amd tha
w fmnaf cafuaton Fasah what oosasaeaac odhe stadent boed the job
e was sorhing on o deonled t7tiop ont of the program be sas
aird ded not want G oot e b o Progat SPRING, fus the solusd
faled™ After gl he o oo brong protliniac Mithough the student T
better sursaal sballs sue b as By abile oo road . comsunoste betioy
deal with author e vtz s ot prerhapedbust upottonk e oo moie
ronfulencr o Baeclt gad b bl 0 Jdoad woh s problems an
Wil &:!?;ﬁnf @uxi;u;ﬂ 2 odhiets o0 hntesgdt the Lt sopanse that e shil
= pasing taes Shoold the be hagedd a2 a3 Ladduee -

Not el B osonot oo o derenssne . bat s that andeosduat s sl
af o buptden o sty than fie soomod do Qaicd (o brootac, tho apprn
onf tashyre o roabite o suness e stasdont many nos be oble o gt
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& srrtany what fe dos uies, becduse Bie can soad the appls on fofm

Ot he i noe sealize that o Bems s 4 benn regandiess of whether b
s nght o wrony and spcemphne oot ceotdingh He s b
abde o keop B peschota tinokiang fo hmeci and bos threspt
reailue that e has seme contml ot Insdepiosawa asol o eath heldp,
sraptamn hupsel! catade ol an sesitulion ’

frw collegs stwslent have chosen g carece by il tane tho graduase
st seldom do they make o Ldetme Careey ot ol the fiesf pub they
takr It weoms nnrcasonable e sprtasnsoich cmobonaih desturisd
sdolesrnt, who s doselopme atadh far behad thy sonbuadiappod
papulsmn and s hurdencd waho o andiande of ather problems,
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CHAPTER 4 —Y
Brief Alternative Program
Descripticas




© - - SAIL Projest
© (Student Advocates Inspire Learning

Special Education Support Service
fﬁf—Bfﬂpﬁﬁt&I’ﬁne Adolescents

" . Chas, A. Lindbergh Senior High
Hopkins Schol District #270
2400 Lindbergh Drive
- T Mimelonka NN 55343
{612) 933.9356

Mary ], Balfour, Disecor e

=

. SAIL was csuabinhed in Seprember, 1976 Iv e - funded for the first
* 3 years by ESEA Title 1V-C funds with stase specil education reim-
burssment, and for the Tast 2 years by loal and state funds. The
- projea s adminstored by local school district Hoplans #2740, which
separs 2 muddlecliss suburban ares west of Minneapolis The project
1 housed in 2 resource ares sathin’Lindbergh High School Allstue
dents ive at home and use segular bus sansportation within the
irzditional schob! day. ,
SAIL & a total aystovns medel of mterontion designod to help
" sudent sope scattemualiy. sooally, and emotanally i an integrated
school envis nmenl. - -

H

TARGET POPULAT'ON

SAIL serses an aetage of 120 sudents i 3 gren sthool year, with

approamutely 60 yudents served a1 ans e tme These students

range i 3gc from 14 0 21 and are students i grades 10, 11, and 12

at Landbergh High Sehool. Swff work wih sudents on 3 opelo-one

. basw and 10 groups Gpprouimately 8 to 11 sudents) diree tiames 2
« week. Tho are almost exdusnely Whte, English-speakmg. and mid-
dle chos. All of these studenis are mitally sdenuficd asdropout-prone
They are xecuod and Liecled s cmotionally disturbed students. They




_ =

- extubit numecrous behavior problems, are ofien insolved in the juye-
nile justice sysiem, and have had significant expenencs with loss and
sictimization, - ‘ . -

Moat of the students also experience probiems i onic o more of the

_ following arcas legal infractions, chemical and akohol abuse or de-

~ pendendy. physical abuse, sexual abuse, serious family disturbances,
_ authority conflicts, dysfunctional peer relatonships, and psycho.
logical problems They ‘duplay an inabilits to kears that Gnnet be
expliined by intellectual, sensors, or health factors, and they have a
tendency to develop physical sympioms or fears assocated with pet-
sonal or school problems. .

CLASS PLACEMENT

.

Swdents are referred 1o SALL by teachers. adouppiralors, and Pt
ents through the regular speed education dhild suidy_provess. Re -
ferrals are based on three speafic onteria: Ty

L The student & 3 former dropout who wahe to toenter whool, -

2 The student s strongly considerng dropping gut of shool scon.

3 The swdent 5 Runniomng as an “inacheo! dropeut.™ That o, -
the snadent » failing to carn 3 minimum amount of acdenmic
eredits dur (o excewne absencss o dhironic failure w0 complete
Afier the Child Study Assessment fus been completed and stu

dents have boen recommeoended to seceine spraal education service,

the student and family hine an opportunin to discuss the place-
ment recommendation and the reasons for the referral suh schoo!

FTpresentatives. ’

F

SAIL sudents are in mammtream dasses. They can reman i the
program untl thes graduane, although there are difforent levels of
servaee. Seme beaee after achasang 3 saifaciony grade poimt average
for 3 cestain penod ol ume Serawes end ith bigh scheol graduason.

PROGRAM RESOURCES

SAIL constitutes one of Lindbegh High Schools suppoit senaes

The projea stafl alw indudes one psschologat, anc wxral worker,
. three learning disalalits twachers, one chemua dependency coun.

wthor, and one wacher Tor the educable mentaliV retarded. They are

exrtificd and hold degrees in edu@nion. specaal education, s.xl work,
~or piychelogy SAIL o1aff serve 35 case nunagees and adveaan, for
" the family,




Subjestne enterma ulude. (3) espenence with schoobs, (b} expen
ence with adulenent, ) expenone i counscling, both onc toone
and group, and (d) sensun iy, warmth, Bexibiiity. matuny, and sser-
tveness. Therabo o 15 students 1o 1 saff person. « : l}

: s are smvolved in ihiake. program planning. and renics They

 are conlacied at least imcehlh—wually bn iclephone, but somctinie
© in 2 conlerence of by note Tholr isalvoment vanes greatly.

The SALL staff b encourage students and ther families to use
appruphale community resvurce i needed, indudimg chemicalaloo
holism treaument prugrams, Gt sers ugs. sate employment services,
medual ehinics. and coumehng agenoes, '

PROGRAM CONTENT

—Basir_assumptions of the SAIL program are o folloss.

I, A syatems interpretatin afid teatment approadh s mont effectine.
2 Change b posibls. - -
3. Students are responsbde for thar own brhaaor
4. The scarch for villams © net productne. Sigmitant adulis in the
child's iife hne done the bot they could o the e, ™ .
5. Asomumntability » csenil—in studenss, garents, and saff
6. Open communianon between all facos of the sysem s auasi—
student, parenss, faculis. adminisirators, commumity agency pet-
sonned, and SAIL =aif o
7. Dropoutprme sudents aced ntcrene counsching asstance.
: Modifiod cutrsulum and woth expenienc programs are useful,
—— but only tangentaal. remedies for the studendy’ core probloms.
. School » the best place for mst South
Al g?ﬁiﬁ%c womploch myrsuramed and partiopate
in the segular fog . sfisdteatn ula and arc heterogencously grouped
0 atadems dancs lu addition, SAE studeni paregpate m micnane
sroup soaors with SALL staff 3 dave 3 wockTor i hours per day.
Each stument also meets sith 2 SAIL wail persen for ai indvadual
senaion weekh In additon, SAIL staff confer woekhy witheath stn
denrs dasroom teachens for seoprreal shanag of wionmation ro
garding the Stadeot’s academic progross <L
{ hie wore methodology of Projeat SATL o Goal Ataument Sailing,
The goabartung press o wed o SATL o5 the studont’s idisadu
atiredd educsteon program (1EF). the forws of weamment. commune
canng about the students progros fo paronts. and a5 2 mocthed for
prahuanng sl program outltomey Gl Attaunment Saling o 5 gl
setung precess that encontages irdnaduals 1o st cungréte. icasurable
goals that arr tealntsall ananable. Staff asitstudeni o slont B 1o
13 mdeadualued goabs with at least une gosl related o atendance and

.
P
] =g




 academic achiovement in cach chass. :‘idzis;mmi o :;,azuiis nege-

- thaed by the student wnd siafT selate to probilem areas such as ag-

. gresion, dependenny, chcmical abuse. hostility, passity, suicde.
“responsibility. sexuality, prer relationships. authornty conflicts, or de-

Jinquency. Suidents ate abo expeaed o sded ot Ieast one goal lo-

vised on maintenance of a1 currenthy 3u;;€zafu§ arez of fupuoning o

- pevsonal strength.

Students store these g&:&ﬂs cach Erday in their group, and discus-

sion focusés on muttal recognition for goal aiamment. The pronde

3 schidle for immediate and continuous feedbodh for the studem

regarding ﬁi;gx}mg mogres. At the end of cach S-week quanter, an

wverall goal atlainment score o cakulated for each student Swydents

an receive clective aodit for patGopation in SAIL. howeser, thes

credit is contingent upon suwesaiul attamment of st least hal of the

ALEMEN]T

Mon g}f mmg@;cﬂf teacdung takes pluc in the uncwone and
group waecling sosions, Other behaviot Mansgement techmques
_indude aegotations with peet suppust. make up tne, and contraws.
- Spealic palices et for sudh areas & auendance and chemual.
‘alrohiol we.

- ¥

*

_ Attendance in SAIL Group i

. Students are expented o aitend all group sesofs, onc-tune cone
ferences. and parent conforences.
2. Each absence requires make up in the SAIL arca of as negutiated.

3 SAIL mects four imes (o7 woek. A studeat =ill nat revone SAIL

~ oredit 3 he or she misses soven dmes each quanter

4. Conmaas will be negovated mdivdually 1 Seme case

5. 11 2t she end of the quarter the student w5 © make up for
alsences, she o7 hie soll recone an Incompleic, »bich most be made
up sthin 3 secks ints the oy quaner

— Chemical/Alcobol Use

) L

1. Studenb atr oxpeded  foman drug dloohol frec dunng the o
tire school dav. When 5 student » olseryed waing s possesung
drugs or aleabol of any kand, the regular school poliy wil by
effeq. referral to Dran of iizgieﬁm notsfeanorn of polue luson




' eiﬁﬁn autoimatic ﬂﬂiﬂf!iii!gﬁi m;pem.;@ﬁ ft:: 3 éa;:s}aﬂ:* g;zl!&
a parent conference o be held before reentering schiool.
2 When SAIL stall peredive that a student ameldls of liquor or mar-
fjuana, the following sieps will be taken. (a) SALL staif will contact
_ the student’s parents and the Dean of Students. and () the siedent
will be sent home for the day, and hs or her toachers will b::
- = nformed reganding this abscite.

o PRGGK&%{ EVALUATION .

" Swdents recene 2 Pass grade For SATL T 23;*:1 incet onc-haif of their
goals atad meoet AL stensldnie regquirements. This boan cleaive
“ereelit that can b used o fulfill gsaduation roquirements.

The SALL program has proneh 1o be a suteesaful mothod of inter-
senton with the ligh-roh pupulation and. st smporints, it has

. slumn that anutionadly toubicd, ém;ami prune youth cap expeii
Sense sureess n the regula acadomic sciting withust beng sepregated

* ints a sell-contained, mim-whool envivonment, .-

} - Puriug the § Ei 2 sears of SAIL. 73% of SAIL students i’i}i{} were
vl in the progst 2 ur geare quartens achioved they indivadual goals 1o
Liting to stadema siusement and sl emotional g&Sdopment. Of
«  the sntdfents sho weee n SALL too of more quarfess, T1E dad nm
dropiof ool OF the stedents sbo dul notdrup out. 79% :mfé

at el ﬁxt srinitr number of credis.

¥

' PROGRAM FUNDING

From 1956 t0 1979 ESe A Tulo 1V O amd state spooad educatisi res-
bursement funded SAHL From 1979 1o JUBG ESEA e fVC supe
a1 v granted ooh for o hali e desommstion caauliont. Prreat
servier was prvsaded In Jocal iiﬁ‘t 3 and state (70 ) spoen] educiion
* fumls.

The curvens prr student ospenditure & approsamarcls $693. The
vt of i 83N ;amg:g?f’ for ca b student soom. - nLablc o any Leved
1H apeel eduaton plogram.

i Magch, 1979, SALL breame o cadulated stare progea, allswang
whgt Mmooty sipol detrats o apph I repleasa funds
trsugh ESEA Tale IV-.C Theamowat of these fonls o hupicalh, 10%
of the third wear ESEA funds -




Commonwealth Schools
Alternative Education Program
RR#2,Box 81

n‘:gz i%‘fsi (i 4589]

Jumes R Beord, Divector

£

Extablahed m 1978 and admunsicred b The Stary Commonwealth
Schouls in asaper ataon with the Van Went County Juvenide Gourtand
the Van Went County Lexal Sdinal Dotres, The Starr Comion-
wealth Altetpatne Edusatson Program (ALY reprosonts a unique oo
pperae cifunt betseon pubihe and pricate agesacs. The program s
focated at Van Wert, 2 oty of 12,040 10 a predummantly rural ounty
of ponheoiern Ol The shool p situated ot 3 wocded 40aoe
cxuniiey otate and has an aimospher nmidar o 2 small proaie boand.
g )houl The program operates onan 11 month scademic Glendar,
although counsching scroes are pronsded 1o students and famikes for
the enlite year )

The Start Commuonsralth Schools sery truubled childron and thar
famubies from several states o the Miduest, wuh campuses in Albion,
Muhigan, Van Wert, Ohes. and Columbus, Oluo. As g comprehenane
chldrzn s vty wsaton, Stan Commonstadth provalo aiemathe day
schoal programa. family and “hitd gusdance dinies, and residential
programs far cmuticrally and socally malidjusted Gildien. San
Commonwealth & 4 nonprofit agonq gerned by 2 wluntan board
of communiy Ieaders and o supporied pzzmafzis b purchase of ser-
sae funds from seferral agenues and ontnbubons frum ndoduals
and foundanans.




msﬁr POPULATION .

- éﬁ}zs and female studens age 1o 18 she ix.m: a need Jor behas-
 ioral remediation, value re-orentation, and scadamk remeduation are
_ served. The alternative shool provide aselfcontancd individualizad
. program [or 10 seudents and shares Laalities with the rendennal reat-
ment program of The Starr Commonwzath Schools, -~
" Relledting the seciveconomic composition of the county, the pro-
gram predominantly serves White lower 1o middle chass youth. Sw-
dents generally exhibit inadsquate academic progress, personal, fam.
iy, and secial’adjustment problems: and jusenile and school wxde
) ﬁﬁéﬁf‘ A ﬁf}d{: raz}gf of kehaviors ;zzi.?; as aamhwfzmze sthoal

in the program.
~ sudenis have been eis?ﬁaﬁi oa r.mgt Gf in- ﬁiwﬁiﬁi‘;{z{!m warder *@ :
© corredt their profifems. This progiam s viewed as an alicrganve in the
confingum of servius b ng betwesn :ﬁgui.;r school placement and
= 'm;fﬂﬁ;{tai Sﬁiﬁ}tﬁ;

,‘ 7\7, 7

: QE&;‘%S—FI;&GE‘:{E{RET

; %ﬁmé musi voluntarily clect ths plcement. and sdmoson b deter-
mined fubljeet to the deselopment of an indisidualized educaon pro-
© gram. The admission process unlizes the yeseurces of cours personned,
_ publicachoo! teachers. the  pareaL. snd school suppont persannelsush
~ as paychologia gﬁé = i nuakers, The steps i the referzal process
include: - * -

- L ia:fgﬁ contal with ;izt jiﬁi‘fﬂﬁf t:sur:

2 Dotcrmination by the jusenie Court a8 to =hethor o1 nat the
student is an approprate candudate for AEP.

3. Consuliation wah officab from the Jusonide Coun. the publc
school, and the parenis and south miolied.

The process s siewed 45 2 woperatise effont beteren the school. the
count, the parenss, amd the dernane scheol $talf While enrolled iy
AEP, yuuths mas continuc to partopate in oxiracurnscular acanes.
Howover, in arder to advieve ouamum benefit from the mntenane
program, nuat youths spend the ontire astadems day n an mtegrated
sochal-behasioral educational exprrcrae. The mient o 1o proside the
maximum impact 1 the minimum amount of tme, w that 2 stdent
an i:z reiurned (o the regular selimg a5 so0m & possible.
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Swdents mas oniet of e the progran a1 any woie dunng the
yoar, although a youth o mut ordinads enrulled Tuf muse then s vear,
“Graduation™ b granted Joording 16 the youib ) papicein aduoung
bchavioral and academic goals. .

The reenins proces mio the shuud sstem madses 2 von extensie
“commitaent on the part of the sltormatise shool sl Thiougheut
the chilt's s, the st0fT work deschy with parenn, shool, and court
personnie] to determing these probleme that need 1o be sosolved in
srder for the student (o soium. Atihe s of aduation from AER,
groundaork has been etillahaod for s amoth and sueosful seenirs

- ute the public schoal

PROGRAM RESOURCES

Rey program staff mdude a spooal educaton teacher, an educateur,
and 3 part tme storctony ande. Starr Commonsecalth's resdenial pro-
grany proviocs adfnmabinatee soordmasn for AEP a5 wxll 35 the
vatabilily of 2 roource wadher. Comequentls, there B 4 fatio of

 spproxamateh 3 sl memben 1o 10 studeats. A staff m AEP arg

" srammted 30 the edutateur oncept. Eduatcurs sork diccds sath chils
dfen and thot Landes v 3 vanety of InmgTeaming environments,
While cognmant of the probicas of exceptional duldren. the edu-
crurs focus o not on patholegy b on the duld> poental for
nounal behivsor and dewelapment (Heward & Orlansks, 1080).

" The difference botwern the educatzur's word and that of the y-
chologhat. evchuatnet, or soual wurher s that the formet takes place
m all parts of the chdds cvervdn saniy . contrasted 1o the other
forms of help, shich often take place ounside of narmal hfe and
yeality. Eé&iéifﬁﬁ are raned 0 special educatam and ﬁtﬁagﬁgﬁ
roctetzon o well s the behaviotal sionees, andare corufied & inthe
arca of behavwral deorden (Brondire, 1930,

Salars schedules for waff wahin St Gommuonseath are foted as
compridne with thowr w womparable paitons saes the United
States. S0 dovelopment ecours onoan t}ﬁg{sﬁg s 1 @ sanesy of
Tt from profosionad scomnars w the wsc of unncruty pononned
for raning.

Progeamn personned [l brouder 1als don spowalon m farger
schoole Thus. the educarcur serves ss sndnoduatand group counselor
and maintann lonon sgh the famle and communin agenoes, The
tmxchuey i mvolicd g sanuets of aanoues bovond padmonal e
won, sk, oy reailn . the soles of the acher and educateur ofien
sstﬁgp

The physsal plant mdudos sadoms desrosms, ¢ gumnasiam, an
athtets Delld. 2 trauk, onas courss, an Olvspuaced pool, and re-
sourers for ans orafts, musc, and dramae. Extenune we o made of

3




ommuniny recunes, and i&gé:ma arc inedsrd o outdour edudaion
auponaylmnstng N aonc wechspnng g«aﬂ:pxﬁg wipio ﬁz: Smoke
© Mouniaing.

AEP utitfeco she belp and couperation of other agenurs. The Arce
Voatonal Schuol auis a8 2 rosource for the studend who weh 1o ke
advantage of tha vicational program. The luson for mteragery ,
soordination s structured by AEP saaff. who establish linkaghs and

cantacts with patents, hey community Ieaders. angd ovalved school
;xz‘;‘gm:i The unique wpponine relitomiup of the Van Wen
County }Qsﬂ}é& Court o marked by daly contast

3‘1‘ i&i}f’éﬁ‘ MANAGEMENT

Eﬁmﬁ mhe SRt gmgﬁ: wohod o, s teadhing geaiment
 prexess designed 1o wicaie 2 pontiee student auliure. As sudch, this s
ég&gg@@i strategy with the following major goals .

" L Positive zgszﬁz*:ffﬁgémz relsnonships.

2. Pasitive pder group relatonships.
3. Pyt relationshugs with paconts asd community
4. Postiive scudomic achiomont and ambtudes

Ualiie some peer group teatmond programma that tend 1o deem-
phuntzr the adultvouth mteracuoms, the sall in AEP so¢ thor rela
punsfups with studenis & protalin deating 3 pesing mtgporsenal
- chmate

Although students frequenthy aniey Hhe 911}33,;13} s1th the aitinede |
“§ hate feschers,” they soon duamver 2 loed o inimads and inohs
ment that 8 nedhes tpral por perhaps dlmed i public schooh
Through Beld mps, pareat ontads, and dese storpersonal oo
Lenonships, staff srr alide 1o communiaic 4 commament bryund the
call of ﬁai’s S1a1f tnus guaded 3 gepume womeern of the peer group
pries: o to bewome genunch belphad Libewne, stall e aleays
__ available for wudnsloal nasacliog bryond the group counaclng sos

sEae -
The suceess of the piogram o dependent npon balding a cnate

of gust rather thon wonftomtanen In 4 homogrine..s gxgmkimﬁ of -
- groubled south wahout the lulance of Gonscatonal sedents, dere
. ewads the gz ok of arating & negatne pror auliee. Unless the
alternatne school v sttanghy psithe and predmine. the rouli sall be
2 denfigtoe cosgonment with all the problone aboentn wgre
gating, tracking. ami bchng deeant south )

Studenn m AEP are sonobed m s ;?i’:t RIDU 1 HE3URchl PIosesy
desgned jo emphasse poaing salues of g, belpng, and ropon
shulirs. Formal group sossons e held for | bow dabs. wah the
educatout serang & group frader T gual s todocap g’aﬁgﬁf pext




leadenhup sials gxm?zétg; sésﬁizfag{sm and rosatutn. The strm
wre of group mechngs wdudo alennhag spoafa fftjéii for changr,
- focuung help an a_partrular stedenn, and foalbal b the adult
Irades {Vorrath & Brenduo, 1974 The susdent and o ar her fellos
group membe . 1 atc onlated ae min yeatment agenh As such, s
breome mohed m aseomont precedures defusian of Laks, ;:z%;@:
mentatzon of treaunent mthunds, ©aluatos of tsh complenon, and
sven m prepansg a student fos roturm fo the communiy schoal
The helfrng prowee b extended boosad the group medting »
waithe st one amaher 5 3 sanon of sas ndudog support for
postne behaswet, peot wierids, asd mivimal selstonships i the
sotnImanity I%:s: nEent B b oratc 2 dumate of shared conoom shore
suasihe pronade one agthes sith madnt poot romfonement of pro-
seial befunior. s soung pefons learn of be of saluc 1o athers, the
mgease oy omn fuchog of wunhnes and postne wdiomep
. ¥hs wugh regula s kaming projects, the helpng prces o
:*@ﬁéit}iii 1y chor uiigrns o the communs 3 kage and helping
shs boyund the group. Swdents and thor safl engage m 3 side
mgﬁ of voluntect aiohes, byjealls sith sonor claens and amalker
* childics Thus a group mos help an aged couple In chopping fire
svexd o pamtng ihest bome, of pronsde recrrate fof doadsantaged
chaddren yra Heoad St program, Thess progas: cannat be conttoed,
arpfional, of mukcbeloe sorh, but st b a gonmne mmpotes (o
sacoiing human needs. The thret of the gruup progtam s 1a imwhe
yimsths to 3 gredct degres i crcatmg dhunge than o baoeg changed.
In tracling vut to anuthes persen. the wouths aeate thot osn proof
of seonthmew—bang of waluc o someone che Rather thon Roping
* poubled young gﬁg}& sl come furth wah s on Do belp, souths are
aked maicad o ;y:f;; ong another
Parents atr viowesd' s foll pansoo o suppetung the students and
progtat oot to tadianal approscho that frequenth Tecus
an peatmen: » Lambey While couwsechng o sadable for Tamilico,
emphase o concenitated mote on unuhoment wah ggga;{g.s amud ubs
tmgs rather than geavment B bas beon the soperencoe of AEP sl
that the sudont famuh has lteguenth dedhend the o o some of
the mueet diflull probleoe. 3o svonommg mital hestancy, # 0
net prge for patTni: o rogubathe wrut thr whoot and male e
quehr z:ifgs%ﬁs;f contuny
sosonaet  for cyputne ;;:sai‘mgit for hiigzgg ﬁm}f’?ﬁ ?ﬂi&s partix
wpain an & vancts s s from penal roucaton das vang ty
satripass Lankises o parns poaton o st dogeans ifi;!ﬁ;mg pe
afie problrms selated 1o the student of bo or hor peer group.
The cduratenal prgiam comas of dugnmia prosnpine wsh
g Sudents onter AEP wab 2 luog hatury of bohusioral and adjos
ment difcultes. Vo often thot smsctal sonfls ae shod related.

51

]




*

) mgi {ﬁﬁféﬁéfﬁ‘ﬁff i&fﬁgg&ﬁg;ﬁ;az :sg&rdzgsg

i ingerperaes ol peus of the sudents sudems. porfutame
_ Fron? preplacement through greduation .

schoal 2 well .

PROGRAM EVALUATION

_reading gam of 14 grade beseho e AEP o mote than oexe that shach

sech s uans, learuog sopotinont, uoderashasvement, or some

sonuths m_igiagﬁs i‘?:hﬁ}!zi ggﬁifi& EY a}aﬁ; My 1w “a-i}}i&iiié
bomibisong and fnstratng plae. s sadoma defrcnoes oy e
&K{éﬁ;mé@zuﬁgg&égﬁaﬁééﬁgx we svosdanee of
dapsroon parvapation. In rospesss to the vooa ode of insdequac
and [alore m shool. Al edwatamal operavons are baed upon 2
_ dismencprewcnpine teadung maoded m sipch the suadems peedaof
" caxch studend are cucfully anabzod and sened oo an odnaduadind
bk In pramnant of scadems sucoen, an eduationa] plan & desesd

Belore x student o awepted mito the program, sicmpts arc mede
1o sy ad ukible school data Thoe geaeralh L the frm of
e garég teadher ovabuatum, cumulaine touards, dugrostic or
, sis foanits, and ageiny roporh cemcrrnmg the youtl's
academmic ﬁf&iﬂz’i

Agan, paronts, woutl porsenncl and prossas ta o alod
pareupsic in the doelopnent of the sedimdual eduatronad plans for
vach gudent. Deaduaton of the ~ducitonal program avelves doer-

the oatont e whach aa wdndual sudent b svenome ha o
i}g sademx delaicnyss at the bme of graduapen Suaes moam
tha 2 srdent ma onb b sheesed the ol of romedunag speoln
aademit srabreues bui aw Lo changed the negatne concept of

Inand sahiston e targoied on e of aicndanee, shsveanont,
_and gtagudes Frebromars wdormaton o nos sailablc on oight st
deots whe hne Ioen oovolied o the program an sverage of 7
vl Aftendane soostds wore obvaned from the studeany” pic
i‘b}x& hzg}; schoob tor ‘§i ié;:;aifﬁlﬁ vear ;ﬁsg toeniry s iij?‘ :ﬁ‘}i
w swavon In ;@ihﬁs éi}?}ﬁg ;§;ﬁf aﬁg m zz?, gzgjﬁig wOIT i
Jtondaner % of the daws woh aboniernm 3t 5%

igxﬁ‘ s the ataRe wouth was w the ish grade, warh seadimg;
A} math ahascwent sy § vears bolos grade ol gﬁﬁﬁ%{g
sfrorr? anrracsd o s grady el ol b b adinpeson s ™
the ood of the sodems soar oo mrasored bn the Woedoxd Readnig
Matiers Trst Semax the bpnad sident e onl beon sheang an
satagr of 6 of a grads lowd por o o proeszoss whoolmg, the
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@im&ﬁ%k oapoied i&uag.zgiuigt matied g%gai
reading abnvomon, worts on ihie Ko Mah Thay *F%
Z‘&%@tém&séigggi@mﬁéggﬁﬁm m?&z
ﬁgmgwﬁm@@%a@mgéi@ﬁg
st cmphaainng Tath skilh 1200 deoous quesoors. One posebls
%@5@2@%&%;&@&%%@&
sath cusrcuhun, shadoa heodd onomed teeard el contumey
F o

Throuzh 2 g‘@éﬁﬁﬁéﬁt aufeey ﬂgs;ma» acte nked o calusy
thes mapeneners sah the provaus xhool ad ARP & sdl @t —
_ m@&ﬁz@ﬁmmﬁﬁﬁ&g@g&gﬁﬁﬁ
ol partas =oT sabbicmo s b quimponmune Snoolile
paronts, 6%, felt é?fmfiaééf&mgi the probloms and soods of
@fé&@&égﬁm{g@ oyTat oo, s nottr e
gﬁéi@iﬁ;@éﬁz@i;ﬁﬁgﬁiﬂg&m Aol thr parents
descnbed conmunastas botseor tmhoand AFP swallsa ot
fent of good. shils 565 duratoasd commurs aren with prevows
- g&é;ﬂ%ﬁzﬁd;&@ﬁg@%‘ - .
- Whers ashed about thet dold s sttguds goresed 3PP S5% induated
that 5w sumsoehat postting, while aitdiudes weeard regubr xhool .
were dessibed o soonowhat pegate of son nemine  T1E ol e
cases. Patents sove avied o mdeate arc fot dhange m AEP s sxll
as elmments of the program they bied bew The ougent of the par
s mentaserd fanab mgﬁégsmgzkﬁéggﬁmmﬁ
the program  Alibough moert pgones rescanh =ih Lrge popole
7 még@aggﬁﬁmmmm@;mgﬁ B
that the sliernatng bee soprowed voeden sﬁ:ﬁﬁ;&z b
trent, and sinddos
g@%@g:{gxgéﬁ@;&mﬁigﬁém@
progiam apd wudenn rooene croda for gradesten beed apon the
tistber of scadesnx houns completed -

L}

PROGRAM f%%‘i}fgg

Ed

AEF combanes apeoal ool atien resouiis =ah afade commutets
sappore. The sl _armnal serimes une boen wunderramn By aoe
pesaie densdsors =ah the =imamiraier nrrhead domgaed = Soury
 Copgnoawcaltlh s roedonial featasm phogiam. On a0 avsal b
@:?g pupd ermd v Laling suimumet Joueaetn g s ey Ippromics
£5.000 (oo, the lomes and mdeund commangs the Jovomle
Lomare hocal wheoeds st The Siasy {f{?ﬁsﬁzﬁzﬁi Schocts e
- combened (mounes o suppont the progTam throusD 3 ornyod
" alisatey
The PIORTAD Baaxn b Birn dur 1o the {!ﬁgf}zé_sﬁ% rifor b
pepen the Yan Yot amh Schasds the Jinormle Coare and ?E ®




S !’;ﬁ;}; woptalh Shods iigi;gmm;s sjpon bse abe con-
wibuted oWy iCrmg af i?sﬁﬁ&; ix;g,ig‘tg wmatl in iﬁa&i}g??é;} mauts Lhae
of thiz gnificant olbsiades my {zi‘ﬁ‘%fgiﬁk the piugiam was the oaab
iﬁﬁmﬁ& ﬁgghf psmdERalion thdunrh betnren ihe hire agonor
involieed. While ths was ot an massountalis prodboo, fhe proctas
of thwee agriie ﬂxf:ﬁm: s*rss:m;n;; Rrogtam ,;fs;gwgé soan
" myhegation olsiacie

iiifﬁ%i;j& msuee of ;ﬁ*}gxgj*“; i!;td};ﬁt ﬁﬁn{ brewy rrusised Rar ahe
present, the greatest urOCThRGn Liimg AEP a1 this wint sohisfin = i
b the s w of ?‘”ﬁ-;&.ﬁiﬁsﬁh o ggﬁz?{“‘iﬁgt funding -
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§e§§a County
: Education Center

$08 Nosih 91k Steeei
Gladsigne M 49537
. {9y 4283146 -

Ursula ¥. Brwch, Doector

The Dehiz Coue s Bduabon Contdt s %%ﬁ%:é m W08 s
Imatod m 2 remadeled storcfront i 2 reral commumty and sofves
students from G whuol dotreisin Delts Count Although fe
shend opsestes under the umbacil of the Doha Schooloalt Inter
mediats Scnpol Dainat, 3 » gusied by 2 procate. nanprofd, o porate
atvnory beard of ;iﬁ*'ﬁs}:{% Tﬁﬁ:@iﬂiﬂﬁ Besazsd ot pobirs. dclops
gusdelimes, doctmnes budger anl works with the director of the
- Centes w asnfiom prangram ph phs . curreabum effocrnanos, and
waff selechon
The stheen bogrd © uﬁt}?‘%ﬁi of represeotatoes from the Ice
parsmrn of Sacaal Servaes. Dol County Prodaw Coust, Community
Acton Agoesy, Dofis Gounty SheriTs Depurument. Iatal cdutaten
. ARTisi. parTas, and 4 member of the dorgy The if;ﬁg%tﬁié‘ﬁi%ﬁ

mandators m ostdct that agemics alleciod by amd invelvd wf withthe

Center's targrd popalazon oy be clfoctoels wened

The slicinatne school operates sut of 2 remedeled store front Its
& Wi, open ofit-osin facdddy b pertialde rooam devalers wps
fatuny frarmng 2reas Therr 3o J??i@ilﬂf&_ﬁi'g% 300t e vaid fret of
ukshls tpae wish an addional 2000 square {oor podsble {or oxpan-
vty whed Tuntding beromes sadable To dare that wpecr ot been
desgrated 1o machads feo enchoned diabsieasm, ooe sddamnal bath-
yoomy wuth shomes and 3 Lug? sppir i communds merimgs and
Lhuary woth - z'

Snadenis e 2t heaor ,sfgi afe besed o and from thr Es:ﬁ;rf iz ii‘af
sarelige stcataial clucaton rarapariabon pIogram T Cenler e

éjf




tpen from 800 anr unul 4.60 pm’ (laves are hedd between 10.00
“agu and T30 pan The program operafes dunng the waddsos
schood calendar of Avgus duugh May (9 months) Our present dass
schedule ingludes three e on Menday, Wednesdin . and Frades
éndistidasses on Tuesday and Thursdae tsdesgned after 2% grsal

* gollege schedule Seallos for birge nme blxs s cach ol

-

. TARGET POPULATION

The Debia County Educvon Goninr o 2 vlupiany program tha
srves o mane than 50 saedents o ans goon ume dunng the schoo!
yrar. A waiting b o mamained for sserened appfaants Students
are betseren thoand 18 yoaes of age They are pramandy C-ocaan,
with 2 small pescentage of Natne Amerians. Studeniz =ho corell
e Conter do w0 afier deaing 16 Ioave thy, radaenal progsum. Many
brog a batory of vuane and Lak of ‘schon! suoess dye 1o thee —
deillusonmont sah the publ shood uem The £§m§;ﬁ§§
Loifen a nongraded. mdnsduabsed ma in shah these seniig people,
wht are of suerage aned abond netage intelligoner, (Gn sduce 2 high
scheo! diploma. Approsiateh 30% oL BE wedonts fne boen m
volwrd with the rour: T !

-

CLASS PLACEN ENT :

J_s?"'g N
_Seafients o o r progtam fos ihe ength of L racemary 1o
e foured credus for dugh shood graduanen No student o
denied the nght 1o apph 1§ 2 2edont = lnong wdependenth, no
prerntal sgnstate 5 ooeded Siadest ot affaalls dropped from
the leal edwabon agrmy snrliroent fos afr roquared 9 lone pas-
. ekl el Baal ed g ateot apcisy sutheruatsm o taraelcr o the
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TARGET POPULATION

Chana operates from the first of August through the first week of
June. The initial number of enrollees is generally about 100 returning
students, plus approximately 50 students from the comprehensive
schools for remediation. Enrolment starts low in August, builds to
about 300 in January and February, and then levels out to about 200
in June. .

About 20% of the students enrolled are under 16 years of age. The
remainder are 16 to 19, with a few over 20. There is almost an equal
number of males and females. Almost all students are White; the
majority are Protestant. Within the area, the largest minority is Jap-
anese, and second, Native American Indians. Very few Blacks or
Hispanics attend Chana High School.

Students come from a dozen different elementary school districts,
ranging from a‘one-room schoolhouse to the largest clementary dis-
trict ofapipro.xima(el) 2,000 students. Theres very little coordin'atio‘n,
if any, between districts.

Of the Chana student population, 80% are low achievers. Atten-
dance in prior schools has been poor, earned credit is lacking, basic
skills aré poor, and the students often have reading level problems.
The reasons for referral of these students are poo: attendance and
low achievement. The remaining 20% have substantial ability but also
are not achieving. Probably 90% of the referrals are either student-
initiated or mutual with school and paient because of poor attendance
and grades. . .

Alcohol and drugs combined with poor attendance and poor grades
are the greatest problems. Parents and students are told prior to
enrollment thar Chana will not tolerate, disruptive behavior that is
intended to hurt others or deny them the opportunity to be involved
in classroom activities. On occasion students are removed for short
periods of time and placed on home s‘tud). Fewer than 5% of the
students are involved with probation in any given year.

<

CLASS PLACEMENT

All students (except known dropouts und'[studcnts fiom other con.-
tinuation or alternative schools) must be referred by the comprehen-
sive high school administration. All students living with parent or
guardian must meet with the staff for a parent conference prior to
admission. All students upon acceptange attend an orientation class
(including information on grading, attendance, etc.) and are tested in
reading for placement and programming. Most often admission to
Chana occurs because the student is not succeeding at the comprehen-
sive school. Referrals are alinost always with parett approval. .

.
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Stu:}iems can graduate from Chana or return to their prior school

if credit deficiency is made up and attendance and behavior ai e satis-

factory.

PROGRAM RFSOURCES

At present Chana staff includes one full-time and one half-time a.
ministrator, one full-time and one half-time counselor, eleven teach-
ers, and two clerical employees. The pupil-teacher ratio 4s never
higher | than 22 to 1, usually is lower than 20 to I during most of the
school year. Teachers have secondary school crederiials, generally

teaching certification within their subject areas. Counselors have pupil.

personnel credentials, dnd administrators have administrative creden-
tials. Salaries are the samé as in 1 comprehensive schools for all certified
and classified personnel.

Help and cooperation from the community are av-ilable when |

needed. Chana's reputation and image in the commun are more
positive than negative. There is strong support from our _hool board.
Students (tnore than 30%) have jobs within the community. The police
departments, probation officials, newspaper, and other organizations
treat the school fairly. Parent involvement is almost zero.

Chana High School is represented at all ievels and on all committees
within the district and community: adiinistrative; counseling; edu-
cational developmeant (teachers); subject area district curriculum com-
mittees; and the School Attendance Review Board (SARB), an inter-
comn.unity commitrez comprised of police, probation officers, health
officials, county staff, and so on.

3

PROGRAM CONTENT

Chana High School's goal is to provide an alternative approach to
education that not only meets the needs of students unable and/or
unwilling to find success in the comprehensive high school, but also
assists students with the development of survival skills that will enable
them to cope with the responsibilities of adulthood.

The basic objectives are to:

|. Develop communication and computational skills including read-
ing, spelling, gral and written language, and mathematics commen-
surate with the individual student’s ability.

2. Develnp special skills and underst.mdmg in vocational and avoca-
tional areas that ¢an be used in work and leisure commensurate
with individual desires and capabilitics.

3. Develop self-awareness. self-understanding, and a teeling of self-

N
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worth by recognizing and accepting the students’ individual abili-
ties and limitations and by making optimal use of their capabilities.

. Develop an eagerneasﬁfqr lifelong learnmg

. Develop the ability to form positive relationships with others
through an understanding of the worth, rights, dignity, and
uniqueness of all humans.

6. Accept responsibility for individual choices and for the con-

sequences of those choices. .

Ot o

The curriculum differs from the regular school curriculum in read-
ing level. In most cases, materials are geared to lower achievers who
have reading problems. The curriculum includes social sciences, En-
glish, math, business education, agricultural science, and arts and
crafts. Students have input regarding new course offerings and the
planning of their own individualized programs.

The most unique feature of Chana High School is the octamester
schedule. The school year is divided into Seven parts called octa-
mester. Each octamester is 5 weeks long, except for the first one,
which is 7 weeks in duration. There is a 1-week school vacation be-
tween each octamester. At the end of each octamester, students re-
ceive credits and grades based on productive attendance and work
accomplished.

The purpose in offering this schedule is threefold:

1. It provides for a great deal of flexility in student programming.
Students can sign up for 35 different classes in 1 school year.
2. Students are more aware of their progress by receiving grade and
. credit reports at the end of each octamester.
3. The 5-week term provides teachers an opportunity tc offer short
minicourses of their choice as frequemly as they desire.

Students are encouraged to attend regularly during the octamester,
work in their classes, earn as much credit as possible, and then relax
and take a week off. This week off also improves the morale and
efficiency of the teachers.

STUDENT MANAGEMENT

The phiiosophy of Chana is to concentrate on and reward the posi-
tives. Rules are minimized. The staff are more tolerant of deviant
behavior and provide opportunity for communication, listening, and
nondirective as well as directive counseling. They offer solutions rath-
er than punishment. They do not make threats. The student is re-
moved when appropriate (abcut 20 students or fewer are suspended
per year). Acceptance is stressed, each individual is responsible for his

or her own actions and the consequences. Due process is followed.

The alternatives provided are never a surprise. Those with severe
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il




ERIC

Aruitoxt provided by Eic:

emotional disturbances receive community help t}'mugh Slerra V iew
Mental Facxllty
Extracurricular activities are not an integral part of the Chana in-

structional program. This is due mostly to the makeup of the student.
body and the location of the school. Students attend Chana during the

hours'that classes are scheduled, and then they leave. The school is

located on the outskirts of Auburn; therefore, it is not a hub of after-

school activities.

PROGRAM EVALUATION

There are seven student grading periods. Students receive credit at
the end of each period. The opportunity for. credit is almost un-
limited. Students compete against themselves. The graduation diplo-
ma is the same as in other schools. Indications of the program’s success-
may be found in the 5-year accreditation, progress reports, com-
parison of past and present credit accumulation, and attendance
records. Students cannot earn credit until they start attending school.
Improved attendance is the best indicator of success; personal devel-
opment and credit accumulation follow. It is difficult to establish
credibility with teachers and administrators, who see all the negative
aspects of a student. There is a strong tendency to look for weakness
in a new school or altemauve program. Negative public relations are
harmful.

Suggestions for Establishing Credibility — - _

Records are needed on attendance and behavior. Comparisons should
be made with the students’ credit prior to their admission, and results
should be made kaown. Success should be enjoyed, but shortcomings
and failures should be acknowledged. It is important to commu-
nicate—seek advice and direction when appropriate and share what is
happening. Administrators and counselors should be encouraged to
visit while the students are at school. A 10-minute visit is worth more
than 1,000 calls and conferences. Staff participating in an alternative
school should document, collect statistics, and stand up for and sell the

" program.

Service and community srganizations should be contacted and rold
about the progiam, and their comments should be sought. These
people—particularly the negative ones—should be invited to visit the
school while it is in session. It is crucial to teli the truth and be realistic.
Reporting too mych success can be a problem, for soon people might
think that the alternative program can solve every student’s problem
or meet every need.

’
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PROGRAM FUNDING ’

Regular education reimbursement is received from the state The
local school district proudes the same allocation per student. How-
ever, Chana School receive$ this amount times 36% to provide for
smaller classes, increased supplies, and so forth. The a- erage cost is
$1,140 per student in the regular program and $1,550 per student at
Chana. There is a decentralized budget system for each schooland the
budget is tied to average daily attendance with  (+) or (-) carryover
“ balance.




 Walbridge A‘cademyr

- Grand Rapids Public Schools B
1024 Ionia, NW. . '
Grand Rapids MI 49503

(616) 456-4922

-’ - _ -

B Russel qumelz'nk, Principal -

Walbridge is the oldest alternative school in Western Michigan, having
been in operation since 1967. It serves 250 students, grades 7 through
12, from the city of Grand Rapids. The Academy was accredited by
the North Central Accrediting Association in 1979. Funds for oper-
arng the school come from the State of Michigan, local board of
education funds, Section 48 (special State of Michigan funds for work
with delinquent youth), and Title I funds. The program is housed in _
an old elementary school building near dowmown Grand Rapids.

)

TARGET POPULATION

Walbridge has 450 students per year with a capacity for 250 being
enrolled at any given time. A large turnover of students is common.
Thé average class size is 15. Students are normal range 1Q, under-
achievers in school, and usually from lower socioeconomic level fami-
lies. Many have had problems (academic and behavioral) in former
schools, and many are labeled “potential dropouts.” At any given time
there are 30 to 490 students enrolled who are also on probation to'the
_ _local Juvenile Court. Approximately 40% represent various minority
populations. The administration prefers a heterogeneous student
populauon as related to delmquency, achievement, and social behav-
ior. It is easier to change students’ behavior when appropriate role
models are present. Most of the students have come from traditional
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schools and have not participated in typical extracurricular activities in
those schools. o

CLASS PLACEMENT

The month ¢f September is open enrollment—first come, first served.
Students who have done well the previous year are invited back. From
October through April, students enter through the system’s Student
Services Department. Referrals are made by courts, school counselors,

-apd parents. If students do not perform well at Walbridge

(attendance/behavior) they are asked to leave, and other students are
given a chance. No handicapped students attend Walbridge.

_Students may stay at Walbridge for a maximum of 6 years (grades
7through 12) and earn their high school dipioma. Students may leave
at any time. Walbridge Academy is a regular public school. Success is
not defined as students returning to their formal school!

]

PROGRAM RESOURCES

Walbridge employs one principal, two counselors, a part-time nurse,
and thirteen full-time teachers and one half-time teacher, most of
whom hold master’s degrees. A strong teacher’s union exists in this
school district. Teachers may transfer based on seniority and qual-
ifications in subject matter. Teachers’ salaries at the Academy are the
same as regular teachers’. A citizen’s advisory committee made up of
parents, students, and community citizens actively supports the oper-
ation of the school.

'

PROGRAM CONTENT -

‘ Walbridge Academy’s primary purpose is to help students who have

experienced failure or very little success in another educational envi-
ronment. It attempts to provide its students with successful experi-
ences. Its goals are for students to:

. Increase basic skill lgvels in reading and math.

. Improve auendance patterns. .

. Earn credits toward a high school diploma or promotion to a higher
grade. .

. Increase socially desirable behavior such as following rules, de-

pendability, and good work habits.

. Increase decision-making skills.

. Improve self-image.

o 14




Walbridge is part of the regular school program and differs from
other secondary schools in its delivery system. Due to the limitations
of the facilities, ph)mdl education is not offered. Otherwise, the reg-
ular high school subjects are taught, .

“The’ individualized, self-paced, success-guaranteed approach to
learning is very therapeutic, and helps most students who come to
Walbridge. Teachers are allowed and encouraged to deviate from the
S)stem-recommended curriculum. Students earn one-tenth of a Car-
negie unit after completing 15 units of work. Students must accom-
plish their work at 70%.or better proficiency or repeat the work. -

n Mmost classes, the student can earn up to 10 points for every
assignment completed. Sometimes a teacher will grant a bonus for
completing a credit. Most students use their points to go to the Student
Center to take a 10-minute break. Some students wiil choose to save
their points and cash them in on paydays (Fridays). Every two points
is worth one cent. Points niay also be used for special events such as
roller skating. niovies, and bov.lmg. .

STUDENT MANAGEMENT
Filling up a student’s time schedule with successtul exper iences w hlle
m ‘:(hool is a tremendous asset in reducing student Acting-out behay-
7. Techniques used include letters and calls home, attendance lotter-
ies, free passes to the student recreation room, attenduance check-off
sheets cdrried to dassrooms, honor rolls, and suspending students, If
students elect to violate school rules. they are expected to take the
appropriate punishment.

A time-out (detention) system is usul for students \|0|.mng school
‘Illltb ‘The entire staff is imolved. .\ violator must sit for 20 minutes
i our time-out room immedi ey after being detected violating a
school rule. Violations include: /

L. Being disiespectful or hassling a student, staff person, or any per-
son in the buil(linq :

2. Smoking where it is not permitted.

3. Skipping class.

4. Not having ortusing a pass properl.

A student mav only have four of these time-outs in 13 davs: then the
parents must return to school with the student.
Astudent receives a suspension for the following behaviors:

l ll;,hung N
Assaulung another student or staff |)cmm
.S. Physically threatening a staft member or student.

105
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4. Violations of city, state, or federal laws (e.g., drugs,, fireworks).
-5. Too many time-outs. - 3

6., Use of drugs or sélling of drugs.

7 Destroying property.

PROGRAM EVALUATION .

Markmg periods are every month with the exception of May and ] Iune, -
which are combined as one marking period. A report card is sent
home after each marking period and lists the complete credits earned
as well as behavior and .mendance records.

Regular A-B-C gmdes are given. Promotion is granted onl\ on the
delS of credits earned. Credits earned at Walbridge are transferable
1o any other school. About 50% of the students who come to Wal-
brxd&e improve their aftendance and credit production. In the last 5
years, 76 students veceived high school diplomas.

There is a continual waiting list of students who want to come to

\’albndg,e. Ina time of declining student enrollnients, this is a good
~ indicator of success in the community.

#
=%

- - PROGRAM FUNDING
falbridge Academy began with Title I funds in 1967. About 20% of
our yearly budget continues to be made up of funding other than that
of normal local"and state funding. It is less costly to have a child in
falbridge for an academic school year than it is to have a child in a
...standard secondary school for | year in Grand Rapids.
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Horizons High School =~ - .

: 2823 Clydoir Avenue, SW~ -
o Wyoming MI 49509
. _ (616) 534-7602

e 0 B il L

- Jerry Hartsock, Director

“

The program: is administered by Wyoniing Publi¢ Schools, Wyoming,
Michigan. Horizons is'}ocated in a suburban school district, however,

the program serves inner-city and rural areas as well.

- Horizons is housed jin a building separate from the other high
schools. Although the ltacility was not originally desighed as a school,
it meets ali relevant nee,ds. The program is in session from September
to June. There is no summer session. Students are resnonsible for
their own trahspormtizm

TARGET POPULATION = - .

The Horizons Program has an average vearly enroliment of 130 stu-
dents ranging frony 15 to 19 years old attending grades 9 through 12.
The largest class serves 20 students, with remedial students receiving
extra attention. - :

The general ability level of the student.varies widely. The overall
population: split according to ability is as follows:

0% Gifted

10% Learning disabled

306 Low achiever -

10% Emotionally disturbed
40% Average ability g

107 N
s




Of the total school population, approximately 30% are involved o
with the juvenile system and are on probation for minor violations. In ’
most cases studerts come to Horizons with 1 or 2 years of traditional
school experience. Often this has been an unsuccessful endeavor,
leaving mapy students school-phobic. Students at Horizons are 90%
Caucasizqut, and come pnmanlv from suburban schools. .

g

i

. -
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CLASS PLACEMENT

Most students come to Horizons of their own volition. Howerer,
school officials. the courts, and social agencdies also refer young adult. .
. to the program. . T

In order to enroll at Horizons a student must have the perm:ssnon
of his or her base school principal or have been out of school for 1 -
semester. Prospective students must be between the ages of 16 and 19,
but 13-year-olds who have reached 10th grade level are also eligible.

After an application form has been completed, applicants are inter- -
viewed by one or more members of the admissions committee. For -
students over 16, (hxs is an information-sharing session. Indisiduals '
under 16 are screened 1o ensure program rompdnbxht) A letter or
phone call from the previous school counselor is ‘also required of .
applicants younger than’ I6. In centain cases, an Educational Planning . . -
and Placement Committee meeting will be held imohing parems, . p
counselors, and any other interested parties.

Students youngey ‘than 16 may be admitted upon specia’ request or
referral. A meeting with an admissions council will be requiréd. This
will consist of thé director, the prospective student, the student’s
guardmn and 2 pruspccme counsetor for that student. During that ]
" - -meeting the following topics will be discussed: -

¥ =

L A general overview of the Horizons Program, emphasizing the
philosophs of decision-making and student responsibility.
2. Reasons the student feels the Horizons Program would be a better

|

program for him or her. . . ' 2 a
3. A written lenter that the student is required o provitle from ?é l
her previous schaol counselor or fepresentative (e.g.. soval wérker, 1

|

|

|

|

!

|

{

|

geobdnon officer) stating why they felt the student would better .
nefit from the Horizons Program

» -

Following the meating, the student, the guatdian, the ditecaor, and
the counselor would evaluire the meeting and then feclings about the
student’s likelihood of success in the Horizons Program. The ditector |
and counselor may dedde o admit the student on a fweek ral .

o 19,? 08 | .




period monitoring the student's, atendance, success in classes, and
attitude toward the Horizons philosophy. if the admission is termi- __
nated, the student will be referred back to his or her previous sehmir
The school wrtally integrates all students régardiess of disability.
Basic skills’ classes are, mdmdu.xhzcd el 10 xtiiﬁ“/;emcdld? smdems to
“» avoid segregation. P
Once students enroll in Horizons, thiey are alloyed to remain until
: ths}gmplef/n of their requirements for hmdtm(mn. However, if a
student does not meet minimum performance standards, established
by contract, he or she may be referred to.a program better able wo fit ,
theindividual's needs. Students may return to their original schoolor
transfer to another program at any time.

£

PROGRAM RESOURCES

Honzons employs seven certified teachers, one administrator, one
classroom aide, a part-time social worker} one secretary, and oné jan-
_itar. Two of the staff have special education certification, and two are
certified as school counselors. The tcacher-studem ratic is approms
“mately 1to 20. . .
Experience has shown that the most essentia! utribute for progres-
sive_teachers is an abundance of energy and enthusism. Generally
this ty pe of indisidual finds the must success at Horizons. Teachers at
Horizons teceive o~ < ame salary as other teachers in the district and
«participate in the-local inion,
Horizons works closely with all the local souial .t;,uxucs that serve
“voung adults, A careen education person adis as i liison bemu:n the
business community and Hoxizons School.

PROGRAM CONTENT-

Philosophically, education at Hotizons 1s diteced at the des clopment
of the whole person. For that 1eason, the usc of dedision making shills
is seen as a crucial aspect of the learging expetience. We beliese that
those skills are best practiced thiough varions lesels of involvement,

Since schools are for students, student and parent mobement ate
sought i all areas of school operation. Those areas g hich students
.can exerdse control indude corricalum planmng, indyyidual guid-
ance, rareer cducation, and the gmumm, pracess of the Horzons
communiry.

Student imohement and decision-raking, a kes o the gipath of
po dtive selfconcepts, are supported man mtormal .llm(;xphflt that
18 nonthreatermng and success-onented. Horzons stines to thaietain

B
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that atmosphere by encouragmg comfortable and personal student-
teachier relutions. ]

The success of Hotizons, as a school and a comtnumin, depends not
only on the relationships between students and teachers but also on

.

the relationships students have with cach other. This aspect of Hori- O

zons cepends almost entitely on student output and imtame. 1tis in A

this area that students din measure their own growth as 1esponsible b
and sensitivé people, !

Courses at Horizons are designed to provide both basic and ad- s

vancdd academics as well as specal ennchment dasses. Mostulasses are
setup to be completed within 9 weeks. However, some counses such s
history and government meet for 1 full sewester. \
In order 10 provide students input o the cunculum, a wurse
brainstorming session & held eath 9 weeks. L he comse suggestions
- from thie session are placed on cards hung on the wall. where students '
may add possible ideas for dass content. \
Teachers then sign those ddass ends swhich fit o thea area of
experuse. Stutdents ma abo reat weachers to offer a dass of partic- .
ular interest to them. Students then pravegister for dasses they want. .
Classes with the most stisdent interest m a curriculum area are then
offered. In addinen o the dasses offered at Hovtzons, students may
~lso enroll m the Kent Skills Center, adult education dasses, and Jocal -

colleges’
o The course schedube 1s designed o provide flextbihtn and varien
i within a simple format Students spenid 5 hours & week in cach dass,
with addivonal dass-related projeats held during the speaiahy sec-

tons. Contact, Community Meeting, dubs  md individuahized coun-
seling are also scheduled during vanous e blodks,

= -

STUDENT MANAGEMENT

Students are mvohved 1o all aspeats of the school. mduding disaphine.
Afmatters of disciphne are handled through the Judiaal Board. The
P _Judidial Board has the authonts w hear caoses of students who violate

e

% sthool policy and to make appropriate recommendations to the diec- )
o1 Thediseaor has fina say in matters of disaphne. 1 a siudent feels -

[ that the Judiaad Board has made an unfar dedsion, he or she many :
| make an appeal o the director and the Goverming Board.,
‘ Members of the Judiial Board mddude three staff and four student

represeiiatives. The sindent members are eleaed at Communits

Meeting and senve Isemeseer terms The Judicial Board meets week-

h The Judical Board wembeis are governed m accordance with i
: by-laws. Severels disturbed mdiduals arc reterred to the appropiate
) agencies for additional support

- 3 - 1ig :
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PROGRAM EVALUATION

B
Stuclent pmmcss is determined by the dassigon izacher based on
attenclance. performance on tests and projects, and  participation,
These data me reponed o the comsclor via an evaluation sheet each
9 weeks. Students also evaluate thémsches.

At the end of ecach school vear students are asked ' evaluate the
program. The 1esnlts of the evalnation ha ¢ been overwhehninglhy
positive, induding a high fevel of student satistaction.

The coment suceess rate of stndents cutering the program is about
70%. This s quite remahable considering that all of tiwese stuglents
have had uegatise schoal expeticnces mthe past. The credht gained at
Hortzons counts toward a regulan high school diploma. granted
through the traditional progragm.

Horizons has been chosan as a local dewonst ation site for distiicts
wishing to establish similn progranis., In addition, sta’7 have been
insited to speak abom the snceess of the program at Michigan State
Universitv, Indiana Universinn, the Northean Lonsiana Boaid of Ld-
ucattion, #nd to educationai groups.

Major difficulties in the beginning of the progiam 1esulted from a
lack of adequate funding. Although this has not been wmpletely
remedied, adjnstmcms have bedn nmdf’

.

PROGRAM FUNDING

Hovizons is fanded entively tnough tao sonrcess st aid to schjools
and Section 18 funds @ statc grant for prograns seiving probated
vouth). Students ontside the school distiet are allowed iu.zmml with-
ont tition

Becanse of the crcative use of maciis and the nnted size of the
Hotzons phissical plant. the program genenally espends approar-
mate v 300016 5100 loss per child than the taditional program does.

f
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Kansas City Youth
Diversion Project

4th Floor, City Hall
. Kansas-City MO 64106
(816) 274-2681

Felicia Safir, Director
Elresa Clark, Role Development Specialist

*

In 1977 the Kansas City, Missouri, Department of Urban Affairs was
awarded a grant by the Department of jJustice, Law Enforcement
Assistance Administration, to impleme: t a demonstration program

that diverts and provides services to some youths who otherwise would ..

be processed thréugh the Juvenile Court. Kansas City competed with
over 200 cities across the country and was selected as one of 10 cities
to be funded as the national demonstration project.

The overall project management is the responsibility - f the Urban
Affairs Department of the city, This includes planning and coor-
dination of project activities, contract negotiation and monitoring,
operation of the information and tracking system, and program eval-
uation, The city has contracted with the Kansas City Police De-
partment for operation of a Youth Services component of the project.
The geographic area served borders Jackson County, Missouri,

e

TARGET POPULATION

Anaverage of 300 to 400 students a year are served. They range in age
from 10 to 16. Of these students, 60 to 70% have learning disabilities,
are underachieving academically, and read on a third grade level. The
typical student is Black, comes from a low to middle socioeconomic
level family, and has previously been em‘olled in, but not attending,
public school.
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In order to participate in the Youth Diversion Project (YDP), a
youth must meet the following criteria:

’
1. The youth must not be currently under 'he supervision of the

Juvenile Counrt.

2. The youth must not have been apprehended for a dangerous of-

fense such as homicide,

sault.

(-]

offense.

c»uz::.

If a youth'is dpprehended while under the jurisdiction of the Juve-
nile Court. he o1 she automaticaily is sent to the Court rather than to
YDP, since the purpose of YDP is to divert youth betore they have had

rape, robbery, or serious aggravated as-

any contact with the court sy.tenu.

- CLASS PLACEMENT

‘ouths brought to the Police Youth Services Unit for alleged dehn-
quent offenses will initally be processed as usual, with.some being
warned and rcleased. Normally, all retained youths are referred o the
Juvenile Court. Under the Youth Diversion Program, youths co
ered more problematic by the Police Department will be referred
directly to the Juvenile Court. The remaisiing youths will represent
the target population for this demonstraton project. These youths
will be assigned by a random procedure to one of four alternative

diversion systems:

1. Juvenile Court.

2. Police Youth Servides

3. Roles for Youth.

* 4, Release with no serv

A computer randomb dedides which compenent a patticular youtlf
will be assigned to, cither the 30-day Crists dntersention Program of
the Youth Seryices Unit or the long-term program of Roles for Youth.
Youihs apprehended for violent crimes surh as homicide, 1ape, rob-
bery. or dg;__,mx.ued assault serious enough to require hospitalization
of the victim are not consitdered’ for admitzane
and are sent directh to Juvenile Court 1f a vouth™®
Police Youth Services Untt. the

Aruitoxt provided by Eic:

ces,
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Unit,
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. The vouth must nol be a first offender charged with a minor

The youth must not be a status offender.

. Sufficient probable cause must exist for court action to be taken.
. First offenders apprehended for burlary, grand larceny. and auto
theft can be considered as target youth, and a parent or relative
must appear to receive custody of the youth.

» Youth Diverzion
andomized to the
caseworker must contact the vouth

!




within  hous of his o1 her apprehension. If a vouth is randomized
to the Rnles for Youth component, the vouth is contacted by a service
manager within 48 hours.

PROGRAM RESOURCES

The service manager, placed in a neighborhood agency to manage.
and provide services to youth, is the nucleus of the Roles for Youth
component of the Youth Diversion Program. Upon receiving referrals
from the intake officer, the service manager is responsibie for making
the initial home visit to explain the program objectives, solicit par-
ticipation, diagnosc the problems, and make recommendations for
treatment. After the parent has given consent for participation, a
service plan is developed to serve as a guideline for the service man-
ager to provide ongoing services to include, but rot be limited to,
education assistance, individual and family counseling, employment
placement, and recreational and social activities.®

PROGRAM CONTENT

v

The Kansas Citv Youth Diversian Project is a demonstration project
designed to compare alternative approaches to diserung youth from
the juvenile justice system. Operation of the program determines.

1. The relative impact of diversion versus trad’.ional juvenile justice
system processing on the social adjustment and delinquent behav-
ior of vouths. \

2. Whether the target population benefits mote from diversion with
intensive shovt-term services, diversion with the more extensive
services, or diversion without services. .

3. Whether each of these diversion aliernatives is more effective with
certain wwpes of vouths,

Program Components .

The Youth Diversion Project is a tesearch projeat that exploes alter-
nause methods for dealing with the problem of juvenile crime. In its
attempt 16 divert the vouthful offendgr away from the jusenile court
sisten, this volunteer program has two components, Roles for Youth,
with its service managets located m various community centers, and
the Police Youth Services Unit, with its sodial workers located in polite
headquarters.

115
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Police Youth Services Unit

The Police Youth Services Unit has developed an intake unit that
works on a 24-hour a day basis at the Police Dcpax tment Youth Unit.
itis the responsibility of the intake unit to assign a youth to one of the
diversion alternatives, make necessary arrangements’ for diversion,
and identify and make provision for any imimediate needs affecting
the youth’s wellrbemg The Police Youth Service component indudes
asocial service unitloc =d within the Police Deparunent that provides
intensive individual . . famil,; counseling services and makes ar-
rangements for referral to other community agencies for longer-term
services needed by the youth. The Police Youth Services Unit gener-
ally ;)rovi('ies assistance to each youth over a 4-week period.

Roles for Youth
The Roles for Youth component seeks to develop viable roles for
youth consisting of placement in employment, community service, or
. self- de\elopmem activities. Youths assigned to the Roles for Youth.
component receive a detailed assessment of problems (educational,
psychological, health), interests, and capabilities. Aumdmgly,anmdh
vidualized service plan for role placement and appropriate supportive
services is developed. Role placement is carried out through contiacts
with neighborhood agencies, which provide sersices at 10 locations.
Each youth is assigned to a service manager assodiated with one of the
following neighbothood centers. Guadalupe Center, Uiban Services
\ YMCA. 19th Street Boy's Club, Clymer Center. Della C. Lamb Center,
Northeast Owl Center. Minute Circle Friendh House, Linwood
YMCA. 43rd St. Boy's Club, Blue Hills Housing Corporation.

STUDENT MANAGEMENT

Avariety of services are prosided by the community agencies such as
tutoring, structured 1ecreational and cultural activities, career anare-
ness programs; emeigeacy assistance, individual, group, family, and.
or drug counseling, duayv-care fadilities, arts and crafts instruction. Big
Brothers, Buy Scouts. and the National Youth Program Utilizing
Minibikes.

YDP provides the following educational services. educational assess-
nent, assistance in placement in alternative schools. advoacy for high
quality and appropriate educational placement, tutoring in basic aca-
demic courses. General Education Development (G.E.D.) prepar ation,
and basic survival skills.

Iu the Roles for Youth component the dutauon of seivices varies
and is dependent upon many factors such as the individual youth's
progress, attitude. and youth's desire to make positive (hangu in hits

or her lifestvle. In the Police Youth Services Unit, which utlizes a crisis

Q o
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intervention model. a vouth can receive services from a minimum of

30 days to a maximum of 45 days. -
A randomly selected portion of the youths are immediately released
to their parents without receiving seivices. The experiences of these
youths are used for comparison with those receiving services.
Program design stipulates the necessity of not labeling YDP partici-
pants. To that end, it is necessary to involve non-YDP youths in all
program activities except subsidized employment. Non-YDP youths
receive tutoring, oppoitunity to participate in recreational and social
events, employment placement, assistance in the 1egular job market,
and youth advocacy. They are involved in the Roles for Youth Club
and the Youth Involvement Committee. All youths participatingin the
Police Youth Services Unitand the Roles for Youth volunteer for these
programs,

PROGRAM EVALUATION

\
Y

According to the statistics provided by a computericed information

system, 71.17% of YDP vouth have not 1ecidivated. compared to 28.9%
who have,

PROGRAM FUNDING

The Youth Diversion Program is funded by the Law Enfoicement
Assistance Administration. The Kansas Citv Youth Disersion Projea
is administered by the Urban Affairs Department of the city, with a
major subconuiact to the Kansas City Police Department Youth Ser-
vices Unit. In addition, contracts have been awarded 1o local youth-
serving agencies to provide counseling, supervision. and supportive
scivices te vouths participating in the project. Role placements are
suppotted by a Youth Stipend Fund. which can provide employment
stipends. Funds ate a’so avatlable from the Office of Juvenile Justice
and Delmquenay Progiams to provide alternative educational and
witoring services

iy




LIF E Center

6701 Fortuna Road, NW
Albuquerque NM 87105
(505) 831-6993

Gary Hocevar,
Director of Alternative Programs

The LIFE Center for Alternative Studies is an aliernauve school pro-

gram that is classified as a school housed within a larger (1,200 student -

body) compreheasive traditional high school, West Mesa High. The
director is in charge of all alternative programs at the school. Estab-
* lished in summer of 1978, the program is administered by the local
educational agency, which is Albuquerque Public Schools, North Area
Division, with direct administrative responsibility falling on the direc-

tor and indirect responsibility falling back on the larger main school

administration. The program is geographically located in the open
spaces of the West Mesa area of Albuquerque, yet it deals with what
could be considered inner-city problems. The population density is
over 60,000. The praogram was the first operationally funded alterna-
tive program of its type in the Albuquerque Public School System.
Being a pilot project, during its first year it was closely monitored.
After it prowd successful, thé nine other area high schools were
allotted positions in order to establish similar pregrams.

TARGET POPULATIONS:-.

There are 180 serviced positions in the LIFE Center covering students
in grades 9 through 12. During the school year, the center works with
approxima iy 250 students, many of whom transfer to other local,




alternatives or complete work at the main school. The average class

si

ze is held to 15, although because of the current waiting list of over

400 students, three classes have 20 to 22 students.

The ethmc, socioeconomic, and gender breakdown is as follaws:

82% Hispanic 25% Middle income
65% Low incomie 55% Male

45% Female 3% Black and Indian
15% Anglo 10% High income

The students are predom'nantly English-spé:ﬁcing. Most of the His-

panic children use Spanish. Four of the seven staff members speak
Spanish, although only one has an Hispanic surname.

Of the students enrolled, 10% have some type of learning disability.

About 25% are emotionally handicapped. LIFE Center does inter-
referral to the special education department located on the main
_campus. The students show an extremely wide range of academic
abilities: 10% are gifted, 30% are above average, 45% are aver: rage to
low average, and the remainder are low or borderline. At least 75%
are low achievers. Since the lower level of the program is a preventive

P

rogram, only 25% of the students are returning dropouts. All of the

students are potential dropouts, and 50% have some type of behavior

P

roblem. Most of the“students have received traditional education,

although some students were in special education. None of the stu-

T d

ents has been equuably, adequately, or justly served prior to en-

rollment in the alternative school. Most of the students’ families are hit

h

ard by inflation and live in what could be lposely termed a ghetto-

barrio suburban area. Over half of the students have in some way been
involved with the juvenile justice system. Of these, 25% are on proba-

tion and 10% are returning from some type of detention facility. The

~ remainder have been mildly exposed to the system through contact
with Albuquerque Police. Thiough contact with outside community
and state agencies, many of the students are properly placed and

- - -serviced for additional support help.

]

CLASS PLACEMENT

Students are recommended for consideration by themselves, parents,

- teachers, counselors, psychologists, administrators,. or community
agencies. Referrals reflect concerns in truancy, inappropriate class-
room behavior, suspension, negative dealings with the law, poor
grades, lack of motivation. and dropout poten:i-' Standardized test
scores do not determine eligibility, but they are looked at in the
process. ,

,120
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The referral is a closely monitored, step-by-step process, as follows:

T--The formisfiled.”

2. The student is prescreened by a school support team.
. 3. Thé student is recommended for an interview.
. The student is scheduled for an interviey by a panel.
. The student is interviewed.
. Discussion takes place after the interview. ‘
. The student’s cumulative folder is revlew& -
. A decision is made. i o
If accepted, the student and his or her parents are offered a
- - --placement; it must be a free choice. .
10. Ifrejected, the studentis referred back to the school support team

for other possibilities.

gooo\rc:m‘a

Currently 75% of the students are mainstreamed for at least one-third
of the school day. Next year only 20% will be mainstrezamed, due to a
change of philosophy.

Since most of the students are bilingual and bicultural, heavy em- -
phasis is placed op the community level of cultural awareness. This is B
done because the traditional school has been derelict in that area.

Any student, regardless of race, creed, ethnic background, or fi-
nancial ability, may participate. Only students legally registered for
grade levels 9 through 12 may pamapate. Students may stay as long
as they, the staff, and their parents feel it is beneficial for them. A
student may re-enter the regular school at will er on recommendation.
LIFE Center also assistsein posi-graduate placement.

¥

i

PROGRAM RESOURCES

Professional support is received from outside community agencies.
The local traditional school offers counseling support.

LIFE Center hassix certified teachers, using the team core planning .
and teaching method. The teachers are hired as counselor-teachers.
The student-teacher ratio is 15 to 1. One full-time director is assigned
to the program. Part-time secretarial and janitorial support are con-
tracted for. Teacher candidates are interviewed at least three times.
Traits or assets desired are empathy, humor, flexibility, adaptability, ,
caring, warmth, uniqueness, professionalism, energy, dedication, de-

ST sire, and training. One teacher is certified in special education. Salary -
. is the samé a5 for regghar teachers. Staff de.clopment takes place

- internally and within the district area. The main school's support staff - .-
D& are utilized®in all areas except administration, - . -
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"An extremely open and cooperative reiauonshxp exists with most of
Albuquerque’s gutsxde community and resource agencies. The direc-
tor of LIFE Center is the liaison'to these groups. LIFE Center has the
most active parent advisory council in the state of New Mexico. It is not
aPTA; itis an advisory and in some areas a governing board. The 200
parents meet regularly at monthly sessions. They guide, advise, and
direct eftorts at the Center. They are politically active and conswzute

_the strongest outside support agency.

PROGRAM CONTENT

Alternative educational programs at LIFE Center are designed to

provide small, highly individualized, extremely relaxed, yet controlled
environments that offer course work in the following m'{:as:

Careers and Work Study ~ Reading
U.S. History English
Civics Social Studies
- LIFE Skills . World Concepts
Language Arts

*

Experiential learning and wilderness exposure are emphasized. Tx-
tensive counseling is employed. The program allows parents, students,
and teachers to jointly decide and plan out each child’s curriculum,
goals, and objectives. It also allows parents and children optional
choices in educational mades. It offers major options and experiences
through field trips and through involvement “uh parents and the
larger community.

The entire curriculum is based on the alternative schools philos-
ophy. Itis an optional public school program in direct contrast to the
local traditional school. The students all are. offered individualized
education programs in the alternative philosophy. The individualized
educational component is self-directed. Paient, child, and staff are
involved in it, but the final decision is left to the student on a conuac-
tual basis. The students are expecied to fulfill the competencies set
forth by the State Department of Education, Santa Fe.

Individualized instruction and small group prujects coupled with
‘heavy doses of affective education are most successful. Staff utilizes
the school-without-walls concept and the community-at-large in the
educational process. The alternative school philosophy believes
strongly in the process of education. Product is not emphasized. Teach-
ers adapt their teaching styles to the students’ needs and syyles.

The student is in the alternative school for 2 hours minimum, then
attends regular integrated classes. A returning dropout may earn
makeup course credit prmxded he or she qualifies. Close contact is

’ 11y 122 .
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maintained with the child’s regular teachers. The program operates
from 8:00 a.m. until 12:20 p.n., 'with opuonal mini-courses in careers/
“work study offered in the aftenmon Field trips are held every Friday.
The school arranges for use of ¢ the school van and ity transportation.

!
-
H

.
STUDENT MANAGEME T

&

The Center tries to engage ir pusui’\e dgﬁc:plme. Behavior mod-
ification and attendance award systems are used. Serious converns are
dealt with by 1eacher-s-counsclor, group counseling.” peer counsel-
ing, and a student rcvxc“ hoayd coupled with a student aduson
board.

Every Wednesday is designated ag RAP Day. Massive doses of coun-
seling and affective approaches are specifically tied to this day. Stu-
dents are actively involved in many decisions in  the problem areas and
have used the petition system J; express their concerns. A well-bal-
anced and effective crisis intervention network is <losely coordinated
with thé schoa} nurse and xhree outside agengies, Each student re-
ceives an 1.D, card indicating h;é or her placemen: in the Center with
all of the staff members' phone numbers listed on it. The program is
noted for its flexibility. - :

PROGRAM EVALUATION

All students are given pre- and postnsentories that are LIFE Center
staff-designed instruments in all of the core areas of the curriculum.
Students are monitored on a daily basis and esaluated aythe option of
the student and teacherona neckh basis. Mandated evaluations occur ||
every third week.

The teachers determine their own grading policy and procedmes.
but they are required to follow the general alternative school philos-
ophy on grading cstablished at the beginning of each year.

State-endorsed credit 15 g anted for courses completed. Smdems
fulfill the regular requirements for graduation. Promotion is never’
denied. However, LIFE Center resenves the right to withhold credit or
remote a student who chicoses 1o fail. LIFE Center does not flunk a
student, At the end of each year a 9-month study induding grade and
discipline/auendance results is released. -

Detatled documents and self-evaluvations exist {mdudmg outside
local education agency evaluation} of the program’s strong and weak
arcas. The dedication of the staff, the support of the community
(parents), andithe support from the Indiana University Alternative
Schools Program have all arded in the students’ successes. LIFE Center
has a Jow-—almost nil—dropout rate, and a igh dasly attendance rate.
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Staff are encouraged by the increasingly positive attitude of the stu-

= dents and their effort toward academic progress.

= . Amgjor pitfall to the overall success of the LIFE Center s the lack
of legislative and district support, and its position as a very successful
. small school within a faihing comprehensive traditional school.

If it were to be done over, the only suggested change would be 10
make it a satellite school anay from the parent agency after the first
i year of successful operation.

PROGRAM FUNDING

The onh funding received is operational funding suppuri from the
Albuquerque Public School System, appmpnatui by the New Mexwwo
Suaie legislature on a yearly basts,
. Per prnil cost at the main school (West Mesa High;j for 1979-1980
was $1.440. Per pupil expenditure at the alternauve school (LIFE
Center) for 1979-1980 was $1.460. In 1 year alone, the alternative
“program spved the schoul district $234,000 in otherwise Jost revenue
due 1o the simple fact that the studenis were kept in school. That feat
had not been accomplished previously i the main school’s 10-vear
history.,

- *




Alternative Program :

State College Area School Distrct
721 N, Atherton 3treel
State College PA 16801
(814} 237-4357

Richard Lear, Program Diector

The program was estabifished i 1974 Administered by the State

College Area School District as part of its programmatic offerings, the

Alternative Program uses onh local funding for its operanon. The
geographic area served is the 150 square miles that wasutute the

school district. Largely rural, the distnict also serves the community of

State Co!iege, Pennsylvania, with its vear round population of 30, 000

and its Pennssinma State Unnersity populaton of an additionai
30,000

TARGET POPULATION

Students presently enrolled m the program number 130 Thar ages
range from 13 w L& The Suate College areads predemnants Whate =
and middle dass. Most mineny students—and there are very few -
are children of Penn Swate faculty, staff, and graduate students

The Alternative Program is open to any student in grades 9 thruugh
12 tn the district who wishes o entoll and who has parental permission
to do so. The students cover the spectrum from borderline speaal
education students 1o highly gified, from Natonal Ment scholars to
dropouts. The percentage of students involved i the juvenile justies
system is approximatel the same as the peraentage n the conven-
tional school

§ o .
[

s
o
&




CLAS3 PLACEMENT

. Anopen admissions policy exists. Students 2re neither screentd nor
# referred. There are no spedal dasses for handica pgd, bilingual, o1
: multicultural students, so those who chivose o enr:%?%& the Alternatne :
Program are completely integrated. : =
Students may remain in the Alternative Program unul they meet the g
usual graduation requirements and other minimum responsibiliues,
Students may take classes and participate in sports and activities at the
conventional high school while they are enrolled in the Alternative -
5 nd may return to the high scheol at any ume. The staff
provide the usual high school counseling serviugs. but no spedific
—  placement service

PROGRAM RESGURCES

* i

~ i
The staffing cansists of ane administrator, one counselor, and one
secretary. The number of teaching positions varies, dependupd on -
énrollment Current staffed at a 17 15 1 student-teacher ratio, there

are 8.7 staff pos.ions, used as follows. 7.5 in teaching areas, I commu-

nity resources coordinator, and 1 part-time detical aide.

The professional staff members are certified in the state of Pennsy)-
sania and are selected by a student-parent-saff commiuee. Once
hired, staff members are placed on die district’s salary schedale a.d
are subject to all policies and procedures of the district. Penn State
resources are occasionally used as part of the staff developmen, al-
though no formal arrangement with thénf has been made,

Likewise, few formal arrangements with other agencies exnt, al__
though regular contact ocours with agencies and businesses in the
community. Mam of the studens engage in community senice
projects or career internships. These resousces are considered partof
the tot program for students A coordinator of communits resouries
crondinates most of this work. However. individual sTaff members.
who serve as advisors to stadents. may have regular contact with couns
seling or other supportine sogy ices available 1o students.

The design of the Alternative Program is based on 13 zoals desel-
aped when the program was indiated in 197 1. While the emphasis on
rertain guals mas van fran sear to veas at buth 2 program-wide and
an indwidual level, the geals themselves remain anchanged.

=

1 The Alternune Program will provide and encontage opporti-
naties for students (o esiablish thewr vwn goals and o accept indr- . ;
vidual responsibiiy for the design and condua of ther own

¢ learaing program  +

A ruiToxt provided by ERIC
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The Alternative Program will otfer 4 range of courses from which
students may elect a program specificalls designed to meet theiy
own needs, interests, abilities, and learnmg styles.

The Alternative Program will meet the cutriculum regalations
established by the Department of Education.

The Aleraative Program will make certain that students ate com-
petent in the survival skills.

The Alternative Program sill be based in one of the school district
buildings but will consider the whole community as a learning
laboratory by niaking use of both public and private fadilities.
The Altcrnative Program will employ a differentiated staff and in
addition will utilize the talents of members of the whole commu-
nity on a contract or volunteer basis.

The Alternative Program sill operate at optimum economic effi-
dency by meeting the defined edudati. aal needs currenty not
being met through a il use of community resources and district
resources and fadilities, and by offéxing a4 program with broader-
based alternatives. )

.

g P . . *
_The Aliernative Program will provide all students with equal op-

portunities to learn what they need tollearn, when they need w0
learn it, in an environment that is congenual to learning.

The Alternatne Program willfimohe stude s i the determina-
tion of school policies. procedures, and governance. .
The Alternatine Program will allow students o meet the stae-
mandated  aticidance requirements thicugh a flexible time
schedule that can be arranged o meet the educational, rere-
ational, and emplosmen needs and d(sirtanf the Tidividual stu-
dent. . . fm

. The Alternaine Progidm will pnmth a guidance program using
pm!ewun.ﬂ counselors, teacherst ol members of the commumis
o hielp students with then educatioudl programs, personal goals,
and prersonal matters. :

The Alternative Program will provde for the ;mmuy on of

“cach student i o three-phase career education module.

The Alternatine Progann will mvohe even student msome form
of community sersjees.

PROGRAM CONTENT

Typicalls, students eatn most of thea sredis throngh dasses at the
Ahernaine Prowram Clisses meet tvwo to thice times o week. and ae
frequenthy discussion o1 sennnatsnde dasses rather than- lectare
cdasses, Students may abo learn thiough dasses at the comvennunal
high sdronl or Pene Sttt by mdependent contact In correspon-
dence, or daough career mrernshups of community seivive.




“The program operates largely on a traditional school day, though
students are free to come and go as they wish so long as they attend
classes and meetings and otherwise meet their responsibilities. The
one or two evening courses offered are imvariably popular with stu-
dents. Students may use regular school bus transportation, local buses,
or their own means of transportation.

&

Other than describing appropriate behavior w students, there is an
infrequent need to be concerned with behavior managenient. When
- prabiems arise, the foflowing scquential steps are implemented.

. STUDENT MANAGEMENT
F 2

1. The teacher involved talks with the student. .

2 _The student’s advisor talks with the student. - -
3. The-diector talks with the student. (This step is often omitted.)
~4 A counseling team meeting is held. (A counseling team consists of

the student, his or her parents, and the staff advisor.) Addiuonal
- staff, especially the counselor, participate as necded.

In general. a problem-solving father than a punitive approach is taken
- and the student is imohed in the development of a resolution to any
: problem,

The responsibiliucs listed here are viewed by the Alternative Pro-
gram as minimal responsibilities for all students. Envollment in the
pr- gri m is considered an explicit agreenient on the past of the stu-
dent to accept these responsibilities. The student is expected to.

I Come prepared to participate in counseling team meetings. (1Ths
means the student will have 1ead the catalog and any other perti-
nent material and will have some-idea of what the student would
like to learn and how he or she would dike to fearn it It also means

« that the student has examined some alternative modes of learn-
ing—using the communits. seminars, independent contracts, o

- the Free University, for example.)
- Make and keep counseling appomtments
- Attend dlass regulmls. ’

1. Auend clump meetings.

5 Maintain some sort of sodal respomsibifin wward mamtenance
: and/or growth of the Aliernative Program,

6. Abide by policies and procedures developed for the of -ration ansd

maintenance of the Alternative Program. )

Ateach counseling team meeting, the ten will teview the degree to
which the student is meeting his or her responsibilities. A student not
meeting one or more of these yesponsibilities will be gnven one evde to
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change his or her behavior so that all  _sponsibilities are met. Except
in extenuating drcumstances, students not meeting their iespunsibili-
ties will not be permitted 1o remain in the program.

L4 »

PROGRAM EVALUATION

Students have the option of receiving comentional leteer grades, pasy’
fail,'or written evaluation, and they ea:n uedit toward graduation as
in the conventional school. No furmal assessment of (hc program has
been made since the program’s third year, although feedback is regu-
larly sought and received from studems and parents. Major fadors in
the program’s success have been carefi! planning, considerable auton.
omy, stong central office and Buard support, a capable and dedicated
staff, the involvement and suppos. i parents, and the energy and
cooperation of the students.

- PROGRAM FUNDING -

The State College Area School Districi recened a $13.000 grant from .

the Pennsybania Depariment of Edueation for a feasibility study.
Other than that money. the progran. is completels locally funded.
One of the constraits is that the program has vperated ator below the
per pupil costs of the ulixu secondary butldings during the past 6
vears. N

Since the Alternative Program is a publi school, there 1s no addi-
tional cost to students. Some uptions for whuh credits granted Penn
State dasses, for mstance)y mav carry o charge, if so, thes cost 1y as-
sumed by the student and his or her Ginuly




William Smith
High School T

7 10000 East 13th Avenue -
T Awrora (O 80010 .
i (303) 3414611 . .

: Rolla R. Rissler, Princiral

)

3 . .

Alter considerable studs by an Aurora commitiee wnsnting of stu-
i dents, parents, communits yuembens, and school admimstrators. it was
recommended that an alternatise program be deseluped o senve’stu
dents who were alienated by comventional high schools and were m
danger of dropping out of formal schuoling. ()ngm.mp named Auro- ]
1a Sireet Academy., the school openedimn 1972 with a staff of three -
- adulis and approximateh 35 students. In o few vears, the emoilment .
chmbed 1o 100 with a swif of four wachers and three aides. In 18975
the school was renamed William Smuth High Sthool, relocated to a
Larger building, and enrollment e xtended to 200 students with eight
teachiers and five aides
Wilhare Smith 1 an autonomous school of record of the Aurora
. Public Schools In 1973 1t became one of the first Opuonal $chools 1 .
be atcredned by the North Central Assouauon. The school serves
students 1 grades 9 through 12 who have been recommended by any
ol the thiee conventional high schools within the district, However,
enrolliment 1< open to gy studend whoe desires o expenence a differ-
ent tpe of schooling Graduation rer srements are essentialhy the
same as for other ngh «hooly within the distnic .
[he school s howsed ina SUacar-old school hulding {ungumh :
Aurora Hhigh Schooly, compiete wath an oudoor acivin field, gvm,
and parking lot. The building contans seven endosed dassreoms. 4
large open area contaming 4 medis center, and b dassioom areas.
Fach of the sevan dlassrooms s g center for s particular subjedt drea
131
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discipline (science, art, English, etc.). Smaller 1ooms are provided for
s counseling and administration,

: Transportation 1o and from the school site i1s the responsibility of
" the students. .

- TARGET POPULATION

Enrollaent is limited to 200 students at any given time. Enrolliment s
voluntary. As a general rule, students classibied as in need of special
education are not admitted and are referred to programs designed for
that purpose. However, if in the opinion of parents and/or other
agencies, the school can successfully provide assistance to such a young
person, the student is accepted. Approximatch 10% of the students
enrolled were formerly dassified as in need of special education.

The ethnic ratio is comparable to that found in other Aurora
schools, with Asian, Spanish, Black, and White. Approximatel 32%
are female and 48% male. ‘ . - -

All students have compieted the cighth grade and have attempted
convenuonal high school programs. The majority of students come
from suburban, middle class familics and have been identified as
po.ential dropouts or dropouts. Students attending the school have
- beer idemtified as having one or more of the following charactenstics.
Imability to function satisfactorily in a comentional dassroom.
Sufficient potential to benefit from the school’s program.
Academic skill development below ability .

Gcneé; recognition as an underachiever.

Failure to establish goals regarding their educational end occupa-

tional future. .

A pattern of behavior problems.

Excessive absenteensm and tardiness i conventional schools

A lack of motivation. direction, and drive.

Poor self-esteem. »

-2 stressful famuby siuaton that appears 1o have a detrnimental
effect. -

11, A one-parent or no-parent famih.

12. Hostility toward adulis and authoriny figures.

13. Some difficulty with the law and community agenaes

M. Lack of imolvement i any comvennonal school aciiviues

-

»

-
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CLASS PLACEMENT

Enrollment in Willuun Santh s upen o ans studentosrrenths enrolied
in grades 9 through 12 or am student who was presvioush enrolled in
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a high school, provided that he or she is under 21 years of age and
restdes within the boundaries of school district 28-J. For those w ho are
presently enrolled in an Aurora high school, itis necessary to obtain
the recommendation of the building principal. The school is volun-
. However, refeirals may be made by parents, courts, psycholo-
gists, and other schools. Previous achievement, test scores, and past
behaviors are not important items for entrance. What is important is
the desire by the applicant to be part of William Smith High School.
. Students may remain in the school until graduation if they demon-
strate academic progress and abide by the Enrollment Agreement (sce
Figure 6). Students may transfer to other schools at any time. Credit
carned at William Smith 1s transferable to any oshér high school.

Students are placed 1 dasses that fit their previous achievements,
abnlities, and mnterests. Classes are notsegregated by age or class stand-
ing. Esern ctfort o made w assist students to make choices among
classes which will result insuceess and permit progress toward meeting
graduaton requirements. H mtial placement is not conwibuting to-
ward personai progress, the student s coumeled into other classes.
Exaluanon s made by the student and teacher. ]

Al teachers act as coumselors. The overall counseling program is -
under the dinecnon of & fully certified < sanselor. A special dlass,
Semor Exat, focuses upon tie formatior and development of immedi-
ate futute goals and directions i both the world of work and con-
vnued education tor all graduating semors

PROGRAM RESOURCES

I he school statt consists ot cght certified teachers, one or tvo grad-
uate ntcrns, e mstuctional wdes, a part-ume nurse, a full-ume
secretany, aml a pnnapal. The prinapal teaches dasses and acts as a
ttor m areas of spedal mterest, e.g.. computer sciepee, advanced
math, o1 scenee Through a ditferentiated swaffing arrangement, the,
adult=student 1atio vanes betseen 10 and 15 students per aduh

When sacanieies i staff postiens occur, selection of the new mem-
ber s by o commttee consisting of students, parents, and swaff mem-
bers. Selection v based upon ceruficauon ares. mierest i voung
adults, and skills vwside of the teachmg area outdoor education,
speaial mterest areas, ete } Speatal education endorsement is not re-
quired Salany s wdentcal w that for comentional statf members with
the same educanonal bachground and experience.

[ he school draws upon the total 1esounces of the school dstnictand
the commumty 1 buth personnel and material categones. A full com
plement of matenals and audovisual equipment s available on site
When speaal equipment is feressary, b e obtined from another

vs hool or the distro mediacentes The communits as acdassroom and

.
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William Smith High Schoo}
Enroliment Agreement

Name ‘e Datc - Quarter

-

Address . Phone Number

) School attended last

Total number of credits earned Classification

Conditions of Enrollment

- Your errollment at William Smith is voluntary—you are free to transfer out of the school at any time. After you have been envolled
in the school, you are free to change your schedule, with the teachers' approval, when you feel such a change 1s to your best interest.
You must demonstrate personal progress to remain at William Smith. Progress is demonstrated by earning points in each subject
- area you are enrolled in and by your attendance in classes. All new students must earn 15 points in each class by the mid-point of
the quarter. You are required to earn 30 points in each class for which you ar@ﬂmﬂcd or not miss more than eight class sessions -
per clasi"per quarter, . ) = .
 Youare expected to exhibit socially accepiable behavior at all times. Vundalism, thievery, or threats 10 others can result in your
- dismissal from school. Fighting or any act of violence will result in your being immediately dropped from school, -
You are niot to be on any othier school grounds or within any school building of the Aurora School District unless on legiumate
- business and with that principal's parmission, ’

ERIC - 1oy
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The use of possession of diugs of any 1ype in or within a two block radius of the school will not be wlerated by students or staff
If you are with someone who violates this agreement, you are considered equally guilty.
* =

Failure 10 abide by the above cundiuons will resultin removal from the school enrollment. 1f you are dropped frum the enrolimem
for violanion of the condituns, sou may request an audience with an Appeal Board to explain your actionis. The results of the Appea!
Board will be final. If you are not temstated as a student. yuu will not visit of reman on the William Smith grounds or within the

building.
! have read, understand, and agree to abide by the Conditions of Enrollment as stated above. .

Signature— Staff witneis ]

e T ey . e o e e bt o e ———— e R [T e N .
SCHEDULE - -

Period 1 " Independent Study Teacher .

Period 2 Project Tulle: -

Period 3 i - Independent Study: Teacher

Period 4 Project Title: = - . . %

Period 5 Vo-Tech: Teacher e

Work hours: .. Class: . .

Location: .
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- area development follows the same basic pattern: cognitive o process,

 resulting insome product. The produict inay be an individual or group

" On the average, 32 different courses of sméy within the areas of

tommunity resources are utilized within each of the courses of siudy.
Experiential and outdoor education are an integral part of the overall
school program. ‘

- 3

PROGRAM CONTENT )

General School Godls - o

The goals of the William Smith High School program are as follows:

1. To provide an atmosphere conducive to the development of a posi-
tive self-concept and a feeling of self-vorth. . .
2. To provide wclimate that reduces the feeling of student alienation
toward school. > -~ : -5
3.7To provide a school organization that encourages social respon-
sibility, . )
‘4. To provide assistance and encouragement to students Ghoareen- -
“tering the world of work, -, .
5. To-develop a pasitive interaction between students and adults, -
6. To improve basic academic skills in studens.
7. To provide a means for students 1o obtain a high school diploma.

8. Te develop an attitude that will encourage learniog as a lifelong
process. :

= s

English, science, math, and social studies are offered each 9 aveeks.
Additionally, one class is offered in coed sports and three classes
_ related to the work-study program are presented. All courses of study
are developed by individual staff members in agreement with the
needs of the students at that dme. Tr all cases, the individual subject

LY

outcome; it may be short- or long-term; it may be developed on groff
the school grounds. An affective component is always part of each
course of study, but is not considered a separate, isolated nart of the
curriculum, - .

There is not one instructional method universally employed. Staff
members attempt 1o match their teaching methods 10 the learning
styles of the students, Aithough no one methed has proved out-, -
standing with all students, activity and experiential methods have
proved to be far superior 1o read-about/listen progranis.

The student school day is from 8:00 a.m. to 12;30 p.m. for 180 days
a year. Students are encouraged o attend the local vocational-tech-
nical center (part of the Aurora Public Schools), engage 1 work ex- B

1
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periences, ut be invohed i indinidual study projeas in the after-
noons.

Achievement, hence progress, Is measured n terms of points
earned. Typical letter grading systems are not used. When 30 points
are earned and competency m the course conten. is demonstrated,
one-fourth of a creditis awarded. Once a pont is earned in a spedific

‘area, it isnever lost, regardless of time. Itis accumulated with points

in the same class until a ttal of 30 are earned. Thus learning is not
confined to a given ume. and failure is reduced.

PR

STUDENT MANAGEMENT

The practices of democratic prinaples, student governance. dand
shared deuson-making are the foundation of the school. All rules and
policies pertaining to school operation and governance are derived
from the students, parents, and teachers. When problem situations
arise, either schoul or individual, the situations are solved by a joiat
effort. The following orgamzanonal structur sHustrates the degrfe of
student decisign-making employed 1 the school: .«

L. Famly Groups. Each family group consists of onie or more e saff

members and 20 to 25 students. A basic caring and sharing unit, it
1s the site of problem-sobang and dedson-making. The group stays
together {Or the enure tenure in the scheol until graduaiion

. New Student Intervien Commullee, All students desiring enrollment
must interiten with a committee of wo students and one staff
member. The committee may rejert the applicauon if they have
sutficient reasons. )

~ Appeal Buard. The appeal board consists of three students and two
ssaff members. Each student signs an enroliment agfeement cach
9 wecks. Amy violation of the agreement results in the student’s
being dropped from enrollment. Howeser, the dropped student
has the night to an appeal board for immediate re-entrance. The
board 15 the only wvenue of reinstatetent and s decision is final.

- Parents” Advsory Commtlee. Parents and students resien the polides,
operation, acuvities, and direcuon of the school. '
Student Senate. The student senate consists of ong representative

_ from each famuls group It prescnts ssugs to the entire school
population when necessary.

- Duaplme Warming Sptem Any student or staff member may issue a
disaphine warning to any other student or staff member who dem-
onstrates unw holesome behavior Three warmings necessiaie a re-

+ view board appearance.

7. Review Board. The review board consists of all members of the staff
It meets to handle speaal student problems.
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When problems of a very severe nature are detected and cannot be
handled by the in-house counselor. outside agendes are recom-

mended.

PROGRAM EEVALUAT;ON ’

Student progress is indicated by the number of Jass ponts and exira
credit pmnis carned. A point is carned by completng an assignment
or atuvity satisfactorily. This determination s made by the speafic
teacher. When a student accumulates 30 points (this value 15 deter-
mined by the defintion of 2 Camnegie Unit) and demonatrates com-
: petency in the area studied, one-fourth credit is o arded. There s ne
time limit on the time to accumulate the 30 points, Highly motsated
" studenis an earn points a5 rapidly as their ability permits. Thus, o
student can earn as much credit as he or ske desires, Likewise, slower
students are not discouraged by having a fixed time to complete a
gwen SBbjEﬁ or aciivity. By not using a lener grading system, com-
petmcn is reduced and is rcplaced with a cooperative atnude, Credst
" earned in William Smith is transferable to other hxgh schoals.
~ “External evaluations are conducted through parenis’ questionnaires
and conferences with parents and students. Research studies concern:
ing school clitnate, matching student learning styles with staff teaching
styles, and overall effectiveness of the school have been carried out by
~ docoral candidates from various universities.
 The success of the school 15 due to the nonfailure aspea of the
program, smdem buy in. and the highly personalized njture of the
school. -

The major obstade to the deselopment of ine school has been the
difficulty new students have i in lrarning how 1o funcuon in an envrely
different school environment. This has been overcome by the forma-
tion of the family concept and the adopton of an “unclass,” which
focuses upon unlearning what (onventional practives have dictated.
Other factors that have contributed 1o the school’s success are. (a) 2
well-defined curriculum, (b) commitment to the philusophy and goals
by the entire staff. {¢) the deselopment of open communication and
trust by ail assocated with the school, and (d) strong support from the
Board of Educauon. .

PROGRAM FUNDING

The school is totally funded from local school bourd monies, using the
same per pupil allotment as other hagh scheols. On weasion, Tide IV
funds have beerzapplied for and granted for speaal purposes (in-
creased media materials). The work study program i 50% funded by
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the state (the satne a5 other high scheols i the dtien There s e
et to the student—other than paper aod penab—to stiend the
school Attendance ot speaal aciaues for which dudenits must pas

some part of the watsf expenses uals tnps, sk tnps, ©tc ) 1s opuonal

The cnt 1o the distria for oprratuon of the shool o shahbtl Jess than
that required for the same number of students i 4 comventional lngh
school. This s due, in part. to the Lick of support personnet sweruni
guards vamportation to and from school, et s and the nonexistence
of 4 s garate extracurnalsr program




Partners 5chool

1240 W. Bayaud .
Denyer CO 50223 -
. . (303 777-7000

1Y

Suzarne Thomgson, Dyrector -

The scthool was started ir. 1976 through private mosues and the sup-
port'of the Denver Public School System. In 14978, the schodd was ENET

- a federal grars through ACTION in Washmgten, I w0 t}ps‘:ra;z El
Senice Ledaning component of the curfculum Due 1 federal us
the ACTION funding was withdrawn m the spnng of 1979 At the
present ume, the school is operating thruugh Partnen priaie foun
dauen grants and the Denver Puble S hool Ssvem. Parners Schood
services are avatable to any gualifisd studentn the Gt of Degeer, but
the populatiem 5 concentrated prmank m the nner an

TARGET -@?{fi ATION

From Septemberof i?:?ii’::m:gh M fi,ﬁ‘,a T8 udenn
inthe Farmers School program T*z{ 22e rangr = 13 & 16 The
average dass sze was 40 swadenss, s vear brrase of 4 :
7 Bas been reduced to 23 The class o 65% (huano 25 Indun, and

4% Black, with the remacder bemg Angle 11z stderss have been
nomatienders. have had spvere dmw;,{ e ie ohdrres. ard APLITE

mately 93% have boen wvvolved with the Jaemle justac vnem Mom -

& fgiﬂs}zﬁ are of the kst socorconoms lesel 04 Ine m prizea
areas of the on *




CLASS PLACEMENT

The studenss are most ofien referved to Partner  hoo! tho e
courts, probaton. shool rounse. 15 el workers. and pesvchol
oty The por ntsand vudents theinsehes dso muae referrals o the
school After the ahool seceives the referral and prescreening has
been campleted. the sto.dent and pareat cdme in Tor an intersiews with
thc directar of the «hoal and one of the counselors of Partners
Oae-to-One ?mg*am The students are sdssrmed about the requirs.

ments for admuttance o the schoal At ths time, the students must
wenufy therr needs and problens that have kept them From suce
cerding w the community and school They nrst prove o desire
change and commut to speadic steps for changing vnm,u'p{dh}? beha -
s [f the students appear to i}ﬂ good candiddates fur the progrm.
thes are sdmitted and placed on 3 5-de prnbasmn,h » peniod. If ther
attendance. attude. and partapaticn meet the dussroom antena,
thet are, shter the 3-day pernod, oifically enrolled at Pantners

At the end of cach semester, cudent progress o reviewed tor fur

they programming and plsCement H the students air thought 1o by

-fapable. they mav 2o on either to the regular pubn. high schpol, an

alterraine high s hool o sn(a:mn““ s hool, of o onenseling fnr cm-

plenment

PROGRAM RESOURCES

- Bariners School bas one directen and three fulitone teachers Fhe

Program s abo aalted professidnalyolunteet or sudents who are

working on thesr master's or dactorate degrees. ©he teachens have
been chowen povnanh broause of ther abiliny 1 work wih in-troubee
vouth because they are ex -lfent role medels, and bewause of then
alabity o cope i the lassreom Iwoof the teache t~are e the Dimft
Publy School pas el snd are coridied teachers The other teadder is
emplinrd by Partnrrs and the director oo curreonth on the Denver
Publie School par L

Bartners W hool o shirrcths bnked HoshieHamer High s faohies

and aocreditation Rishelis o ncaehs rogular Denses pubbc junaor gt

s hsol f‘sﬂﬂt‘f“ﬁ«mdzn oMty swraces pa walarly for 3efe.
?ﬁ_};*i,x; ﬁﬂn HiZ7idgrinent chavses

There ooan dppontunits for students to speadg 4 0s 3 dass n g
aprjoor education program at the Portn€s Bameh The ranch s bis
(4;(& i the mountans on A0 3¢ A cutnoulum of ensironmentad
alatesnn | and vl edocation s desgned 1o g the qudent 4 ke
exprricncs e foeming Thes expeoentod featting o rhirecds related m
and artegrated st thar urbab sctting spon returmng o the o ©

e
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Video tapes are wed m the dassreom 1o evaluate dassre om behan-
1wr for social role-phns and teaching methods

Berause Partners Scheeol v part of the Denser brandh of Partiers .
Inc ., it recenes the help and suppor. of the Parners aaff. Dcmfr ..
Partners matches adult sélunteers and 1 trouble youth on ¢ one-to-
one basts, and Partners School recenes many referrals from the coure :
seling staff of Denver Partners, Each student in the school is abso | .
matched with an adultvolunteer who ads as both friead and advocate

For the last 2 veai .. the school has p.iri'upat‘*?} inthe ommumity on ]
s volumany bass m senvce orgumizations, day Gare conters, handi- o
capped centers, and nuw; sing hotves. The students werk atther place- - <
ment £ davs 4 week, ad part of thesr anrnicatum s designed 10 meet :
the needs of their senice work. Thes have adult scaper pors at then

. « -

placements and recene credu for then work —

PROGRAM CONTENT

The setnung for the dasstoom work g combiation of 4 lurge rea

used for group activuues and woveral staller areas used for imdnadu- -
ahzed study  The school opergtes 5 davs o week from 830 51m 1o
12 30 pm Partnets operates on the same yearhs schedule as the Tren-

ser Public School System.

The students use the public transportaton ssstem 1o get to and
from school every day They are gnen the tokens necessats o use the
Irsnsporlation ssstem Fhe students are abo tehen by van for lundh at )

Rishel Jumor High School every das * ’

The major goals of the program a1 Parmers are as follows
1 Students will displasy uprovement i thar cogaatine Shalhk
2 Students s acquinte more posatae stgtudes sbout themaches and
othes
3 Students wall oshdnt vuprowomontm theu adaptae sorh shills, tha
- . students sonl fearn to adiest therr behavaer and prreeptn s to the
commonhy acepted stapdards of the sorbl of work e g pune-
tualiny respect for authonn sk romplenon:
$ Students will exhibe o o roducion o the madonae o deviant
Behavug
?A;ﬂﬂ{‘gw '\{h(:ﬁ:;? ‘.ﬂ!f ;1!5-\ yeie S Fyiest 5'41‘!!;4'1 HE T L %Iuisl_'ﬂf hi £

u

deares In have o

STUDENT MANAGEMENT

Studepts sl cre ednntted 0 Partre e e b feed tedlod i win

thoy need s e adpttesdt T hes B o foraesa o by the s abandd §;,u{5;{
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and dentify what their problems are and how they will approach

change Self responsibniity precedes the changes A contrad by drasn
up with some short-term objectises The school of fers hife shills, stress
management, and coping skills 1o assist the students in thewr work
Purtners teaches family and mierpersonal rehatienstups and how 1o
cope assertively

The student 1 looked on i g holsne manner so timl there » g
recognition of the mterrelationship of sudh factors s the effeas of

- stress, drag abuse, sexushity . fumlby disturbances, dnd nutniion. Tedh-

nigues in asseruseness tarung give the students the shill 1o nude
changes Technigoes for releasing stress such as rebicaton, visuahiza-

tion, and acrobics are mtegrated wmte the progiam Each student s

dealt with i an mdidaad distipliarns sy The students must iden-
ufsy what the problem s and deade un solutons Thes setup their own
tewards and punshmeats i mabing these changes By establishig

thew own cntenon tor sesving i the schood, thoy alvo expel themselves

il they do not meet n ) X

PROGRAM EVALUATION

Classroom performance s evalustdd on a pong sovem Fhe students
are given poants bwuth thioughoaot the das o that they know an 4l
umes how they are domng his gnes them snmedite teedba b as
their success and Lulure The pomts are totaled st the end of cach b
seeks and are vwed o dorermme o loier grade that san meet the
standands set up by the regular soaem

1,
ta 2

11
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Project ITE
(Crisis Intervention
Techniques for Education)

Terrell Intermediate School District
Department of Specied Sevunces
¢ 212 W, High Street
Terrell TX 75160
(214) 563.7504

»

< Sud Whulock, Project Divector

The hospital program wis established w1973, and Project CITE was

“established in 1979 The program 1s admustered by Terrell Inter-
mediate School District (15D, The geographic 2rea senved 15 13 coune
ties in North Cenural Texas.

TARGET POPULATION

The number of studenis senved in a walendar vear s approximatels
200 o 250 Thesr aps ringe s £ vears to 21 veans, and grade level i
1 through 12, with an wvesage dass see of five students Anglo o the
ethiie dommnance, arvt the linguage dominsnce s Enghsh. The pri
mary handicapping conthtion 2 seticus emotional disturbance, and
the secondany handwapiig condition wpproximately 207 15 jearn.
g disabihities The mawor of student fave been attending public
schaol in thew local commuanits . wath e largest populition from
Dallas Counn whach s the lagetror oo the cstdinent areg

CLASS PLACEMENT

Upon enterigyg Terren State Flosputal he chent has bren relerred by
a loaal agenoy G, publi schony communay sersie, phyusian, o
parents). Uhients admosied o the huspirad de- not astomatgesth sttend
achool Those unable w attend the school s senvedd "an ward b an

LR T




“on-ward teacher 7 A hospital treatment wam for cash chent deter-
mines cxtent of imolvementn the school program  Treatment teamn
membership consists of therapists thospial staff) and school person-
nel (local 1SD personnel). Referral 1o the hospital school 15 made

- through the tremtment team

: Tesung consisis of the following general batteny for school place-

‘ ment purposes. )
WISC-R - Raven Progresive Matnices
WwWals . Pezbods Piciure Voshulan Test
WPPSI Woodcock-johnm

- Bender Brigance

- Draw-a-Ferwon

Admissinnuinto Terrelr State Hospital follows gencoral requircments
of the Texas Depariment of Mental Health and Mentsl Revardanon
Admission into the Hospntal School folluws ueatment wam recom.
mendations. Integraton into the mainstream from Torrell State Hos-
pitad and the Terrell ISD communiy s nominal Appronimatels two
to four students atiend vne or two dawes 1w the locdd lugh schooi cach
vear. The courses are generally laboratonvedasses e, diiemntrs,
bology, phyvacsy. A student can remaimn i the program through age
21 or usul releasc | from hospual vmfinement  The hospial uear-
ment wam deteymunss the length of costinuation of conlinemont o
Terrell State Hospitad

The program s session duning the regular weoms, Ltf and spirng.
ami 8 weeks i the summer Students attend chesses from 2 30 s m 1o

315 pm. 3 dayvs cach week Dransportation fur day students not
resudential care i furnshod by the local educanion sgcoo s hervm the
student resides

i PROGRAM RESOURCES

A
B

=~ Personnel

The Projea CHE ‘%i visely (o nter Sl comasds of Terrell 13D gds
, EHSITRINT (s :m a v alionigl pl LR iTig i (I*‘,iiighig’}f 2 propes !

B umrdmdint E n»—;mg wother o ttachet o frarent, .i dw‘*mﬁl‘u,xti,
Crecreationgl coaluston spooshist. g comsuliatine exprit st home

ihﬁﬂ Pdutrct representatne.

The Advnon Conter Stalt ssrmploved through lesseli YD Funes
A u*{‘d S present o supp(r!i the propsi arr froan Poblie §ore »se 313
I Public [aw @3-137 and Teaas Fdaoaton Agrnes Ioundation tunds
Project C1HTE vom g desclopmental stage Lol sobeul district per
sonnel aresnobod m rinr!npm; ras bl cmphmere poarinoparon s

"ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

(KL

deseloping dasstsom traming statons, nd by« udeotaping studio
for G TV classwork, diagnostics, insenue stafl development. and
famuly trammng Local soaal and community organvations are abo
mvohed in the development of Project CIHTE

In comuacion with North Texas Sute Unnersiny, Projea CITE
prosudes speaal education graduate students wiih pracocum asagn-
ments mn the Dagnostic Advisors Ceneer and at the Terrell State
Hospital Adolescent Schend. . i

Speafic objectnes for CITE counselors are an follows

-

Ta provide group and mdnadual covpeling for students and
fammshes i short-term trsis intenvention andor long-term
change-faalitanng situations

To fachiate change in maladapuve behavior

1o improse soual mteractions with parcaes. peers, sibliags, and
teachers

1 To deelop ¢ therapeutc relstionstap sath the student and his or
her farmidy 1o facibitate growth and change m the duid and the
famly response

ot )

5 To target secondan severeh emotionaily dasturbed students

& To ttan wlunterrs who are competent o give support w s
dents, fannlics and teachers wm severels stressful sieanons.

T T assist teadcher< o dasstoom management technigues

% fo provde mdnadesl lamiby censultstion for speadic famly
needs

9 o provele st e tion 1 busi brinsior management prnaples

1o parcm groups

10 1o taaiiate Tanh partopationin the development of vocsonal
education programamng for cach stadent |

1 1o dovelop mudel programs for usen group stuation. x sth par-
ents gt will explore and Laahtate rosolutims of problems that
st anevitable responses for famhes of handicapped children

12 To msestyate exiimng Matraments s meoarmg attusles xarh
regard 1w the handuappred

13 e explire wocatnal traimng mesfules

PE o anat o sbeselopg and prodezang o patent badbook
*

PROGRAM CONTENT

dhe s hoo! Progran gses the apon canocpt of gnizating Fhe pi:
mrars thirust of Progesrd [ B B TV . SR $ AT DRI 1S RE S NN miedel 1t
Sprates tha st oe eduoanond muterais and prefovaonad stalt o
theee atete ggerage- — ler U Ezi(itparm&f:‘;t wrhont Dheper Teoeell
ety ikhi‘z;{,ﬂ aadd Sosth Towas SLae Unneigts 6 topmulaie un

plomont ageed o gl st precert shiedines

e

s




ERI
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Terrell Independent School District initiates a delivery svstem that
faciliates linkage with the muliimedia and svideo delivery systems
inherent in the staff development (CCT V) department of Terrell State
Hospital and the modularized competency-based weacher education
program of North Texas Stute University’s Division of Speual
Educauon. : )

COTVeworks sn conpuncuon with the Terrell Independent Schoil
Districtin the direct delivers of mutudisciplinery as well as educational
services for severely emouanally disturbed children and adciescents
The primary and basic delners system for CCTY s video Annually,
COTV contnbutes 200 wpes and equipment for therr use 1o Terreld
fndependent School Disirct edocetional programnung endeasors.
This cohesne delisery sustem enbances the endeasors of the school
district as well as proving jomth sdvantageous to the union of agenaes
m muludisciphinary crisis intervention . :

Video 15 an effectine means of llustanng behavioss, provides a
consumer praodud suh great versatthty, and allows latitude for the
behavioral evaluauon techniques implic i the formulatiun of appro-
priate techniques tor (s ntersention and cventual project produc
dissemnation :

An mdwidualized educanon program (EPs s developed for cach
student by the Muludisaphinern Dugnestc Team The Terrell ISD
Department of Speaul Services houses o Landy Center Modei 1] De.
tuxe H microcomputer svstem. All diagnostic data are entered and a
printout 1§ given on vach student as w annual gosls and shott-term
mstructional objecuses for the 1FP deselopment

STUDENT MANAGEMENT

M.nagement eehaques employ strnt chiochsherts wherebs the dhent

Joses prsileges such as breaks for relreshments Chents acung out ot
school are retirned o the ward for confinement as determmed by the
treatment team Chents are 4 part of then ssagned treatment team
Gradimg 1s not compettne Students recene aredst earned and, when
eligubie. graduate 1y the spring gradualiog exeioses of ther by
district o wah Terrelt ISD stidentaf they chovne to doan A sammes
gradoanon oxervse s oonducted 4 the hospatad campys fo thow
’imd!‘ﬁiﬁ wmg)ivtmg gf,ﬁiu,itiﬂn TeguH Cilr s

Major Problems

Progect CHTE addiesers o umigue need tor the swerels emotonaih
diturbed wndent Be gl aucounts the projpisct arswelny naienal
concerns tor aomentad bealth meatal setardation faoine Resenang

s




appropriate fundsto assistin the deyelopment of such a project, which

focuses on national needs, is very difficult. Both federal and siate

_agencies acknowledge the need, but because of the all-encompassing
focus of the project they become reluctant to assist in the funding of

such a program.

.

PROGRAM EVALUATION .

. .
Existing mstruments for measuring student, parent, teacher, prospec:
uve employer, and peer group attitudes regarding handicapped per-
sans and vocational training are explored, and new instruments are
developed that statisfy the needs of a community fitting the socio-
economic and demographic description of Terrell. These scales are
admunistered anony moushy 1o enhance seracity Information gleaned
from these instrumenis is used by counselors w determine the struc
wre and content of parent and student group expenences and -
service traiming modules for teachers and employers. (Figure 716 2
form used to evaluate the program.)

PROGRAM FUNDING

Chents resubing at Tervell State Hospital are not required {o be un
“residental contract” from thewr local education agenoy Hospital res-
idential placement cost is based on a sliding scate -

VO n ey
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- _FIGURE? .
Project CITE Evalustion Foem
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- Appendix:
Source Materials on Alternative

Programs

Balfour. M School based adolescens ngfp»:; The SAIL model EC 113251,

Flood, H. Accreditation report, Chana High School

Julia, V. Bellefarre, a rendennial treatment center for chuldren avd adelescents.
EC 132 526.

Lear, R. Alternatme program handbook (3rd Ed) Swate Coiiege Area
School Distric, State College PA_EC 132 524

McCauley, R, Longfellow Education Center referral manual EC 13} 791

Rissler, R. Handbook of informatum and operanonal gusdelines for William
Swmith High Scheol. EC 132 523,




